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Executive Summary
Background
In meeting funding requirements for the European Union, the Ministry of Science, Technology
and Tertiary Education, has implemented strategies to achieve one of the stated outcome
indictors of the 9th European Development Fund (EDF) Programme. One of these strategies
involves the development of a policy on male participation and achievement in the postsecondary and tertiary education system. This gender study on the factors affecting male reentry into the educational system is the first phase of this initiative. The study aims to provide
data to inform the development of a comprehensive gender policy intended to ensure gender
equity in access to education and the attenuation of gender gaps in educational outcomes.
Rationale for the Study
There is general recognition of the growing drop out rates of boys attending secondary schools.
This phenomenon has implications for the wider society. Given the fact that little research has
been conducted regionally to determine the factors affecting male participation, male
achievement and male re-entry into post-secondary and tertiary education, this study seeks to
investigate these issues in the local education context. The results of the study will inform
strategies to reduce and reverse the under-representation and underachievement of males in the
education system and ultimately lead to the development of gender awareness policies on male
under-representation, male underachievement and male re-entry into the post secondary and
tertiary education system.
Methodology
This gender study employed a mixed-method research design combining quantitative and
qualitative approaches in order to ensure breadth and depth in understanding the issues at hand.
The study involved selecting a sample of secondary, post secondary and tertiary institutions from
Trinidad and Tobago that accurately reflected the national picture.
The sample frame comprised twenty seven (27) from the eighty-one (81) post–secondary and
tertiary institutions registered with the Accreditation Council of Trinidad and Tobago (ACTT).
We also selected at least one secondary school from each of the eight educational districts. The
single military-led academic training school was also selected for the study. We constructed
three questionnaires to capture quantitative data to gather information on general patterns in the
population. The first questionnaire was administered to form five students at the selected
secondary schools while the second questionnaire was conducted at the post- secondary and
tertiary levels. The third questionnaire was administered to young military cadets in a militaryled academic training institution. We also thought it was important to hear from the male
participants their opinions, experiences, and suggestions about the instruction they received at
various institutions. We were able to obtain these views from five focus group interviews
conducted at selected institutions. An additional focus group interview was conducted with ten
(10) young men from one community. Finally, we collected CSEC and SEA data from the
Ministry of Education. However, the SEA data could not be used because they were not divided
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by gender. Data on enrolment figures were also collected from some of the institutions used in
the sample frame. Total sample size for this study was as follows:
1002 male students in secondary schools
1081 male students in post-secondary and tertiary education institutions in Trinidad and
Tobago
General Findings
Major findings from the analysis of quantitative and qualitative data revealed the following:
Generally, more females were enrolled in tertiary institutions. However, males still
dominated classes in engineering, computer technology, labour studies and technical
vocational studies
Inter-group and intra-group differences existed in the literacy levels of participants, as
well as in their knowledge and understanding of the education system. Intra-group
differences included socio-economic status and income levels, cultural differences in
family values, family structures and gender roles
The major obstacle to pursuing further education was the need for financial support to
satisfy basic needs such as food, clothing and shelter, as well as the need to defray
expenses incurred by attending classes
Geographic access was another major factor that affected entry into certain types of postsecondary and tertiary level programmes
There were general complaints about ineffective teaching, uncaring and unprofessional
teachers, and inappropriate curriculum
There was also the need to improve administrative practices to better facilitate the needs
of students
CSEC achievement data revealed that males generally underachieve in Mathematics and
English which are basic entry level requirements for post-secondary and tertiary level
enrolment
Males appear to be underachieving in traditional male-dominated vocational subjects
compared to females
Low SES (socio-economic status) males tend to lack critical motivation, academic
socialisation, and social or familial support which engender re-entry into post-secondary
or tertiary level studies
male graduation rates do not differ significantly from those of females.
Recommendations
The following recommendations have implications for the formulation of a gender policy to
facilitate gender equity in educational participation and achievement at the post-secondary and
tertiary levels of the education system. Major constraints and critical success factors are also
included:
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1. Establish a results-based performance management system for the education sector as a
whole.
2. Create a national database of student statistics to track student progress, retention, dropout and re-entry. As part of the results-based performance management system, this
measure would provide data for strategic decision-making for the sector.
3. Provide incentives for institutions to ensure student retention and success. Develop
performance indicators as part of a result-based performance management system for the
post-secondary and tertiary education sector. These measures should be used to
encourage institutions to maintain established performance standards for male
participation and achievement.
CONSTRAINT: Current lack of adequate administrative arrangements for linkages between the
Ministry of Science, Technology and Tertiary Education (MSTTE) and the Ministry of
Education (MOE).
CRITICAL SUCCESS FACTOR: Stronger links between MSTTE and MOE to ensure smooth
transition of students from the secondary to the post-secondary and tertiary levels.
4. Generate research-driven strategies aimed at improving male achievement in critical
areas such as CSEC Mathematics and English and vocational subject areas.
CONSTRAINT: Lack of relevant research.
CRITICAL SUCCESS FACTOR: Commitment to education sector decision-making based on
empirical research.
5. Re-evaluate curriculum offerings to suit the needs of young men. Androgogy must
include synergistic teaching strategies that facilitate the learning styles of young men.
6. Improve curriculum delivery in post-secondary institutions by providing professional
development for instructors/lecturers, providing more hands-on learning experiences, and
greater use of technology. Attention should also be paid to the introduction of
competency-based teaching strategies using industry-based content.
CONSTRAINT: Lack of sufficient training programmes to service these needs.
CRITICAL SUCCESS FACTOR: training and professional development for faculty at all
levels in the education sector.
7. Encourage training providers to offer various levels of certification to enable students to
pursue higher level qualifications especially in the Technical Vocational area. This
should create avenues for innovation and entrepreneurial activity in areas where male
enrolment tends to be higher.
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8. Expand the provision of post-secondary residential training programmes to facilitate
opportunities for young men to enter the work force more easily.
CONSTRAINT: Lack of sufficient teaching and other resources to service these needs.
CRITICAL SUCCESS FACTOR: Commitment to the expansion of technical vocational
education and training up to the tertiary level.
9. Provide career-oriented and academic support services for students during the upper
secondary school years. Special attention should be given to low and middle SES
students on issues related to valuing and engaging adaptively in academic achievement.
CONSTRAINT: Lack of staff and administrative resources.
CRITICAL SUCCESS FACTOR: Commitment of the MOE to the provision of requisite
support for at-risk males to enhance their employability.
10. Establish linkages with industries to provide employment opportunities at the end of
training programmes.
CONSTRAINT: Lack of strategic linkages with industry to facilitate this need although
prevailing economic conditions may not be favourable.
CRITICAL SUCCESS FACTOR: State and business community commitment to economic
sustainability through human capital development.
11. Ensure that tertiary institutions become more student-friendly in areas such as academic
and non-academic student support services particularly for part-time and evening
students.
CONSTRAINT: The availability of staff and administrative resources.
CRITICAL SUCCESS FACTOR: Commitment to providing a supportive environment for a
diverse clientele.
12. Develop public awareness education programmes to sensitise parents and students to the
benefits of higher education. This outreach programme should be aimed at creating an
understanding of the value of tertiary education for males. It should also seek to change
the negative perception of technical/vocational education.
CONSTRAINT: The magnitude of a project of this nature.
CRITICAL SUCCESS FACTOR: Long-term executive commitment to these aims.
13. Maintain a variety of measures to facilitate greater financial assistance to young men
pursuing tertiary education. These measures should include:
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GATE
Student loans
Stipends
Educational grants

CONSTRAINT: Greater financial commitment by the state.
CRITICAL SUCCESS FACTOR: Effective management of these programmes.

Conclusion
This study was able to provide useful insights into critical factors affecting male participation
and achievement in the post-secondary and tertiary education system. However, there were some
limitations to the study given the short ten-week time frame in which a project of this magnitude
and complexity had to be conducted. These include:
the lack of ethnographic approaches that would have allowed researchers to document
what actually occurs at post-secondary and tertiary institutions
the exclusion of female voices that could have added another perspective to the topic
limited input from unemployed males in different communities whose contributions
could have added a new dimension to the study.
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GLOSSARY OF TERMS
Achievement – the term achievement is used to refer to the successful completion of a course of
study at a post-secondary or tertiary education institution.
Participation – the term participation is used interchangeably with representation, however,
enrolment is a subset of participation. The OECD defines participation rates as “the extent to
which the „school-age‟ population is able to pursue education, ideally to the completion of the
level concerned.” The Policy on Tertiary Education, Technical Vocational Education and
Training, and Lifelong Learning in Trinidad and Tobago made reference to four indicators to
measure participation rate. However, a separate measure may be required to define male
participation in the post-secondary and tertiary education system.
Post-Secondary – all education and training programmes which are not classified as tertiary
level but are offered to secondary school leavers to meet their vocational or continuing education
needs. The programme content is more specialised or detailed than programmes at the secondary
level and are usually applications oriented. For example, technical courses given during an
individuals professional life on specific subjects as computer software could be included in this
level.
Re-entry – the term re-entry refers to the situation where unsuccessful students or “dropouts” are
seeking to enter the post-secondary and tertiary education system from the secondary education
system or re-enter the post-secondary and tertiary education system from within the postsecondary and tertiary education system.
Technical Vocational Education and Training (TVET) – programmes that provide for the
acquisition, improvement or re-direction of citizens‟ knowledge, skills and competencies that
prepare them for specific employment opportunities, mainly at the sub-professional level.
Tertiary Education – the teaching and learning process that occurs following successful
completion of secondary schooling or its equivalent.
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1. INTRODUCTION
The Ministry of Science, Technology and Tertiary Education in its attempts to gather
information on male under-representation and underachievement in the Trinidad and Tobago
educational context commissioned this gender study focussing on the factors affecting male reentry into the post secondary and tertiary education system.
As part of its commitment to improving social equity and tertiary education access for all
citizens, the Government of Trinidad and Tobago is seeking to implement strategies aimed at the
promotion of inclusion as a guiding principle in education. This strategic objective of inclusion
brings into focus issues of gender awareness and sensitivity. A major concern is the trend of
under-representation and underachievement of males at almost all levels of the education system.
The Higher Education Services Division of the Ministry of Science, Technology and Tertiary
Education, has sought to regularise and rationalise the tertiary education sector through research
generated policies geared towards ensuring a relevant, coherent and modern tertiary education
system. This agenda also includes data collection for benchmarking, comparative analyses and
further inferential research.
The Ministry of Science, Technology and Tertiary Education is also one of the entities
responsible for implementing components of the National Gender Policy Action Plan. The
primary objective of the National Policy on Gender and Development is:
“To promote gender equality in education and training, through equitable access
to lifelong learning, and the use of gender sensitive materials and approaches to
achieve a fully functional human resource capital in which men and women and
boys and girls can attain their fullest potential”.
National Gender Policy Action Plan (2009)

The Gender Policy focuses on, among other objectives, the development of gender equity
indicators with a view to setting standards for attaining gender equity. Attaining gender equity
involves ensuring educational access, opportunities and outcomes. This objective necessitates
the conduct of gender audits within the national educational context.
This study represents one such effort in the plan to achieve gender equity in educational
participation and achievement. The results of this study will provide critical information for the
education sector. The study also provides the impetus for further research aimed at deepening
the discourse on male under-representation and underachievement. Additionally, the study
tenders baseline data for evaluative research efforts aimed at assessing the necessary gender
equity interventions.

|Page
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1.1. Background
The Ministry of Science, Technology and Tertiary Education, in meeting funding requirements
for the European Union, has implemented strategies to achieve one of the stated outcome
indictors of the 9th European Development Fund (EDF) Programme. The Ministry has
embarked on an initiative aimed at ultimately establishing a policy on male participation and
achievement in the post-secondary and tertiary education system. The Gender Study on the
factors affecting male re-entry into the educational system is the first phase of this initiative.
This study aims to provide data to inform the development of a comprehensive gender policy
intended to ensure gender equity in access to education and the attenuation of gender gaps in
educational outcomes.
The Government of Trinidad and Tobago is committed to universal education at all levels of the
education system. As such, there is recognition of the need for strategies that increase
opportunities for education and training for males and females. At the level of post-secondary
and tertiary education, the management of the sector requires a strategic focus on institutional
performance with a view to strengthening capacity for optimal use of resources. These strategies
need to inform investments made in the post-secondary and tertiary education sector to create a
foundation for performance-based management of the sector.
The Tertiary Education White Paper (2010) states that the Ministry of Science, Technology and
Tertiary Education must be results driven and responsive to research, thus, the resultant research
agenda would be aimed at gathering data on stakeholder demographics, programmes,
qualifications and impact, and, guiding curricula reform.
The Ministry of Science, Technology and Tertiary Education is also one of the entities
responsible for implementing components of the National Gender Policy Action Plan. The
National Gender Policy focuses on, among other objectives, the development of gender equity
indicators with a view to setting standards for attaining gender equity. Attaining gender equity
involves ensuring awareness and educational access, opportunities and outcomes for both sexes.
This objective necessitates the conduct of gender audits within the national educational context.
This Study represents one such effort in the plan to achieve gender equity in educational
participation and achievement.
The National Gender Policy has identified particular areas of concern with respect to gender
differentials in education. These include, among others:
Equal access to education and training programmes, including non-traditional fields of
study, based on gender and other cross-cutting themes such as geography, age and class,
in order to achieve a fully functional human resource;
Gender differentials impacting the attendance and completion rates of boys and girls,
especially boys, and the effects on their achievements and the possible resulting
economic and social impacts on national development in the future;
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Gender bias and stereo typical perspectives in policy, standards, planning and delivery of
education and training services, as evidenced in curricula, textbooks, and methodologies,
and their impact on gender equity among boys and girls and men and women, and the
attainment of their fullest potential;
The gendered distribution of teachers by subject and qualification, which is leading to
under-representation of males and female teachers in certain areas and levels of
education and training, which are reinforcing and reflecting gender stereotypes of the
wider society, and may be affecting the mentoring of boys and girls.
Draft National Policy on Gender and Development of the Republic of Trinidad and Tobago (2009)

These concerns give direction to possible factors that can affect male participation and
achievement in the education sector. The policy document also points to the enquiry into the
impact of male under-representation and underachievement on national development.
This Gender Study seeks to provide the necessary data to inform policies on male participation
and achievement in tertiary education to facilitate gender mainstreaming objectives as articulated
by EDF Programme directives.

1.2. Justification for the Study
In its policy on Tertiary Education, Technical Vocational Education and Training, and Lifelong
Learning in Trinidad and Tobago (2010), the Ministry of Science, Technology and Tertiary
Education has indicated that there is a need to address the issue of male under-representation and
male underachievement at all levels of the educational system. Available data on male
participation reflect male under-representation in the post-secondary and tertiary education
sector. Limited data are also available on male achievement in this sector.
The UNESCO EFA Global Monitoring Report 2003/2004 also identifies a link between male
under-representation and male under-performance. The Report states that “Far more girls than
boys are enrolled in nearly all countries … Large disparities in favour of girls … are found” in
some Latin American and Caribbean countries. The report suggested that the identified
disparities can be linked to under-performance by boys, “who have higher repetition rates and
are more likely to drop out, often to earn a living”. And, at the secondary education level, female
students significantly outnumber males.
However, little investigation has been conducted to determine the factors affecting male
participation, male achievement and male re-entry into post-secondary and tertiary education
regionally. Hence, there is a need for exploration of the issues that impact male participation and
achievement in the local education context.
The Draft National Policy on Gender and Development of the Republic of Trinidad and Tobago
also cites as a potential concern the incidence of gender differentials between boys and girls
|Page
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within the local education system. Of particular concern is the dropout and performance rate of
boys and the need for interventions to address these issues. These interventions may include,
among others, mentorship from throughout all levels of the schooling.
The National Gender Policy seeks to minimise gender neutrality and advocates gender
mainstreaming to endure that national education policies aim to develop the full potential of all
individuals in society, regardless or differences due to sex or gender perspective. The policy
states that there is a need to influence the wider acceptance of gender equity in access to
education and the importance of minimising gender gaps in educational outcomes.
There is general recognition of the growing drop out rates of boys from secondary schooling and
this phenomenon has implications for the wider society. One of the emerging areas of concern is
the “gender bias and stereotypical perspectives in policy, standards, planning and delivery of
education and training services, as evidenced in curricula, textbooks, and methodologies, and
their impact on gender equity among boys and girls and men and women, and the attainment of
their fullest potential.”
Another area of concern identified in the National Gender Policy is “the gendered distribution of
teachers by subject and qualification, which is leading to under-representation of males and
female teachers in certain areas and levels of education and training, which are reinforcing and
reflecting gender stereotypes of the wider society, and may be affecting the mentoring of boys
and girls.” It is felt that education reform, that is gender aware, is one means of addressing
gender biases in the curriculum and the education context with the intention of improving
educational expectations and performance of males.
Other policy measures include the provision of social supports for education outcomes and the
refocus of values education to provide the psychological framework that will facilitate those
educational outcomes. The measures are meant also to address qualification and matriculation
issues that may influence the rates of male re-entry to the post-secondary and tertiary education
system.
The results of the study are meant to inform strategies to reduce and reverse the underrepresentation and underachievement of males in the education system and ultimately lead to the
development of gender awareness policies on male under-representation, male underachievement
and male re-entry into the post secondary and tertiary education system.
1.3. Goal of the Gender Study
This Gender Study was designed to collect and analyse data on male under-representation, male
underachievement and male re-entry into the post-secondary and tertiary education system in
Trinidad and Tobago. It sought to assess the sensitivity of the education system to the dilemma
of male participation and male achievement and to identify any shortcomings in the education
system.
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1.4. Objectives of the Gender Study
The objectives of the Gender Study were to:
collect and analyse data on progression trends between males and females from the
primary schooling level to the secondary schooling level;
collect and analyse data on male participation (enrolment) rates within the post-secondary
and tertiary education sector using existing and available data sets over a six-year time
series (2005 – 2010);
collect and analyse data on male achievement (graduation) rates within the postsecondary and tertiary education sector using existing and available data sets over a sixyear time series (2005 – 2010);
collect and analyse data on male students re-entering the post-secondary and tertiary
system through the mature entry route and existing institutional policies within the postsecondary and tertiary education institutions;
identify and analyse the factors affecting male re-entry into the education system from
the secondary level to the post-secondary and tertiary education levels;
identify and analyse the factors affecting male re-entry into the tertiary education system
from within the post –secondary and tertiary education levels;
identify and map the factors impacting males in the wider educational system in Trinidad
and Tobago;
forecast the potential socio-economic impacts associated with the under-representation,
underachievement and re-entry of males into the post-secondary and tertiary levels;
recommend strategies for reducing the under-representation, underachievement and reentry of males into the post-secondary and tertiary levels and identify constraints and
critical success factors for proposed strategies.

Hence, the research effort was guided by the following research questions:
Is there a difference between male and female progression trends from primary school to
secondary school over the period 2005 to 2010?
Is there a difference between male and female enrolment rates within the post-secondary
and tertiary education sector over the period 2005 to 2010?
Is there a difference between male and female graduation rates within the post-secondary
and tertiary education sector over the period 2005 to 2010?
To what extent are the existing institutional policies within post-secondary and tertiary
institutions impacting on the number of males re-entering the post-secondary and tertiary
education system?
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What are the factors affecting male re-entry into the education system from the secondary
level to the post-secondary and tertiary education levels?
What are the factors affecting male re-entry into the tertiary education system from
within the post –secondary and tertiary education levels?
What are the factors within the wider educational system of Trinidad and Tobago that
influence academic behaviour?
What are the potential socio-economic impacts associated with the under-representation,
underachievement and re-entry of males into the post-secondary and tertiary levels?

1.5. Expected Outputs
The major outputs of the Gender Study Report are:













A list of Literature references that provided background information on male
participation, achievement and re-entry into post-secondary and tertiary education
locally, regionally and internationally;
Process map(s) outlining the data collection methodology (quantitative and qualitative
data) for the conduct of the Gender Study in both Trinidad and Tobago;
Comparative analysis of male to female progression trends from the primary schooling
level to the secondary schooling;
Sorted data on male under-representation, male underachievement and male re-entry in
the post-secondary and tertiary education system;
Visual depiction of male representation in post-secondary and tertiary education by
programme type, region and age in both Trinidad and Tobago;
Visual depiction of male achievement in post-secondary and tertiary education by
programme type, region and age in both Trinidad and Tobago;
Findings and analysis of factors responsible for male under-representation, male
underachievement and male re-entry into the post-secondary and tertiary education
system;
Process map(s) of drivers impacting males in the wider educational system;
Forecast model(s) identifying socio-economic impacts of male under-representation,
underachievement and re-entry into the post-secondary and tertiary levels;
Detailed recommendations on strategies for reducing the under-representation,
underachievement and re-entry of males into the post-secondary and tertiary levels and
identification of potential constraints and critical success factors for proposed strategies.
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1.6. Limitations of the Study
One limitation to this study was that it did not include observations of teachers‟ behaviours in the
classrooms. Inclusion of ethnographic approaches would have allowed the researchers to
document what actually occurs in these institutions. For example, comments from some
participants did point to teachers‟ tendency, at both secondary and post-secondary institutions, to
pay more attention to the female students and a few participants referred to studying as a „thing
for girls.‟
Another limitation was the non-inclusion of data regarding females in the post-secondary and
tertiary institutions, both qualitative and quantitative, in order to make valid comparisons that
could provide insight into differences in male/female participation.
A third limitation was the non-inclusion of more young men who are unemployed and who
typify the young males who do not access post-secondary and tertiary. Although there were
many similarities in opinions from the boys on “the block” to the participants in tertiary
institutions, it would have been more fruitful to have conducted focus group interviews with
more young men on the block from different regions of the country. That effort would have
provided a more accurate representation of the national situation.
Despite efforts to modify the questionnaire to suit the perceived literacy levels of the
participants, there were some variations in administering the questionnaires because of certain
terms used in the questionnaire.
Lack of compliance from some post-secondary and tertiary education institutions resulted in
unnecessary delays in data collection. Some institutions refused to furnish information for the
study despite formal requests from the Ministry of Science, Technology and Tertiary Education.
Perhaps the single most challenging aspect of this project was the limited time frame of 10 weeks
in which to conduct a study of this magnitude and complexity.
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1.7. The Literature Review
For this study we looked at the literature that dealt with factors that discourage or facilitate male
re-entry into the post-secondary and tertiary education systems. We expanded the search to
include studies that explored issues dealing with male students generally, but we limited the
review to studies that spanned the last three decades and to those that were conducted not only in
Trinidad and Tobago but also in the English speaking Caribbean and other Commonwealth
countries. We chose the last three decades because of the fact that the first study that examined
students‟ role in the selection of secondary schools in Trinidad and Tobago was published by
London in 1989. This was twenty-two years ago. Although London looked specifically at
students‟ selection of secondary schools, he did provide some insights into parental influence,
parental family background and reasons for selecting certain types of schools.
Influence of the feminist movement in the USA and Gender Studies in the Caribbean
We speculated that on the wider global scene the feminist movement, particularly in the USA,
had begun to focus attention on educational factors that marginalized female students within the
system. One factor that captured the attention of feminist researchers was the unequal
representation of female students in traditionally male dominated subject areas like Science,
Mathematics and Engineering. At one of the major universities in Trinidad and Tobago, The
University of the West Indies (UWI), this picture also held true. In addition, Centres for Gender
Studies throughout the USA and Europe, within that period of time, had begun to pay increasing
attention to gender inequality and inequity in schools and colleges. The Gender Studies Centres
in the Caribbean were no different.
Furthermore, the protracted involvement of the World Bank in the education systems throughout
the Caribbean (World Bank, (1995a) ensured that Caribbean Heads of Government maintain
global standards in education institutions. As a result of this involvement, research began to
focus on male underachievement and under-representation at post- secondary and tertiary levels
of education in the USA and England. The focus on male underachievement spawned a number
of studies in the Caribbean. For example, Chevannes (1993) investigated what he termed “the
male problem” and referred to the academic underachievement of Afro-Caribbean males as a
“crisis of boys in the education system.” He sought to determine whether, in fact, males were
“failing” or consciously opting out of the system. Miller, (1997), looked specifically at male
performance in Jamaica. Other studies were more ambitious and included multiple research sites
in other Caribbean countries. For example, Roberts, (1999) investigated factors that affected
access to tertiary education in selected Caribbean countries. Chipman-Johnson and Vanderpool
(2003) examined enrolment trends at the University of the West Indies and Barbados
Community College. Brown (2004; 2006) examined drop out rates in Belize, Barbados, Jamaica,
Guyana, and Trinidad and Tobago and Kutnick (2000) investigated male and female
performance factors in Barbados, St. Vincent and the Grenadines, and Trinidad and Tobago.
Kutnick‟s 2000 study was of particular interest to the present gender study because it veered
away from investigating academic performance to an examination of external factors that
possibly affected student performance. The study found that there were economic and social
conditions that accounted for academic achievement particularly, type of school attended as early
as the preschool level, living conditions, and occupations of mother and father (Kutnick, 2000).
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In Trinidad and Tobago attention also turned to gender issues with specific focus on
performance on the national standardized placement tests that some believe decided the
educational future of the nation‟s children by age twelve (Jules, 1984). As a result, research
conducted on schools and schooling began to look at primary schools and then secondary
schools, as a logical consequence. Jules (1994) investigated placement patterns and practices in
performance at the Common Entrance Examination. She found that male students typically
underperformed female students in that examination. Other studies conducted in Trinidad and
Tobago included Jules and Kutnick (1990); Mackenzie 1989; Jules and Layne, (1997); De Lisle,
et al, 2005) and De Lisle, (2009).
The majority of studies conducted in Trinidad and Tobago, as well as in other Caribbean
countries, dealt with comparisons between male and female academic performance at the
primary and secondary school settings. For example, Morris (1991) looked at subject area
performance in CXC examination results over three years. Analyzing secondary data from the
CXC Council data bases, she found that females dominated 21 subject areas, in humanities,
business subjects, selected craft areas and biological sciences. The male students dominated in
the science and technical areas.
Even though more studies at the post-secondary and tertiary levels began to appear, the focus of
inquiry into gender differences persisted. At the post-secondary level, for example, Ellis (1991)
investigated gender differences in enrolment and subject selection. She found that fewer female
students enrolled in technical vocational education programmes and fewer female chose math,
science and technology programmes. These subject area selections were similar to what
Chipman-Johnson and Vanderpool found in their study on gender participation in higher
education (2003). Chipman-Johnson and Vanderpool also found that female students
outnumbered males except in the areas of engineering and technology, and they even projected
that female to male ratio will increase by the year 2011.
Turning attention to an increase of female presence at UWI, Figueroa (2002); Bailey (2002);
Perry (2002) and Reddock (2009), noticed an increase in representation of females in the
physical sciences, technology and engineering. More significant to this present study that
investigated male under-representation at tertiary education, there were no indications that there
will be an increase in the numbers of men who will enter UWI.
The results of the majority of these studies found that simple gender differences did not
satisfactorily explain differences in academic achievement. The studies suggested that more
research was needed to examine the pedagogical, administrative and structural deficiencies that
were probably created by the increased expansion of the public school system. De Lisle, et al.
(2005), using the results of the present selection and placement examination in Trinidad and
Tobago, now called SEA, (Secondary Entrance Assessment) looked more closely at the exam
itself. This study used census data to generate its findings and focused on one year‟s results from
52, 284 primary school pupils. Findings indicated that simple gender differences did not explain
the “region -specific and variegated patterns in male performance” (De Lisle et al 2005 p.393).
The study also found that low performance was often related to low income, living in rural
districts and low levels of literacy in males. The study also identified ineffective pedagogical and
institutional practices that negatively impacted successful performance.
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Were these research findings similar to studies conducted in other Caribbean countries? The
literature certainly suggested that they were. Similar patterns were found in the work done by
Kutnick (1999), Layne and Kuthick (2001) and by Payne and Barker (1986). Kutnick
concluded from his analysis of his data that:
“To make the statement that females perform at higher levels than males would be
an over simplification of the research. Sex was only one significant factor.
Factors such as occupation of parents…attendance of pre-school….and the type
of school attended each contributed more to the variance than the sex of the
child.” (Kutnick, p. 280)
The objective of the literature search was to unearth literature that could shed light on the present
study. We are aware that our local educational system is extremely influenced by what is deemed
first world systems, so, the literature review was expanded to include other larger countries such
as Britain, Canada, Australia, and the USA, where huge immigrant populations of Caribbean
descent are enrolled in public schools. We examined the literature that dealt with areas that
affected both successful performance and underachievement of males. We looked at (i) gender
differences in education (ii) barriers that impact male continuing education (iii) family
background and family income, and (iv) instructional and pedagogic practices in the classroom,
as potential factors affecting schooling, in general, and schooling at the post secondary and
tertiary level education specifically.
Gender Differences
Any investigation into gender issues and education in Trinidad and Tobago must take into
consideration the education history of the system in the country. For example, one of the many
consequences of the feminist movement in the 1980s was an examination of female
marginalization in schools and classrooms. This examination found that there were differences
between female students and male students and the schools‟ curriculum offerings in schools all
over the world. Gendered courses like Home Economics and Secretarial Studies, were more
common in female single sex schools. These „soft‟ subjects were not included in male single-sex
schools. Studies also found that male students had more opportunities to pursue what were
perceived as male dominated subjects like Mathematics and Sciences, subjects in which male
students traditionally did well. In Trinidad and Tobago, for example, the first Computer Science
laboratory was built in a leading male secondary school in the capital, Port of Spain, in the
district of St. George West school district and Computer Science was first offered in that same
school in the late 1970s.
In the USA, aggressive feminist lobbying for equity and equality in schools resulted in legal
modifications and legal enactments that not only allowed more girls to enter male dominated
subject areas but also led to the prosecution of schools for failing to create sports and athletic
programmes that included enrolment opportunities for female students in what were male
dominated sports like soccer, javelin and discus throwing. Title IX of the Educational
Amendments of 1972 states:
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"No person in the U.S. shall, on the basis of sex be excluded from participation in,
or denied the benefits of, or be subjected to discrimination under any educational
program or activity receiving federal aid." (Title IX)
Trinidad and Tobago was persuaded by specifications in the World Bank loans to reflect these
changes in their curriculum (World Bank 1995a).
Gender Differences and Instruction
Historically, education in Trinidad and Tobago placed emphasis on the academic subjects. The
first schools catered for male students. The teachers, in these schools, were also generally male.
Classrooms were also teacher centred and the popular mode of instruction was the lecture
method. The pedagogical practices were also teacher driven where students listened and obeyed
the instructions of the teacher. Academic excellence was measured by success in examinations.
Moreover, even with the increase in the number of schools and teachers, these pedagogical
practices have remained unchanged in many of these institutions.
The unchanged behaviour in teacher and classroom practices, reflected universal trends and
patterns in education. Commenting on gender performance and school failure, Reed (2001),
pointed to the fact that the male brain is structured differently than the girls. He further posited
that the classroom practices favour the reflective and language rich approach to learning of girls
(Reed, p. 61). Education psychologist, Shade (1989b), lamented the fact that many teachers were
unaware of and untrained in the type of learning styles that enhance male learning in the
classroom. He advocated more synergistic activities and the creation of free flowing classrooms
in which male students can move around and work in teams. Francis (2000) argued that if it is a
fact that boys mature later than girls, then there is a need to allow for more playfulness in the
classroom rather than to expect the boys to sit still for hours.
The literature search did not locate any studies that employed ethnographic approaches to
investigate what actually happens in classrooms in Trinidad and Tobago, either at primary,
secondary or at tertiary institutions. The few studies done in other Caribbean countries, however,
provided interesting complex pictures of male and female students‟ achievements but they also
point to the importance of recognizing that Caribbean islands and cultures are not monolithic.
For example, the high presence of denominational schools in Trinidad and Tobago is unique as
the role these schools have played in education before and after independence in 1962. No other
Caribbean country is as multi-ethnic and multi-religious as Trinidad. Logically, then, it is
expected that factors external to the classroom will have serious impacts on students‟
performance in these schools and beyond.
Barriers to Further Education
Roberts (2003), listed seven barriers that hindered access to tertiary education in the Caribbean,
gleaned from studies done in the Caribbean by Primus (1998), (Roberts, 1999), Marrett (2000),
Garcia (2000), O‟Neal and Davies, (2000). Although Roberts confessed to the existence of
problems using a western market model (largely from the USA) to diagnose schooling in the
Caribbean, there are some aspects to the model that we found useful. Among the seven barriers
listed are:
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1.
2.
3.
4.
5.
6.
7.
8.

space (geographical and accommodation)
cost (development , delivery and travel
population size and economics of scale
technology
attitude of producers and consumers
structure of opportunity
administrative leadership
gender

Space Barriers
The differences in geographic location of schools are recognised in research done in countries
other than in the Caribbean. Referred to by Roberts as “Space barriers,” geographic locations
were found to be a factor that impacted on students‟ decisions to drop out from high school and
not enter post-secondary or tertiary education programmes. An examination of the geographical
locations of schools in Trinidad reveals huge differences in the number of schools located in
different districts. Of particular note is the cluster of schools in the School Districts of St. George
West and St. George East, Caroni and Victoria. These geographical differences account for the
high demand for schools located in these areas. Consequently, school places in what is
commonly referred to as „first choice‟ schools are in even greater demand than those in the
Eastern and South Eastern side of the island which may be considered third and fourth choice
schools. Students who live in Mayaro, for example, and who actually passed for their first
choice school may decide not to attend that school because of geographic distance. In most
cases they do not have the financial support for the incurred expense, compared to students who
live closer to the location of their first choice schools. Those students then, who may have
passed in the top 20% of the national examination, may well have to settle for a school that is
regarded as „a third or fourth choice school‟. As Roberts (2003) suggested these geographic
factors not only affect primary and secondary students‟ access to schools but also have serious
impact on access to post-secondary and tertiary level institutions.
Although many schools built with financial support from the World Bank are located in each
school district in Trinidad and Tobago, there are more urban schools than schools located in rural
areas. As a consequence access to these schools is not only a commuting challenge. Many of
these schools situated far from the large cities do not attract the most academically advantaged.
Hence, parents who have a legal right to choose the schools for their children (1976 Trinidad and
Tobago Republic Constitution as cited in De Lisle, 2007), more often than not, opt for the “elite”
schools. This legal and constitutional right to select schools according to the performance in the
SEA examinations, (and before that the Common Entrance and the 11+ examinations) has
created a two tiered system in the country.
Chevannes (2001) looking at male performance in the other Caribbean countries, Dominica,
Guyana and Jamaica, also found possible links between academic performance and geographic
locations. However, while there are similarities across countries, there are distinct differences in
the case in Trinidad. Because of the oil industry there are wealthy communities in two rural
areas Point- a- Pierre and Point Fortin, in which oil refineries are located. There are also two
leading boys‟ schools in these areas from which male students have consistently won national
scholarships. Compounding this fact is the presence of large populations of different ethnic
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groups with their own schools and school boards. The ethos of these schools is heavily
influenced by their religious nature. These facts are frequently ignored in the research on male
underachievement and they point to the importance of designing research studies that include an
investigation of the impact of family values and community influence on male academic
performance and on the value of education.
Family Background and Family Income
In his study of male underachievement Miller attempted an explanation using female
responsibilities, matriarchal upbringing and sex-role socialisation as possible reasons for gender
differences (Miller, 1991). In single parent homes where the mother is the single incomeearning parent the sons are expected to assume the roles of the absent father. This is not the case
with the daughters. The socialization of boys to find employment and the girls to remain in
schools creates the scenario for failure and low academic achievement for the boys. Miller‟s
study found that home environment also accounted for male academic achievement. Specifically,
he noted that the occupations of the parents, the involvement of the father with the children‟s
school work, and whether the child lived with both parents were significantly associated with
school success.
The Need for Financial Support
The national budget allocations for education for most Caribbean countries are very high
compared to first world countries (Roberts, 2003). Trinidad and Tobago, the Bahamas, and
Barbados have the largest budget allocations but the cost of living in these countries is also
extremely high. Few of these countries if any at all provide alternative financial support in terms
of offering student loans. Consequently, the families who can afford to pay for tertiary education
will be those in the middle and upper middle income brackets, leaving lower-income families
without access to tertiary education.
It is a commonly accepted fact that education is an expensive “business” (Apple, 1977).
Financial limitations and low incomes impact on children‟s schooling world-wide. In his classic
treatise “Learning to Labour” ( 1975 ) Paul Willis developed what is now popularly referred to
as the theory of resistance and reproduction to explain how “lads” in a blue-collar working class
community, chose to drop out of school and follow in their fathers‟ footsteps by becoming
factory workers like their dads. They believed that if they embraced the influence of schooling,
which they interpreted as a perpetuation of bourgeoisie/middle class values, they were in reality
rejecting the values of their working class fathers. Governments have recognised to a large extent
their responsibility to help poor students break the cycle of poverty. This is one of the reasons
why the World Bank has been involved for decades in educational ventures in the Caribbean. In
Trinidad and Tobago, the World Bank in the 1970s helped the Government of Trinidad and
Tobago to build a number of schools that allowed the enrolment of thousands of the nation‟s
children (World Bank, 1989a). Unfortunately, the building of new schools in areas that were not
easily accessed by students of low income families and without the accompanying teacher
training did not result in any significant changes in the performance of the male students from
low income families.
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Instructional and Pedagogic Practices in the Classroom
Attitudes and behaviours of teachers are major causes for drop-outs and a deterrent for entering
tertiary education programmes. According to Roberts, “teachers are resistant to changes which
are thought to undermine the tradition of highly selective, residential, pedagogical oriented
tertiary education. (Roberts, 2003 p.6).
More recent work to promote successful achievement moved away from looking at academic
performance per se, and attempted to elicit students‟ opinions about their learning experiences.
One study conducted at a tertiary level institution elicited students‟ opinions about their teacher
(Thomas and Adeysiun, 2010). This study revealed that students valued their teacher‟s
dispositions, such as respect for them, caring, willingness to help, over all other teacher
attributes. The other study investigated male students‟ opinions about themselves and their
attitudes to academic work (Worrell and Figueroa, 2011). Findings from this study indicated that
the students blamed themselves for not taking responsibility for their own learning. These
students were very critical of their peers whom they described as not being serious about their
academic work, not attending to the value of education as a whole and placing more attention on
material things like clothes and jewellery.
The opportunities that promoted female students to enter traditionally male dominated areas of
study created a new dynamic in pedagogical discourse, and spawned a plethora of research
projects that examined the feminization of classroom and classroom instruction (Bailey, 2002).
Some of these studies found that female teachers tended to pay more attention to female students
and to ignore the male students (Brown, 2006). The synergistic learning styles of male students
as described by Shade (1989b), were virtually unknown to many teachers. Discipline problems
among male students increased as students became increasingly bored with lessons that lacked
hands-on experience and that focused mainly on theory (Brown, 2006). In schools world-wide
educators sought answers to what was perceived as an increasing problem. Gardner‟s 1983
listing of multiple intelligences, published almost 28 years ago, experienced a surge in popularity
and became the answer for investigating male learning styles and the panacea for curing all male
learning problems.
Classroom research rose in popularity. Lindsay and Muijs (2006), addressing the issue of male
underachievement recommend the need to examine the curricular approaches that perpetuate old
pedagogic practices. They reported an innovative strategy that was designed specifically to
improve male performance. This strategy required all teachers to use standardised lessons across
the entire school. The lessons provided students with a clear framework of what they had to do as
well as an organised schedule that became familiar to every student in the school. They did not
place less able students in separate classrooms but used the same lessons with activities of
varying degrees of difficulty within the same classes. There was also a very strong emphasis on
extracurricular activities such as sports and arts. Community members were also encouraged to
be active participants in the school activities creating what is called a school ethos.
School Ethos
Michael Apple, in 1978, referred to education as a middle class affair and the school as the
reproducer of middle class values. He referred to a cultural connection between values placed on
language use, discipline, print-rich environment, greater parental involvement in school and
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after-school activities. Middle-class homes, he maintained, are similar in organisation to schools.
There is the departmentalization of spaces in the home and in schools. There are set schedules
for meal times. There is an emphasis on assuming responsibility for tidiness and orderliness and
there are even special quiet places for study. Apple (1978) contends that children who come
from such homes are better prepared to succeed in schools where the values, including the use of
the preferred dialect, in the home are mirrored and perpetuated in the school.
Studies done in secondary schools have shown, that school ethos, a caring environment, positive
work ethic, clear school aims and objectives and a common pedagogic approach to instruction do
help foster learning ( Miller 1991). Miller‟s 1991 case study found that school ethos was also
positively related to student attainment.
Rutter et al (1979) define school ethos as individual actions or measures that may combine to
create a particular ethos, or set of values, attitudes and behaviours which will become
characteristics of the school as a whole (1979, p.179). These authors identify the following five
factors that create a positive school ethos:
teacher classroom strategies
use of rewards and punishments
academic emphasis
conditions of school life and
opportunities for student participation and responsibility.
Unfortunately, the literature search found no studies that looked at the existence of a school ethos
at tertiary level institutions. However, we do know that colleges and universities across the world
have a tradition of rivalry especially in areas of sports and athletics. It is in these areas that
healthy school spirit is fostered. Many students choose to enter colleges and universities not only
for their academic programmes but for their reputation in the fields of sports and athletics. We
also recognise that school spirit is fostered at military units and within the banking industry
where business leaders realise that success in their business resides with their employees.
The review of literature for this study spanned a period of twenty-five years. It surveyed studies
conducted locally, regionally and globally on male under-representation and underachievement.
Five common themes emerged from the literature:
greater numbers of female students are enrolled in post–secondary and tertiary level
institutions and the prediction is that these numbers will increase
male students continue to dominate subject areas like Technology and Engineering
and Technical Vocational programmes
more effective and appropriate curriculum and pedagogical practices need to be
implemented
administrative adjustments at post-secondary and tertiary institutions must be made
to address the needs of non-traditional adult male students
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social, economic and financial factors do impact on the academic performance of
male students and on their access to higher education.
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2. METHODOLOGY
2.1. Design
This gender study employed a mixed-method research design combining quantitative and
qualitative approaches in order to ensure breadth and depth in understanding the issues at hand.
The study involved selecting a sample of secondary, post secondary and tertiary institutions from
Trinidad and Tobago that accurately reflected the national picture.
We chose twenty seven (27) from the eighty-one (81) post–secondary and tertiary institutions
registered with the Accreditation Council of Trinidad and Tobago (ACTT). We also selected at
least one secondary school from each of the eight school districts. The single military-led
academic training school was also selected for the study. We constructed three questionnaires to
capture quantitative data to gather information on general patterns in the population. The first
questionnaire was administered to form five students at the selected secondary schools. The
second questionnaire was conducted at post-secondary and tertiary level and the third
questionnaire was administered to young military cadets in a military-led academic training
institution. We also thought it was important to hear from the male participants their opinions,
experiences, and suggestions about the instruction they received at the institutions. We
rationalized that focus group face-to-face interviews would allow us to gather such data. Finally
we collected secondary data on enrolment figures from most of the institutions.
Quantitative data were collected on:
primary school level to secondary school level progression trends
male participation in post-secondary and tertiary education
male achievement in post-secondary and tertiary education
males entering the post-secondary and tertiary education through the mature entry route
factors driving male re-entry into post-secondary and tertiary institutions
factors impacting on males in the wider education system
socio-economic factors associated with male under-representation and male
underachievement at the post-secondary and tertiary level
Qualitative data were collected on:
institutional policies regarding mature entry matriculation;
factors driving male re-entry into post-secondary and tertiary institutions;
factors impacting males in the wider education system.

A map of the research methodology has been provided at Appendix 1.
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2.2. Data Collection Instruments and Procedures
Primary data
Primary data were collected from selected representative groups from various sectors of Trinidad
and Tobago. Data on the factors affecting male entry and re-entry into post-secondary and
tertiary education were obtained through the use of a nationwide survey of a representative
sample of the students attending post secondary and tertiary institutions. Focus group interviews
were also conducted with a select group of these students to triangulate the data.
Data on the drivers impacting males in the wider education system were obtained from a survey
conducted on secondary school males who are in their final year of mandatory schooling. These
students were invited to complete a questionnaire aimed at identifying the factors that drive their
future education choice behaviour and exploring their attitudes towards schooling.
In addition, a survey, to explore the same issues and concepts as those for the secondary school
students, was conducted on males enrolled in the Military Led Academic Training (MILAT) and
Military Led Youth Programme of Apprenticeship and Reorientation Training (MYPART)
Programme. These programmes were established to address the negative circumstances of youth
from dysfunctional backgrounds by providing them with a safe, structured and regulated setting
leading to possible employment opportunities. The programmes achieve this through training,
certification, and positive character development in youth at risk.
Finally several focus group interviews were conducted. Sessions were conducted with selected
students from four of the post-secondary and tertiary institutions used in the survey to determine
the factors that influence male entry and re-entry into continuing education. A session was also
conducted with enrolees in the MILAT/MYPART programmes to gain a more in-depth
understanding of the drivers impacting on males in the education system. It was concluded that
targeting the youth most at risk in society was one of the more appropriate means of identifying
the critical factors that take priority in addressing male under-representation and
underachievement. In addition, as a means of triangulation drivers impacting males in the wider
education system, a session was conducted with a community group.

Secondary data
Male and female progression trends were identified through the analysis of Secondary Entrance
Examination (SEA) records for the years 2000 to 2010 compared to CSEC „O‟ level results for
males and females for the years 2005 to 2010. The lag in the two time series data sets will allow
for the identification of possible differences in the aggregate figures of individuals entering and
exiting the secondary education system.
Secondary data on male participation and achievement in the post-secondary and tertiary
education sector were difficult to obtain. A stratified sample of institutions registered with the
Accreditation Council of Trinidad and Tobago was utilised in this facet of the study. Random
samples were generated in order to capture the variations in the sample frame. The sample
comprises 27 post-secondary and tertiary institutions grouped according to the following
categories – academic institutions, technical institutions and religious institutions. The list of
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post-secondary and tertiary institutions used has been attached at Appendix 2. Attempts were
made to examine application, admissions, graduation and non-completion records obtained from
these institutions.
Given that the Organisation for Economic Co-operation and Development (OECD) defines
participation rate as the “extent to which the school-age population is able to pursue education,
ideally to the completion of the level concerned,” the study determined participation through the
use of enrolment figures. Also, given that graduation at the post-secondary level is most often
determined though certification, the study determined achievement through the use of graduation
figures.
The data sets requested from the institutions include, for the years 2000 to 2010, the number of
male and female students who:
o applied to enter the institution (standard entry)
o applied to enter the institution (mature entry)
o have been admitted to the institution (standard entry)
o have been admitted to the institution (mature entry)
o have not been admitted to the institution
o successfully completed the programme/graduated
o failed to complete because the programme/failed the course or programme
o have not completed the programme/dropped out of the course or programme
In order to fully address all of the research questions, the study included content analysis of the
institutions‟ admission policies. Secondary data were also obtained from the Central Statistical
Office on labour market statistics.
Participants
For this study, the sample groups included:
(a) Secondary school males in Form 5;
(b) Males from 27 selected post-secondary and tertiary institutions. This latter sample was
further categorized as follows:
those whose last formal schooling was at the secondary school level;
those whose last formal schooling was at the post-secondary or tertiary level; and
those whose last formal schooling was at either the secondary or post
secondary/tertiary level but who entered the current institution via the mature
entry route
(c) Females from a select few of the post-secondary and tertiary institutions
(d) Males enrolled in the MILAT/MYPART programme
(e) Male participants from one community
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Data Collection Instruments
Questionnaires were designed and pilot tested with the different sample groups. The content
focused on the investigation of the themes that the research identified as factors that possibly
impact male behaviour in the education context. The following table identifies the main content
of the questionnaire items for the sample groups.
Students enrolled in postsecondary and tertiary
institutions
Personal factors – self
determination and commitment,
career goals and life goals
Socialisation – family,
community
Education experiences
Situational factors Availability of employment
options

Socio-economic drivers - for
entry into post-secondary/tertiary
levels

Students enrolled in Secondary
School

Students enrolled in the
MILAT/MYPART Programme

Personal factors – socioeconomic status, academic
self-concept, educational
social perception, academic
engagement

Personal factors – socioeconomic status, academic
self-concept, educational
social perception, academic
engagement

Socialisation – family,
community

Socialisation – family,
community

Education experiences –
primary and secondary school

Education experiences –
primary and secondary school

Situational factors

Situational factors

Beliefs about the value of
education

Beliefs about the value of
education

Future career orientation

A focus group interview question protocol was developed around the observations/conclusions
obtained from analysis of the survey data.
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3. DATA ANALYSIS
Quantitative Data Analysis
The data analysis process included a number of phases. The first phase of the process was the
administration of the questionnaires designed for the study. Ten research assistants visited the
institutions and administered as well as collected the completed questionnaires. This approach
facilitated a high return rate of approximately 85%. The second phase was to enter the raw data
on Excel spread sheets. The third phase was the actual analysis using SPSS tools. Statistical
analyses conducted in the study included frequency distributions, scale reliability, One-way
analysis of variance (ANOVAs), chi square tests of independence, and Pearson product-moment
correlation coefficients.
Qualitative Data Analysis
The literature review provided guidelines for the structured interview guide. Data collected from
the focus group interviews were recorded, transcribed and analyzed for recurring themes.
Verbatim comments from the participants generated rich details that triangulated data from the
questionnaires.

3.1. Summary and Analysis of Quantitative Data
Male Secondary School Participants Data Analysis and Results
Frequency Distributions
The frequency distributions were used to determine the extent to which participants were
distributed throughout the data set on variables such as the school they attended, their age
grouping, household income level, and father‟s education.
Scale Reliability Analyses
Scale reliability analyses were used to determine the suitability of the scales to measure factors
such as academic self-concept, educational socialisation, vulnerability to academic stress, factors
delaying and determining re-entry, academic engagement and the value for education held by
participants. Cronbach alphas from these reliability tests were used to determine the suitability
of each scale in general and each item in particular. When an unfavourable item was found it
was subsequently culled from the data set and the particular analysis rerun. These factors were
deemed to be critical in predicting present engagement and achievement and forecasting future
behaviours as they relate to continuing education or exploring non-educational or non-training
options.
Pearson Product-moment Correlation Coefficients
After establishing the reliability of each scale used in the study, Pearson product-moment
correlation coefficients were run to identify the relationships among these factors in the study.
This allows the researcher to see the extent to which factors are related to each other and how
they might be influencing one another and creating an overall impact in the study. This method
of analysis also allows the researcher to explore the nature and strength of the relationships
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among variables. Further, it can be used to explore differences in relationships among variables
for pre-determined groups of participants in the study.
ANOVAs
One-way analyses of variance (ANOVAs) were employed to examine significant differences
among specific categories of participants on each of the predictive factors outlined in the
previous paragraph. For example an ANOVA was used to determine whether participants
differed on the extent to which they endorsed positive educational values based on their level of
household income which to a great extent determined their socioeconomic status. In this way, it
could be determined the extent to which certain behaviours can come to be expected from certain
categories of students based on their home influences (notwithstanding that one must bear in
mind that correlation is not causation).
Chi-square Tests of Independence
Chi-square tests of independence were conducted to explore the extent to which a significantly
greater or lesser number of students can be categorized as endorsing any factors compared to
another group or groups of students. For example in the study, a chi-square analysis was used to
determine whether students would choose to go to work directly after completing secondary
school or continue their education based on the present financial context of their home.
Participants’ Demographic Data
Number, Age School & Region
The secondary school sample in the study comprised one thousand and two (1002) male
students. These students spanned fifth and sixth forms as they were seen as the ones most ready
to make and follow through on decisions related to post-secondary school training or education.
The participants were in two main age groups: 15-17 (n=779) and 18-20 (n=179). There was
only 1 participant in the 21 and older category and 43 participants failed to indicate their age
group.
Participants came from schools in every education district in Trinidad and Tobago (see Table 1
and Figure 2 below). From the list of schools it can be seen that school types included,
government, denominational, „prestigious‟, „non-prestigious,‟ rural, urban, single sex and mixed.
Therefore, a relatively fair representation of male students across Trinidad and Tobago was
recruited for the study. Table 1 also shows that a considerable number of students came from the
central area but also that other regions in Trinidad and Tobago were not neglected.
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FIGURE 1. Percentage of participants by age

Participants came from schools in every education district in Trinidad and Tobago (see Table 1
and Figure 2 below). From the list of schools it can be seen that school types included,
government, denominational, „prestigious‟, „non-prestigious,‟ rural, urban, single sex and mixed.
Therefore, a relatively fair representation of male students across Trinidad and Tobago was
recruited for the study. Table 1 also shows that a considerable number of students came from the
central area but also that other regions in Trinidad and Tobago were not neglected.
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Table 1. Number and percent of male participants by school

EDUCATION
DISTRICT %
POS & ENVIRONS
13%

ST. GEORGE
EAST
19%
NORTH EASTERN
2%
CARONI 25%

SOUTH EASTERN
6%
TOBAGO 3%

VICTORIA 21%

ST. PATRICK 11%

SCHOOL

FREQUENCY

Aranquez Secondary

36

PERCENT
%
3.6

Barataria Secondary

63

6.3

Diego Martin Secondary

32

3.2

Holy Cross College

56

5.6

St. Augustine Secondary

51

5.1

St. Joseph Secondary

28

2.8

Tunapuna Secondary

32

3.2

Malabar High School

20

2.0

Manzanilla High School

19

1.9

Chaguanas/Cunipia/Preysal

115

11.5

Waterloo/Carapichaima/ASJA

21

2.1

Couva Secondary

39

3.9

Mayaro Composite

21

2.1

Rio Claro East Secondary

17

1.7

Rio Claro West

23

2.3

Signal Hill Secondary

18

1.8

Roxborough High School

17

1.7

San F'do East Secondary

21

2.1

San F'do West Secondary

47

4.7

Pleasantville Secondary

13

1.3

Tableland Secondary

28

2.8

Marabella Secondary

13

1.3

St Madeline Secondary

10

1.0

Moruga Secondary

15

1.5

St. Benedict’s College

49

4.9

Princes Town Secondary

12

1.2

Shiva Boys secondary

60

6.0

Debe High School

13

1.3

Siparia West Secondary

34

3.4

1002

100.0

TOTAL
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FIGURE 2a.

Percentage of Participants by Education District

PARTICIPANTS BY EDUCATION DISTRICT

ST PATRICK
11%

POS & ENVIRONS
13%
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TOBAGO
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19%
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| P a g e 25
MSTTE Gender Study Report - June 13, 2011

FIGURE 2b. Percentage of sample at different schools in Trinidad & Tobago
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Number of Adults in the Home
In terms of other demographics, participants were also required to answer questions about the
number of adults in their household, the level of education of their parents, the number of
siblings with whom they lived and their highest level of educational attainment. (see Appendix
3b). Only the results of analyses of specific demographic data were deemed relevant to be
included here. These include the number of adults in the home, monthly household income and
the education level of parents. The results of these frequency distributions revealed that the
majority of homes had two adults (41%), followed by three, four or one adult (see Table 2 for
specifics). Thus, it can be safely assumed that dual parent, extended families and single parent
households dominated the study, not unlike what exists among secondary school students in
general and young males in particular.
Table 2. Number of adults in the home
No of adults in
the home

frequency

percentage

9

.9

0

1

.1

1

89

8.9

2

418

41.7

3

172

17.2

4

128

12.8

5

78

7.8

6

55

5.5

7

24

2.4

8

13

1.3

9

3

.3

10

4

.4

11

2

.2

12

2

.2

13

1

.1

14

1

.1

18

1

.1

20

1

.1

Total

1002

100.0
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Monthly Household Income Levels
Of particular interest in this study was the division of students according to household income.
This became a defining feature since the researchers believed that family finances play a critical
role in influencing achievement outcomes, future career aspirations and a general orientation
towards development (Cobb, 2007; Santrock, 2010). This is because the finances often define
the quality of lived experiences and events which directly and indirectly impact upon each
individual in the home especially those of school age. This fact is not lost on governments who
try to ease the burden on low income homes by providing free transportation to and from school,
free breakfast and lunches and well as free textbooks and tuition grants. In many international
research programmes, student participants and schools at the secondary level are defined by
whether or not they receive assistance from the state (Perry & McConney, 2010). This study
follows this trend, thus, the main analyses are grounded in the monthly household income
differential. Relatedly, frequency distribution analyses revealed that there were just over sixty
percent (60%) of participants in low to middle income homes. And while there were twice as
many middle as low income homes the latter comprised a considerable number of participants.
Additionally, approximately the same number of participants came from above average and high
income homes (see details in Figure 3).
FIGURE 3. Income levels of participants

INCOME LEVELS OF PARTICIPANTS
400
350
300
250
200
150
100
50
0
LOW INCOME
FREQUENCY

186

MIDDLE
INCOME
371

PERCENTAGE

20.2

40.4

ABOVE AVE
INCOME
180

HIGH INCOME

19.6

19.8

182

Parents’ Highest Level of Educational Attainment
As shown in Figure 4 the parents of the majority of participants completed secondary school and
slightly more mothers than fathers completed post-secondary education. This is not surprising
given the fact that observation and anecdotal evidence suggest that women tend to take greater
advantage of after-work classes and programmes of training especially, short-term craft courses.
Percentages of those completing university were the same but the raw data reveal that, again, the
mothers appear to be slightly ahead.
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FIGURE 4. Highest education level of participants‟ parents

FREQUENCY/PERCENTAGE

PARTICIPANTS PARENTS'
HIGHEST LEVEL OF EDUCATION
500
450
400
350
300
250
200
150
100
50
0
Primary

Secondary

University

416

PostSecondary
171

FATHERS

177

FATHERS' PERCENTAGES

20.2

47.5

19.5

12.6

MOTHERS

156

495

181

120

MOTHERS' PERCENTAGES

16.4

52.0

19.0

12.6

110

Participants’ School Performance
Participants were further defined by subject level performance. All participants were asked to
state their test score from the last examination completed. Research has shown that teacher made
tests and school grades are good indicators of performance. Students indicated their performance
on English Language and Mathematics (the two compulsory subjects) and any other subject that
they did. The raw scores were coded and then subjected to an ANOVA analysis with household
income as the independent variable. There was a significant outcome for Principles of Accounts.
And while the other subjects did not reach significance the trend observed was very instructive.
In most cases students from low income homes gained lower grades than those with higher levels
of income. This trend also appeared to be pervasive throughout the study. The graphs that
follow give visuals of the said trend (Art, Spanish and Integrated Science appear to have
different effects from the norm).
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FIGURE 5. English language means

ENGLISH LANGUAGE MEANS
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FIGURE 6. Maths means
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FIGURE 7. Principles of Business scores by household income

FIGURE 8. Principles of Accounts scores by household income
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FIGURE 9. Art scores by household income

FIGURE 10. Literature scores by household income
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FIGURE 11. Spanish scores by household income

FIGURE 12. Social Studies scores by household income
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FIGURE 13. Integrated Science scores by household income

FIGURE 14. Information Technology scores by household income
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Measures
The questionnaire administered to secondary school students in the study included six (6) selfreport measures that were developed exclusively for the study. The six measures included the
Academic Self-Concept Scale (ASCS), the Measure of Vulnerability to Academic Stress
(MVAS), the Educational Socialisation Scale (TESS), the Measure of Academic Engagement
(TMAE), the Potential Delay Re-entry Factors (PDRF) and the Value for Education Measure
(TVEM). All factors were designed to explore specific issues related to students‟ academic
motivation, engagement, behaviour and achievement, and the extent to which these factors are
likely to affect re-entry to post-secondary or tertiary education. Participants were asked to rate
their agreement to each item of each scale from 1 (least agreement) to 7 (most agreement). The
details about each measure and its reliability analyses are explicated below.
The Academic Self-Concept Scale (ASCS)
The Academic Self-Concept Scale (ASCS) included twelve (12) statements representing
different ways that students assess themselves academically. Education research has established
academic self-concept as a precursor to engagement and achievement in the classroom (Eggen &
Kauchak, 2010). The ASCS was comprised of three (3) subscales. The first subscale which
measured the Social Comparison aspect of academic self-concept had three (3) statements. An
example of one of the statements used in this subscale is “I do better than most of my peers at
school work.” The second subscale which measured the Personal Assessment aspect of academic
self-concept had five (5) statements. An example of one of the statements used in this subscale
is “I am quite good at school work.” The third subscale which measured the Subject specific
Assessment aspect of academic self-concept had four (4) statements. An example of one of the
statements used in this subscale is “I am better at practical subjects than academic ones.” There
were items in each subscale that had to be reverse-scored before any analysis was conducted.
Each of these scales was subjected to reliability analyses and revealed satisfactory cronbach
alphas of .60, .54 and .61 respectively. These cronbach alphas, though less than .70, are
satisfactory given the fact that subscales with less than 10 items may reveal lower cronbach
alphas. The complete ASCS is included in Appendix 11.
The Educational Socialisation Scale (TESS)
The TESS initially included eighteen (18) items and was designed to assess the impact of the
home, community and parental influences on the educational beliefs and behaviour of the
participants. The TESS was subsequently reduced to fifteen (15) items as three items were
culled to improve its reliability. The final version of the TESS included three subscales. The
first subscale had six (6) items and measured Family Influences on educational socialization. An
example of one of the statements on this scale is, “my parents have high expectations of me.”
The second subscale had four (4) items and measured Community Influences on educational
socialization. An example of one of the statements on this scale is, “In my community being
good at sports is more important than being good at schoolwork.” The third subscale had five (5)
items and measured Debilitating Influences (like alcohol and substance abuse) on educational
socialization. An example of one of the statements on this scale is, “drug abuse is a problem
where I live.” This scale also included items that had to be reverse-scored before any analysis
was performed. Each of these scales was subjected to reliability analyses and revealed
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satisfactory cronbach alphas of .75, .51 and .63 respectively. The complete TESS is included in
the appendix.
The Measure of Academic Engagement (TMAE)
The TMAE is a six (6) item scale that measures the extent to which students engage with
academic tasks in the classroom or at home. Most studies of school achievement have identified
academic engagement as the most proximal factor to achievement outcomes in the classroom
(Eggen & Kauchak, 2010). Three of its items were reverse-scored. An example of a statement
on this scale that was reverse-scored is “I give up easily when the school work is too hard.” An
example of a normally scored item is “I put a lot of effort into my school work.” This scale was
subjected to a reliability analysis and revealed a satisfactory cronbach alpha of .70. The
complete TMAE is included in Appendix 11.
The Measure of Vulnerability to Academic Stress (MVAS)
The MVAS is a five (5) item scale that measures the extent to which students feel stressed or
vulnerable to academic pressure on a day to day basis. No item on this scale had to be reversescored. Examples of statements included in this scale are “schoolwork feels like a heavy burden
and “by the end of the morning period, I wish I could leave school.” This scale was subjected to
a reliability analysis and revealed a satisfactory cronbach alpha of .70. The complete MVAS is
included in Appendix 11.
Value for Education Measure (TVEM)
The TVEM is a five (5) item scale that measured the extent to which students valued postsecondary or tertiary level education in terms of its ability to adequately prepare them for a
career or a prospective job acquisition at the end of a programme. This scale was included
because researchers have found that students‟ value for what they are learning plays a critical
role in their efforts and engagement in the classroom. No item on this scale had to be reversescored. Examples of statements included in this scale are “attending school might provide me
with skills I might need to get a job when I graduate” and “it really doesn‟t matter if I take a
class or not because I won‟t get a job after I graduate.” This scale was also subjected to a
reliability analysis and revealed a satisfactory cronbach alpha of .75. The complete TVEM is
also included in Appendix 11.
Potential Delay Re-entry Factors (PDRF)
The PDEF is a six factor measure that was used to identify factors that had the potential to hinder
current secondary school students from moving on to post-secondary or tertiary level education.
Participants were asked to rate the extent to which each item might impede their progress to postsecondary education. While the scale provided an average score across the six factors each
factor in and of itself was relatively independent. Examples of statements included in this scale
are “Financial- Need money to live” and “I cannot find a programme that I really want to do.”
This scale was also subjected to a reliability analysis and revealed a satisfactory cronbach alpha
of .67. The complete PDRF is included in Appendix 11.
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Other Questionnaire Items
The questionnaire included open and closed answer items that tapped students‟ primary and
secondary school experiences as well as their immediate post-school plans. See the complete
questionnaire for examples of these items at Appendix 3.

Correlations among Scale Factors
The relationships among the measures in the study were determined using Pearson product –
moment correlation coefficients. Two key correlation analyses were conducted. The first
explored three (3) subscale factors from the Academic self-concept scale, the three (3) subscale
factors of the Educational Socialisation Scale (TESS), The Measure of Vulnerability to
Academic Stress (MVAS) and The Measure of Academic Engagement (TMAE). The results of
this first analysis are shown in Table 3. The second Pearson product-moments correlation
coefficient analysis explored the relationships among the Measure of Vulnerability to Academic
Stress (MVAS), The Measure of Academic Engagement (TMAE), Potential Delay Re-entry
Factors (PDEF) and the Value for Education Measure (TVEM). The results of the second
analysis are shown in Table 4. Both analyses provided strong confirmation about the validity of
each scale and its relations to other factors in the study.
As can be seen in Table 3, the first analysis revealed that there are strong positive relationships
between the academic self-concept factors and the education socialisation factors especially
family (r = .244**, n = 867, p <.0005) and community influences (r = .358**, n = 862, p
<.0005). There were also strong positive relations among the academic self-concept factors and
the academic engagement (r = .441**, n = 875, p <.0005) as well as educational socialisation
and academic engagement factors (r = .330**, n = 856, p <.0005). These findings suggest that
participants who hold low or negative academic self-concepts or are socialised poorly in terms of
educational ideations are least likely to be engaged in the learning context. Not surprisingly, the
analysis revealed strong negative correlations between vulnerability to academic stress and selfconcept (for example, r = -.478**, n = 892, p <.0005) and educational socialisation factors (r =
-.299**, n = 885, p <.0005). These findings complement those previously discussed since they
revealed the tendency of participants who are vulnerable to academic stress to be less likely to
have positive academic self-concept or to be meaningfully engaged in the classroom.
The second Pearson product moment analysis as shown in Table 4 reveals that academic
engagement was strongly and positively correlated to placing a high value on post-secondary
training and education (r = .198**, n = 880, p <.0005) but show a strong negative relation with
the intention to delay re-entry (r = .494**, n = 887, p <.0005). On the other hand, vulnerability
to academic stress was negatively related to valuing post-secondary education (r = .153**, n =
897, p <.0005) but held a strong positive correlation with delaying re-entry (r = .217**, n = 871,
p <.0005). These findings seem to strongly suggest that participants with healthy engagement in
academics are more likely to continue on to post secondary education and to see benefits and
value in such experiences while those who are presently vulnerable to academic stress are likely
to do otherwise.
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Table 3. First pearson product-moment correlational analysis
Correlations

SC_ASC

SC_AS
C

Pearson Correlation

FAMIMP DEBILAT COMM_E
_EDSOC EDSOCF DSOCFA ACASTR ACAENGA
SS_ASC
FAC
ACT
C1
VULN
GFAC

PA_ASC

1

Sig. (2-tailed)
N

PA_ASC Pearson Correlation

935
.494

**

Sig. (2-tailed)

.000

N

884

SS_ASC Pearson Correlation
Sig. (2-tailed)
N

-.118

**

.000

932
-.073

*

1

.030
887

927

**

.017

.000

.000

.619

867

862

861

DEBILA Pearson Correlation
TEDSO Sig. (2-tailed)
CFACT
N

.022

.060

.015

.512

.078

.664

COMM_ Pearson Correlation
EDSOC Sig. (2-tailed)
FAC1
N

.055

FAMIMP Pearson Correlation
_EDSO Sig. (2-tailed)
CFAC
N

ACAST Pearson Correlation
RVULN Sig. (2-tailed)
N
ACAEN Pearson Correlation
GAGFA Sig. (2-tailed)
C
N

882

1

.244

**

877
.101
889
-.263

**

.358

875
.180

**

.000
889
-.478

**

871
-.108

**

.001
881
.123

**

1

911
.138

**

1

.000
861
.107

**

.002
870
-.179

**

925
.393

**

1

.000
888
-.186

**

937
-.299

**

.000

.000

.000

.000

.000

.000

895

892

888

874

888

900

**

**

**

**

**

**

.441

.570

-.159

.330

.096

.242

1

944
-.494

**

.000

.000

.000

.000

.005

.000

.000

875

877

871

856

875

885

887

1

924

**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).
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Table 4. Second pearson product-moment correlational analysis
Correlations
ACASTRVULN

ACASTRVULN

Pearson Correlation

ACAENGAGFAC DELRENTRYFACT

SCHVALFACTRS

1

Sig. (2-tailed)
N
ACAENGAGFAC

DELRENTRYFACT

SCHVALFACTRS

Pearson Correlation

944
-.494

**

Sig. (2-tailed)

.000

N

887

Pearson Correlation

.217

**

1

924
-.163

**

Sig. (2-tailed)

.000

.000

N

871

859

Pearson Correlation

-.153

**

.198

**

1

915
-.148

**

Sig. (2-tailed)

.000

.000

.000

N

897

880

879

1

939

**. Correlation is significant at the 0.01 level (2-tailed).

Differences Among Participants on Measures Used to Determine Academic Motivation and
School Performance
A one-way analysis of variance was conducted to explore the impact of household income on
levels of academic self-concept, educational socialisation, vulnerability to academic stress and
academic engagement. Participants were divided into four groups according to their household
income (rationale presented earlier) (Group 1: less than $3000/mth; Group 2: $3001-7000/mth;
Group 3: $7001 – 12,000/mth and Group 4: $12,001 and above.). In the data set and on graph the
groups were identified as low income, middle income, above average income, and high income
respectively. There were significant differences on each of these factors except vulnerability to
academic stress. In all cases, low income students reported significantly lower means than their
peers from above average and high income households. For academic self-concept F (3, 859) =
5.617, p. <.001. Post hoc comparisons using Tukey HSD test indicated that the participants in
the low income group differed significantly from their peers in the above average and high
income groups. The means for the groups were low income: M= 4.46, SD = 1.20; above
average: M = 4.85, SD = 1.15 and high income: M = 4.91, SD = 1.23. As indicated earlier,
other ANOVAs revealed similar significant outcomes with participants from low income homes
fearing the worst on adaptive factors and best on maladaptive factors. The graphs below
(Figures 15 – 19) indicate the trend revealed in these ANOVAs.
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FIGURE 15. Academic Self-Concept (social comparison) by household income

FIGURE 16. Academic Self-Concept (personal assessment) by household income
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FIGURE 17. Educational Socialisation by household income

FIGURE 18. Academic Engagement by household income
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FIGURE 19. Delay re-entry factor by household income

Differences Among Participants on Re-entry Into Post-Secondary and Tertiary Education
Factors
A Chi-square test for independence indicated a significant association between low income
household and a desire to work full-time or not continue at post-secondary education compared
to the other income groups X2 (6, n =841) = 23.64, p = <.001, Cramer‟s V = .123.
The figures below are visual representations of students‟ post-secondary school intentions across
the data set.
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FIGURE 20. Students‟ post-secondary school plans
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FIGURE 21. Students‟ post-secondary areas intended to study

POST-SECONDARY AREAS OF INTENDED STUDY
180
160

FREQUENCY/PERCENTAGE

140
120
100
80
60
40
20
0
Computer
related
14.2

Trade/Vocation
al
14.1

Finance

Business

Science related

Defence Force

Office Related

Other

1.5

12.1

14.4

12.3

Food
Preparation
3.7

Music Industry

PERCENTAGE

2.2

1.0

9.0

MULTIPLE
AREAS
15.4

FREQUENCY

136

135

14

116

138

118

35

21

10

86

147

| P a g e 44
MSTTE Gender Study Report - June 13, 2011

FIGURE 22. Post-secondary school plans
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FIGURE 23. Intended Years of post-secondary study
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Quantitative Analyses of Tertiary Level Data
Male Tertiary Level Participants Data Analysis and Results
Statistical analyses conducted in the study included frequency distributions, scale reliability,
Pearson product-moment correlation coefficients, One-way analysis of variance (ANOVA) and
chi square tests of independence.
Frequency Distributions
The frequency distributions were used to determine the extent to which participants were
distributed throughout the data set on variables like the school they attended, their age grouping,
household income level, and father‟s education.
Scale Reliability Analyses
Scale reliability analyses were used to determine the suitability of the scales used to measure
factors such as factors delaying and determining re-entry and sustaining it. Cronbach alphas from
these reliability tests were used to determine the suitability of each scale in general and each item
in particular. When an unfavourable item was found, it was subsequently culled from the data
set and the particular analysis rerun. These factors were deemed to be critical in predicting
present engagement and achievement and forecasting future behaviours as they relate to
continuing education or exploring non-educational or non-training options.
Pearson Product-moment Correlation Coefficients
After establishing the reliability of each scale used in the study, Pearson product-moment
correlation coefficients were run to identify the relationships among these factors in the study.
This allows the researcher to see the extent to which factors are related to each other and how
they might be influencing one another and creating an overall impact in the study. This method
of analysis also allows the researcher to explore the nature and strength of the relationships
among variables. Further, it can be used to explore differences in relationships among variables
for pre-determined groups of participants in the study.
ANOVAs
One-way analyses of variance (ANOVAs) were employed to examine significant differences
among specific categories of participants on each of the predictive factors outlined in the
previous paragraph. For example an ANOVA was used to determine whether participants
differed on the extent to which they endorsed factors that delayed their re-entry into tertiary
education based on their level of household income which to a great extent determined their
socioeconomic status. In this way, it could be determined the extent to which certain issues can
detrimental to the educational progress of certain categories of students based on their economic
wherewithal.
Chi-square Tests of Independence
Chi-square tests of independence were conducted to explore the extent to which a significantly
greater or lesser number of students can be categorized as endorsing any factors compared to
another group or groups of students. For example in the study, a chi-square analysis was used to
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determine whether there were differences among participants in terms of the type of programme
they chose to pursue.
The tertiary level data collected in the study were analysed according to the bold headings below.
Participants Demographic Data
Age, Ethnicity, Location, Parents Occupation & Household Income
One thousand and eighty-one (1081) males participated in the study. Participants reported their
age in one of three age ranges: 15-17, 18-20 and 21 years and older. The majority of
participants, 64% were 21 years or older, followed by those 18-20 years and approximately 5%
in the 15 – 17 age group. Less than 1% of participants failed to report their age.

FIGURE 24. Age grouping of tertiary level students
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Thirty-seven percent (37%, n=283) of the sample were of African descent, 41% of East Indian
descent (n=309), approximately 1% Chinese or Creole (n=8) and 20 % of mixed heritage (=153).
Thirty percent (n=328) of participants did not report their ethnicity.

FIGURE 25. Ethnicities of tertiary level students
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Participants also indicated the area in Trinidad or Tobago where they lived. The majority of
participants lived in the Central/Chaguanas Couva Tabaquite area (approximately, 23% n= 237)
with a similar percentage located in San Fernando (n=228). Tunapuna, Arima and Sangre
Grande made up about a fifth of the sample (n= 218) and San Juan/ Laventille, Port of Spain and
Diego Martin accounted for approximately 15% (n=157). Mayaro/Rio Claro and Penal/Debe
accounted for approximately 9 % of the sample (n=91) while 10% (n= 107) lived in Pt. Fortin,
Princes Town and Siparia. There were 2% of participants from Tobago (n=19) and 2% of
participants (n=22) who did not report where they were living.
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FIGURE 26. Home location of tertiary level students
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Participants reported their mothers‟ and or fathers‟ occupation as one of several options (see
Figure 27a & 27b for details). The majority of participants (14%) reported that their fathers were
government service workers while the majority of participants (17%) said that their mothers
were homemakers. The results showed that a higher percentage of males were employed in the
specific industries identified in the study and that more mothers appeared to be unemployed
compared to fathers.
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FIGURE 27a. Fathers‟ occupations of tertiary level students
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FIGURE 27b. Mothers‟ occupations of tertiary level students
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FIGURE 28. Parents‟ occupations of tertiary level students
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Participants by Level of Household Income
Participants reported their household income according to four prescribed categories (low
income, less than $3000 per month; middle income, $3001-7000 per month; above average
income, $7001 - $12000 per month and high income, over $12,000 per month). Middle and
lower income households comprised approximately 40 % of the sample (n=438) and above
average and higher income accounted for 51% (n=553) and 8% (n=90) did not report a
household income. Similar to participants in the secondary data sample, household income was
used as the defining variable to explicate differences among participants in the study. In this
sample, the least number of participants came from low income homes. This is probably a
reflection of the difficult economic circumstances these participants face even though GATE
covers the majority of tertiary level expenses.
FIGURE 29. Household income of tertiary level students
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In summary, these demographics represent a fair cross-section of individuals engaged in the
tertiary education sector at the present time in Trinidad and Tobago notwithstanding the fact that
the various locations of participants may have played a role in the institution that they chose to
attend.
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Participants were asked to indicate the number of years that elapsed after their last programme of
study. The figure below indicates that most participants were out of the education environment
for either one or four years.
FIGURE 30. Length of pre-programme non-school years
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Student Participation in Post-Secondary & Tertiary Education
Participants’ Institutions
Participants in this study were enrolled in a wide range of institutions. These institutions could
be categorized as vocational, denominational or religious, private, governmental, regional,
undergraduate only and full tertiary up to PhD level. Institutions with higher enrolments had
higher numbers of participants in the study. From the details in Figure 31 it is clear to see that
UWI, UTT, USC, COSTAATT and CCLCS were well represented (see Appendix 2). The other
institutions contributed participants from various courses of study and different types of
programmes. Taken together, this sample gave a fair cross-section of students in the postsecondary and tertiary levels in Trinidad & Tobago.

FIGURE 31. Students of tertiary level institutions used in the study
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FIGURE 32. Post-Secondary & Tertiary level Participants by institutions
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Programme Type
Programmes at these institutions ranged from certificate to post graduate degrees. A frequency
distribution revealed that the majority of students were enrolled in full undergraduate degrees
(approximately 50%, n= 511) and the least in associate degree programmes. This is probably due
to the fact that bachelor‟s degrees have more currency and are only about a year or two longer
than the associate degree. It is also noteworthy that more participants were enrolled in certificate
rather than diploma or associate degree programmes. Thus, the preferences for certificate or
bachelor degrees are clear.
FIGURE 33. Tertiary level students by programme type
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Participants’ Subject Area Preferences
Overall, participants showed a preference for studies related to computers, business, engineering,
technical/vocational and security and maintenance (industrial and technical) (see Figure 34 a &
b). When examined according to household income, some interesting differences emerged. The
majority of participants from low income households (<$3000 per month) were enrolled in
vocational type or computer studies while those from middle income homes ($3001 – $7000 per
month) showed a preference for engineering type disciplines or computer studies. Participants
from the above average income households ($7001 -$12,000 per month) were enrolled either in
business management, marketing studies or engineering, as well as OSHA/project management.
Participants from high income households (>$12,000 per month) showed a similar enrolment
pattern to those from above average income household. These frequency distributions suggest
clear preferences for certain subject areas according to the level of household income.
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FIGURE 34a. Participation in tertiary education by subject area
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FIGURE 34b. Participation in tertiary education by subject area
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Factors Affecting Student Particpation in Post-Secondary & Tertiary Education
Three scales were designed to explore the factors that affected participants‟ delayed re-entry,
actual re-entry and sustained participation once they were enrolled in a post-secondary or tertiary
level programme. The first scale was the Delayed Re-entry Factors Measure (DRFM), the
second the Measure of Factors Encouraging Re-entry (MFER) and the third, the Measure of
Factors Sustaining Re-entry (MFSR). Details of each scale and their reliability factors are
explicated below.
Delayed Re-entry Factors Measure (DRFM)
The DRFM is an eight (8) factor scale that was used to identify factors that had hindered
participants from enrolling in post-secondary or tertiary level education. Participants were asked
to rate the extent to which each item impeded their progress to post-secondary or tertiary
education. While the scale provided an average score across the eight factors, each factor in and
of itself was relatively independent. Responses on each item ranged from 1 – 5 in terms of least
to highest importance. Examples of statements included in this scale are “Financial- Needed
money to live” and “I could not find a programme that matched my interests.” This scale was
also subjected to a reliability analysis and revealed a satisfactory cronbach alpha of .73. The
complete DRFM is included in Appendix 11.
Measure of Factors Encouraging Re-entry (MFER)
The MFER is a fourteen (14) factor measure that was used to identify factors that encouraged
currently enrolled tertiary level students to enter post-secondary or tertiary level education.
Participants were asked to rate the extent to which each item encouraged their progress to postsecondary or tertiary education. While the scale provided an average score across the fourteen
(14) factors, each factor in and of itself was relatively independent. Responses on each item
ranged from 1 – 5 in terms of least to highest importance agreement. Examples of statements
included in this scale are “A desire for a career or occupation” and “I wanted a better salary.”
This scale was also subjected to a reliability analysis and revealed a satisfactory cronbach alpha
of .89. The complete MFER is included in Appendix 11.
Measure of Factors Sustaining Re-entry (MFSR)
The MFSR is a six factor measure that was used to identify factors that influenced participants to
stay in a programme once enrolled. Participants were asked to rate the extent to which each item
might impede their progress to post-secondary education. While the scale provided an average
score across the six factors, each factor in and of itself was relatively independent. Responses
on each item ranged from 1 – 5 in terms of least to highest importance. Examples of statements
included in this scale are “courses that match industry standard” and “guarantee of a job by the
programme.” This scale was also subjected to a reliability analysis and revealed a satisfactory
cronbach alpha of .79. The complete MFSR is included in Appendix 11.
Other Questionnaire Items
The questionnaire included open and closed answer items that tapped students‟ primary and
secondary school experiences as well as their immediate pre and post-school tertiary level
employment perquisites (which were aggregated to differentiate participants according to preprogramme job status) and plans. See the details of the complete post-secondary and tertiary
level questionnaire in Appendix 3 for examples of these items.
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Correlations Among Scales
The relationships among the measures in the study were determined using Pearson product –
moment correlation coefficients. Two key correlation analyses were conducted. The first
explored the three (3) scales used for tertiary-level participants, namely, the Delayed Re-entry
Factors Measure (DRFM), the Measure of Factors Encouraging Re-entry (MFER) and the
Measure of Factors Sustaining Re-entry (MFSR). The results of this first correlation analysis are
shown in Table 3. The second Pearson product–moments correlation coefficient analysis
explored the relationships among these same scales (DRFM, MFER & MFSR) based on
participants household income levels (low income, < $3000 per month; middle income, $30017000 per month; above average income, $7001-12000 per month and high income, > $12,000
per month). The results of the second analysis are shown in Table 4. Both analyses provided
strong confirmation about the validity of each scale in the study.
As can be seen in Table 3, the first analysis revealed that there are strong positive relationships
among the three scales. More specifically, there are positive associations between the Delayed
Re-entry Factors Measure (DRFM) and the Measure of Factors Encouraging Re-entry (MFER)
as well as DRFM and the Measure of Factors Sustaining Re-entry (MFSR). As can be seen in
Table these significant correlations were r = .393**, n = 270, p <.0005) and r = .209**, n =
368, p <.0005, respectively. There was also a strong positive correlation between the Measure
of Factors Encouraging Re-entry (MFER) and the Measure of Factors Sustaining Re-entry
(MFSR) (r = .573**, n = 504, p <.0005). These findings suggest that participants were able to
receive sufficient support and encouragement to re-enter the tertiary education framework
despite the factors that were obstacles to their re-entry. Additionally, those who re-entered were
able to sustain their commitment through the specific sustenance factors that they identified, and
again, notwithstanding the issues that prevented their re-entry in the first place.
The second Pearson product moment analysis was run to determine the extent to which the
correlations that were seen in the first analysis were consistent for all participants despite their
level of household income. Interestingly this held true for all household income participants
except those from low income households. As shown in Table 5, there were no correlations
between the Delayed Re-entry Factors Measure (DRFM) and the Measure of Factors
Encouraging Re-entry (MFER) as well as DRFM and the Measure of Factors Sustaining Reentry (MFSR). In fact, the only correlation among the three factors was between the Measure of
Factors Encouraging Re-entry (MFER) and the Measure of Factors Sustaining Re-entry (MFSR)
(r = .651**, n = 63, p <.0005). The no correlation results of this second Pearson productmoment analysis suggests that participants from low income households, as a group, did not
receive consistent encouragement to re-enter tertiary level education nor were the factors that
kept them engaged linked in any way with those that prevented re-entry in the first place.
Compared to the other three income groupings (middle income, $3001-7000 per month, above
average income, $7001-12000 per month and high income, > $12,000 per month), it appeared
that participants from low income households lacked the necessary social or familial support
base. The positive correlation found between the Measure of Factors Encouraging Re-entry
(MFER) and the Measure of Factors Sustaining Re-entry (MFSR) implies that once enrolled in a
programme of study participants from low income household like the rest of their peers saw links
between their reasons for re-entry and those for completing.
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Table 5. Correlations among re-entry factors
Correlations
DFRM
DFRM
(Delayed Re-Entry
Factors Measure)

Pearson
Correlation

MFER

MFSR

1

Sig. (2-tailed)

N
404
MFER
Pearson
.393**
(Measure of Factors Correlation
Encouraging ReSig. (2-tailed)
.000
entry)
N
270
MFSR
Pearson
.209**
(Measure of Factors Correlation
Sustaining Re-entry) Sig. (2-tailed)
.000
N
368
**. Correlation is significant at the 0.01 level (2-tailed).

1

538
.573**

1

.000
504

946

Table 6. Correlations among re-entry factors by low household income
Correlationsa
DFRM
DFRM
(Delayed Re-Entry
Factors Measure)

Pearson
Correlation

MFER

MFSR

1

Sig. (2-tailed)

N
50
MFER
Pearson
.235
(Measure of Factors Correlation
Encouraging ReSig. (2-tailed)
.204
entry)
N
31
MFSR
Pearson
.049
(Measure of Factors Correlation
Sustaining Re-entry) Sig. (2-tailed)
.763
N
40
**. Correlation is significant at the 0.01 level (2-tailed).
a. MONTHLY INCOME = LESS THAN $3000.

1

73
.651**

1

.000
63

124
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Differences Among Particpants on Measures that Determined Re-entry, Re-entry
Encourargement & Re-enrty Sustenance Factors
A One-way analysis of variance (ANOVA) was conducted to explore the impact of household
income on factors that determined re-entry, re-entry encouragement & re-entry sustenance
factors as measured by the Delayed Re-entry Factors Measure (DRFM), the Measure of Factors
Encouraging Re-entry (MFER) and the Measure of Factors Sustaining Re-entry (MFSR),
respectively. There were significant differences for each of these factors except vulnerability to
academic stress. Participants were divided into four groups according to their household income
(rationale presented earlier) (Group 1: less than $3000./mth; Group 2:$3001-7000. /mth; Group
3: $7001 – 12,000./mth and Group 4: $12,001 and above). In the data set and on graphs, the
groups were identified as low income, middle income, above average income, and high income
respectively.
The results of the ANOVA revealed that there was a significant difference among participants in
different household income types for two out of the three scales, (the Delayed Re-entry Factors
Measure (DRFM), and the Measure of Factors Encouraging Re-entry (MFER)). The significant
outcome for the DRFM revealed, F (3, 376) = 10.603, p. <.0005 and the significant outcome for
the MFER revealed, F (3, 376) = 5.242, p. <.001. An examination of post hoc comparisons
using Tukey HSD tests for the DRFM significant outcome indicated that the participants in the
low, middle and above average income groups differed significantly from their peers in the high
income group. The means for the groups were: low income: M= 2.98, SD = .95; middle income:
M = 2.74, SD = .86; above average: M = 2.74, SD = .84 and high income: M = 2.25, SD = .76
(see Figure 35). Similarly, an examination of post hoc comparisons using Tukey HSD tests for
the MFER significant outcome indicated that the participants in the low, middle and above
average income groups differed significantly from their peers in the high income group. The
means for the groups were: low income: M= 4.55, SD = .86; middle income: M = 4.53, SD =
.83; above average: M = 4.50, SD = .93 and high income: M = 4.16, SD = .93 (see Figure 36).
Taken together these results suggest that participants in all household income groups, besides
those from high income households, experienced greater challenges with factors impeding reentry into tertiary level education. The results revealed that these groups of participants also
needed higher levels of encouragement to re-enter tertiary level education. The third factor, the
Measure of Factors Sustaining Re-entry (MFSR) did not reveal any significant outcome among
the participants by the income categorizations outlined earlier.
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FIGURE 35. Mean DFRM by monthly income

FIGURE 36. Mean MFER by monthly income
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Participants’ Endorsement of Individual Factors in The Three Scales (DRFM, MFER, MFSR)
Factors Responsible for Delayed Re-Entry in Post-Secondary or Tertiary Education
As seen in the figure below, the four critical factors that were barriers to participants re-entering post-secondary or tertiary education.
These factors were related to lack of finances, non-interest in or a lack of awareness of programmes. Participants were also
challenged by their distance from programmes of interest, lack of family support and not failure to meet entry requirements.

FIGURE 37. Delayed re-entry factors measure (DRFM)
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Factors Mainly Responsible for Re-Entry into Post Secondary or Tertiary Education
The factors that encouraged participants to enrol in tertiary level education were, mainly, personal, career focused or financial in
nature- “to improve personal or household income,” to gain job promotion or greater job perquisites." Other reasons dealt with selfimprovement, career development or becoming better skilled at their present jobs. Factors like new programmes and employer push
were less influential.
FIGURE 38. Measure of factors encouraging re-entry (MFER)
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Factors Sustaining Re-Entry Focus Towards Programme Completion
As shown in Figure 39 below, the factors that kept participants on course towards completing their present programmes were related
to their increasing job credentials or competencies and acquiring professionally recognized qualifications.
FIGURE 39. Measure of factors sustaining re-entry (MFSR) means
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Preferences Among Participants on Tertiary Education Programme Enrolment
Chi-Square Test for Independence
A Chi-square test for independence indicated a significant association between household
income and a desire to work full–time or not continue at post-secondary education compared to
the other groups X2 (9, n =842) = 68.12, p = <.0001, Cramer‟s V = .162. The next four figures
show the breakdown of enrolment by household income across the data set. Generally, it can be
seen that low and middle income participants tend to choose certificate or degree courses while
above average and high income participants favour diploma or degrees. These significant
findings support the frequency distributions discussed earlier in this section.

Programme Type by Household Income
In order to gain a clearer perspective on programme enrolment by household income, frequency
distributions related to the significant chi square were conducted. When examined according to
household income, low income participants (<$3000 per month) appeared to choose more full
degree or certificate programmes (36 and 31 % respectively). This probably suggests that these
participants chose programmes that would bring the best financial returns (full bachelor degrees)
or could be completed in the shortest possible time (certificate programmes). There were similar
findings for participants from middle income households with full degree and certificate
programmes engaging, 31 and 32 %, respectively. However, the picture was slightly different
for those from above average income households ($7001-$12,000 per month). These
participants showed a preference for full bachelor degree programmes (43%) and an even
distribution across certificate, diploma and associate degree programmes (approximately 14% in
each category). Interestingly, participants from high income households were more interested in
either full degrees or diplomas (46 and 20% respectively). Approximately 15% across all
household income groupings did not report their programme type.
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FIGURE 40. Low income household by programme enrolment
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FIGURE 41. Middle income household by programme Enrolment
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FIGURE 42. Above average income household programme enrolment
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FIGURE 43. High income household programme enrolment
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Male & Female CSEC English A & Mathematics Achievement Trends 2005 – 2010
The academic work that students do at secondary school culminates with CSEC examinations.
These examinations usually lay the foundation for post-secondary and or tertiary level work that
students pursue in their next phase of education. CSEC results afford students basic job entry
status as well as entrance to Advanced Level studies in terms of the Caribbean Advanced
Proficiency Examination (CAPE) or different forms of tertiary education level certificate,
diploma and some undergraduate three or four year programmes.
In this study, CSEC results from the years 2005 to 2010 were analysed to explore male-female
achievement factors and, where possible, identify the trends that facilitate or undermine male reentry into post-secondary or tertiary level education. In the first instance, the male-female pass
and failure rates for CSEC English A and Mathematics were examined. English A and
Mathematics are usually the compulsory part of five CSEC passes Grades I, II or III, required for
matriculation into most, if not all, tertiary level institutions (except those which have a mature
entry route option or other special provisions. Secondly, students who desire advance vocational
training are also required to possess at least passes in English A (if not Mathematics as well) as
the basic entry requirements. Thus, CSEC results for English A and Mathematics (2005-2010)
were assessed first, then data on results of male dominated and vocational areas were analysed.
Findings for Male-Female Performance Differences in CSEC English A and Mathematics:
2005-2010
Male-Female Performance in CSEC English A: 2005-2010
The data for this six year period (2005-2010) were analysed in terms of male-female pass rates at
Grades I, II & III levels (high, above average and average grades, respectively). The failure rates
were analysed from aggregated percentage failures for each year as reported by students who
obtained Grades IV, V and VI.
The overall findings indicate that a greater percentage of females gained passes in English A,
with a high of approximately 74% in 2010 and a low of 60% in 2007 (see Figure 44). By
comparison, the best overall performance of male students was 58% also in 2010 and the worst
was 41 % in 2008. Thus, the mean pass rate for males over the period was 48% whereas the
female students averaged approximately 63.5%. This means that on average half the male
students completing secondary school do not pass O‟ Level English. If about 9,000 male
students enter secondary school every year, then at least 4,500 leave those institutions five years
later with a pass in this subject area. Without a pass in English A, the road to re-entry into postsecondary and tertiary level education begins to incline steeply.
Upon closer examination, these CSEC English A results also revealed that compared to females
less males achieved higher Grades of I (One) and II (Two) while both groups performed
similarly at the lesser pass of Grade III (Three). In terms of students acquiring top marks (Grade
Ones), Figure 44 shows that the performance gap remained consistent between the male and
female students over the six year period. The percentages over the period show that there were
approximately one and half times less males achieving Grade Ones compared to females.
Additionally, Figures 45 and 46 show that this performance gap closed considerably between the
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sexes for Grades 2 and 3 but female students still outperformed males even at the lower pass
rates.
CSEC Mathematics Male-Female Performance 2005-2010
The data for this six year period (2005-2010) were analysed in terms of male-female pass rates at
Grades I, II & III levels (high, above average and average grades, respectively). The failure rates
were analysed from aggregated percentage failures for each year as indicated by students who
obtained Grades IV, V and VI.
The overall findings indicate there was very little difference in terms of performance between the
male and female students in CSEC Mathematics (see Figure 47). The best overall performance
of male Mathematics students was approximately 46% in 2008 their worst was 41 % in 2007
while the best performance for female students was 48 % also in 2008 and 41% in 2006. Thus,
the mean pass rate for both males and females over the period was approximately 45 percent.
This suggests that on average more than half (55%) the number of male students completing
secondary school do not pass O‟ Level Mathematics. Again, if about 9,000 male students enter
secondary school every year, then at least 5000 leave those institutions five years later without a
pass in this subject area. Without a pass at Mathematics, the road to re-entry into post-secondary
and tertiary level education becomes even more difficult.
Upon closer examination, these CSEC Mathematics results also revealed that both males and
females achieved comparably at all grade levels (Grades Ones, Twos and Threes) see Figures 48,
49 and 50. One may recall that in the past males significantly outperformed females at O‟ level
Mathematics. It appears that the females have either caught up or the males have regressed.
Overall, Mathematics results continue to be a source of concern at all levels.
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FIGURE 44. Male/female Grade 1 CSEC English A performance 2005 - 2010
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FIGURE 45 Male/female Grade 2 CSEC English A performance 2005 - 2010
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FIGURE 46. Male/female Grade 3 CSEC English A performance 2005 - 2010
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FIGURE 47. Male/female CSEC English A fail rate 2005 – 2010
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FIGURE 48. Male/female Grade 1 passes at CSEC mathematics 2005 - 2010
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FIGURE 49. Male/female grade 2 passes at CSEC mathematics 2005 - 2010
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FIGURE 50. Male/female Grade 3 passes at CSEC mathematics 2005 - 2010
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FIGURE 51. Male/female failure rate at CSEC mathematics 2005 - 2010
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Analysis of CSEC Results for Traditionally Male Dominated Technical and Vocational
Subject Areas
Given the results as seen in the compulsory subject areas previously assessed, the researchers felt
compelled to examine the male-female pass rate for traditionally male-dominated and maleoriented vocational subject at Ordinary Level CSEC examinations. Again, as indicated earlier
these analyses were conducted to ascertain the extent of male low achievement compared to
females in areas not recognized for high female proficiency.
The CSEC subjects chosen for assessment were:
1. Building Technology Woods (Figure 52)
2. Building Technology Construction (Figure 53)
3. Electrical technology (Figure 54)
4. Information Technology Technical (Figure 55)
5. Information Technology General (Figure 56)
6. Technical Drawing (Figure 57)
7. Integrated Science (Figure 58)
8. Mechanical Engineering (Figure 59)
9. Physics (Figure 60)
In analysing these subjects, the percentage male-female pass rates were considered as they
related to students gaining Grades Ones, Twos and Threes. The overall pass rate for each subject
was also examined. It must be noted that for most of the male-oriented vocational subject like
Building Technology, Technical Drawing and Mechanical Engineering the number of male
students far exceeded the females.
Overall Findings
The overall findings related to the male/female pass rate for the male dominated and male
oriented vocational subjects identified above indicate a growing trend in the success rate of
females over their male peers. In some cases, they caught up with and passed their male
counterparts in gaining better grades and overall percentage pass rates.
Four main trends emerged from these analyses:
1. female students‟ pass rates met and surpassed males consistently
2. females performed consistently better than their male peers over the period in the
study
3. females matched the performance of their male peers over the six year period
4. there was a fluctuating pattern of higher pass rates between the two sexes on
alternating years
Trends for each subject area are explored below.

76 | P a g e
MSTTE Gender Study Report - June 13, 2011

Male Performance Trends
The trends for Building Technology Woods, Electrical Technology and Building Technology
Construction show that female students‟ pass rates met and surpassed their male peers over the
period. This difference in trend occurred from 2007 onwards for Building Technology,
Technical and Electrical Technology (see Figures 52 & 53). The same difference in trend was
seen for Building Technology Construction from 2006 onwards with a slight fluctuation (see
Figure 54). Once again, females dominated the higher grade levels, especially Grade One.
FIGURE 52. Male/female CSEC pass rate for Building Technology (Woods) 2005 - 2010
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FIGURE 53. CSEC Electrical Technology male/female pass Rate 2005 - 2010
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FIGURE 54. CSEC Building Technology Construction male/female pass rate 2005 - 2010
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Male/Female Performance Trends
Surprisingly, females gained consistently higher pass rates over the last six year period for
Technical Drawing, Information Technology General; Physics (see the details in Figures 55 –
56). While consideration must be given to the fact that there were greater numbers of males
writing these examinations compared to females, the trend signals that males are either
underachieving in these areas or that females are outperforming them consistently.
FIGURE 55. CSEC Technical Drawing male/female pass rate 2005 - 2010
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FIGURE 56. CSEC Information Technology General male/female pass rate 2005 - 2010
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FIGURE 57. CSEC Physics male/female pass rate 2005 - 2010
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Fluctuating Male-Female Higher Pass Rate Trend
Mechanical Engineering was the only subject that showed a fluctuating trend in the pattern of
higher pass rates with male dominating one year and females the next throughout the period (see
Figure 58 below).
FIGURE 58. CSEC Mechanical Engineering male/female pass rate 2005 – 2010
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Matched With Male Performance Trend
Information Technology Technical and Integrated Science (Figures 59 & 60) showed similar
trends where females matched male performance and in some cases nosed ahead. This trend
again speaks to the fact that there is very little space between males and females in previously
perceived male-oriented subject areas.
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FIGURE 59. CSEC Information Technology Technical male/female pass rate 2005 – 2010
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FIGURE 60. CSEC Integrated Science male/female pass rate 2005 - 2010
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Analysis of Post Secondary & Tertiary Level Institutional Enrolment Data 2000-2010
In order to gain a sense of the overall trends in male female enrolment figures over the ten year
period (2000-2010) all post-secondary and tertiary level institutions in the study were requested
to supply relevant information through various means including formal letter, and electronic
mail. The researchers also provided a template (see Table 7) to ensure relevance and consistency
in the data supplied. This exercise proved to be a serious challenge. Some institutions refused to
supply the relevant data, others did not complete the template, while some institutions sent the
data in an unusable format. This presented severe challenges in the analysis of the data set.
Notwithstanding these limitations, some trends could still be discerned concerning male-female
enrolment details over the ten year period. Since there were many gaps in the data for each
institution, a decision was made to aggregate the data provided for the period in order to gain an
overall perspective of the enrolment and matriculation related trends. The details of the
aggregated data for each institution are shown in Table 8. Individual bar graphs for each of these
institutions are included in Appendix 8. The institutions listed below provided data that were
relevant and easy to analyse given the objectives for this area of the study. The years for the
related data are indicated in the brackets below.
1. Academy of Tertiary Studies (2006 -2010)
2. Caribbean College of the Bible International (no years stated)
3. College of Science, Technology and Applied Arts of Trinidad and Tobago
(COSTAATT) (2000-2010)
4. Trinidad and Tobago Civil Aviation Authority (2001-2010)
5. Open Bible Institute of Theology (2004-2010)
6. SERVOL (2001-2010 : no enrolment data for 2001 – 2007 but graduation figures
were supplied for these years)
7. Technical Institute for Learning (2007-2010)
8. Tobago Hospitality & Tourism Institute (2000-2009)
9. *Trinizuela Technical and Vocational College (2000-2010)
10. Trinidad and Tobago Hotel and Tourism Institute (TTHTI) (2008 - 2010)
11. University of the Southern Caribbean (2001-2010)
12. University of Trinidad & Tobago (2005-2010)
13. West Indies Theological College (2000 – 2010)
*The data from this institution were outliers in each category that greatly inflated the
aggregated for male students in the comparison of trends. This school was left out of the final
analysis. The figures for this institution also revealed that the number of male students entering
through the mature entry route was a significant outlier as well.
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Summary of Male-Female Enrolment Findings for Post-Secondary & Tertiary Level
Institutions Listed Above
Male-Female Standard and Mature Route Enrolment
Overall, 65% of males who applied through standard enrolment procedures were accepted and
85% of those who applied through the mature route were accepted. Figures for the females who
applied through standard procedures show that 58% were accepted through standard entry
processes and 80% of those who used the mature entry route were accepted (see the details in
Table 8). When male and females enrolment figures were compared for this data set, male
accounted for 40 and female 60 percent of the enrolment. It is also interesting that although
males had a higher acceptance rate through both mechanisms their actual enrolment figures were
approximately 10,000 less than females (male n = 14,583 and females n = 23, 497) in to
programmes. However, one must also bear in mind that in this study consideration must be
given to the fact that institutions like UTT offer many technical programmes that are traditionally
male dominated. Thus, in the wider education context the difference between the both genders
can be even larger.
Male-Female Graduates 2000-2010
The number of males comprised 45% of the total graduates reported for these institutions over
the ten year period. This statistic almost mirrored the enrolment ratio of 40-60% males to
females.
Male Female Failed Out and Drop Out Rates
Refreshingly, only 1% of the enrolment figures for both genders failed out. However, the dropout rate for males was 10% of their enrolment while the female drop-out rate was 5%. Here we
see that more males show a tendency to not complete post-secondary or tertiary level studies.
Individual details and for each institution are included for Table 8 for further perusal. Additional
details for each institution are included in the data files accompanying this document.
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TABLE 7. Secondary Data Collection Template for Post-secondary and Tertiary Institutions

YEAR

Male
Standard
Entry
Applications

Male
Standard
Entry
Accepted

Male Mature
Entry
Applications

Male Mature
Entry
Accepted

Female
Standard
Entry
Applications

Female
Standard
Entry
Accepted

Female
Mature
Entry
Applications

Female
Mature
Entry
Accepted

Male
Graduates

Males
Failed Out

Male Dropouts

Female
Graduates

Females
Failed Out

Female
Drop-outs

2000
2001
2002
2003
2004
2005
2006
2007
2008
2009
2010
TOTAL

MSTTE Gender Study Report - June 13, 2011

85 | P a g e

TABLE 8. Post-secondary & tertiary level enrolment 2000-2010 by institution

INSTITUTION

ACADEMY OF
TERTIARY
STUDIES
CCBIB
COSTAATT
CIVIL AVIATION
AUTHORITY
OPEN BIBLE
INSTITUE
SERVOL
TECHINSTLEARN
TBGO HOSPINSTITUTE
TRINIZUELA
TTHTI
USC
UTT
W.I. COLLEGE
TOTALS

Male
Standard
Entry
Applications

Male
Standard
Entry
Accepted

Male
Mature
Entry
Applications

Male
Mature
Entry
Accepted

Female
Standard
Entry
Applications

Female
Standard
Entry
Accepted

Female
Mature
Entry
Applications

Female
Mature
Entry
Accepted

Male
Graduates

Males
Failed
Out

Male
Drop-outs

Female
Graduates

Females
Failed
Out

Female
Dropouts

596

596

241

241

1275

1275

403

403

41

51

92

88

111

145

75
10424
121

56
5118
121

15

8

4

45
2920

11

52
5236

13

554

65
11742
58

10

554

88
25514
58

84

84

188

142

276

276

288

619
595
128

289
595
143

3445
104
1979
5644
52
20337

3193
36
1679
4565
52
13250

5747
168
123
43
1
1333

5169
31
123
28
1
1128

285
203

285
203

209
304
4414
2711
67
34919

169
104
3974
2198
67
20247

238
380
283
14
7
1457

208
79
283
11
7
1159

97

9

4

18

14

167

1054
11

2489
261
83

13
62

93

348

19

3

267
5
1447

1707
782
34
10899

1

309
8
1250

3963
564
26

20
31

7971*

298

674
485
23
8838

140

9

2

36

16
759
11

245
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FIGURE 61. Post-secondary & tertiary level enrolment 2000-2010
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3.2. Summary And Analysis of Qualitative Data
From the list of the thirty institutions in which the questionnaires were administered, five were
selected for focus groups interviews. The criteria used for selection of the five institutions were:
size of the curriculum offerings, diversity of courses offered, and size of student enrolment.
Included in the selection were both private and public institutions. Groups ranging from eight to
twelve participants from each of the five institutions were selected. Table 9 presents the
geographic locations of the institutions and the participants‟ profiles. As can be seen from Table
9, the five institutions varied in type and were located in different areas of the country.
The ages of the participants also offered a broad range thus ensuring a more accurate reflection
of the national population.

TABLE 9. Institutions, geographic locations and student profiles

Institutions
USC
MILAT
Cipriani College of
Labour and Cooperative Studies
NESC
UTT Pt. Lisas

Community Group

Geographic
location

Profiles of
students

Type of
Institution

No of
participants

North-East
Trinidad
East
Trinidad
East
Trinidad

Caribbean 17- 35
yrs old
Trinidadian 17-21
yrs old
Trinidadian 25-50
yrs old

Religious run
Tertiary
Military run postsecondary
Public Academic

7

South
Trinidad
Central
Trinidad

Trinidadian
18-35 yrs old
Trinidadian
18-30 yrs old

Public Technical

8

Public
Engineering

11

North-West
Trinidad

Caribbean
21-38

Part10
time/Unemployed
Total no. of
participants=56

Total no. of
institutions = 5

12
8

Creating Validity, Reliability and Credibility of the Data Collected
It should be mentioned that the teams of interviewers for the focus group interviews were
selected from the initial research assistants who had previously administered the survey
questionnaires. Therefore, they were familiar with the items on the questionnaire as well as the
three main objectives of the study. Five (5) teams of research assistants were organized to
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conduct the focus group interviews in the five institutions. Each team comprised two research
assistants. The research assistants were put in pairs so that they would be able to perform
important member checks of the interpretation of the data to ensure validity and reliability. At
the conclusion of the interviews each pair of interviewers discussed the participants‟ responses
with the objective of reaching consensus on the interpretation of the data and on the main themes
that emerged from the responses.
The Interview Protocol
A training session was held for all the research assistants prior to conducting the interviews. A
standard protocol was generated for conduction the interviews. First, the research assistants were
encouraged to create a relaxed atmosphere of comfort and trust with the interviewees. They had
the option of using name tags to facilitate effective interaction with the interviewees. The
research assistants were also asked to ensure maximum participation of each interviewee by
politely discouraging any individuals from dominating the conversation. If the interviewee did
not understand the question, the researchers were encouraged to re-phrase or simplify the
question.
The research assistants were also asked ensure that there was group consensus on the main points
that were discussed by asking for collective agreement such as, “do you all agree that money is
one of the major constraints that hindered you from furthering your education?” Finally, the
research assistants were encouraged to take notes on any non-verbal behaviour that might reveal
group dynamics, like slapping on the back, or giving high fives as evidence of group camaraderie
and bonding. (See Appendix 4 for the Structured Interview Guide).
Collecting the Data
The interviewers had a choice of recording the interviews either by using simple cassette
recorders or by digitally recording the data that were later saved on flash drives and saved on the
computer to be transcribed at a later date. One team that selected to use the computer and the
recording device resulted in having easier recording of the interviews and in easier transcribing
of the data since it did not require stopping and rewinding the recording machine.
Transcribing the Data
The interviews were transcribed verbatim. The language used by most of the interviewees was
non-standard Trinidadianese. Since there exists no standardized orthographic form for the
Trinidad creole as used by the majority of the participants, the reporting of verbatim responses
was transcribed using phonetic rendering of the utterances: my= mih; you = yuh; thing=ting etc.
as used by Lise Weiner in her 2009 Text A Dictionary of English/ Creole of Trinidad and
Tobago, pages, xxi-xxiii.
In some institutions that traditionally attracted older male students the language used by these
participants was closer to Standard Trinidadian English and was more grammatically correct. In
these cases the standard variety of Trinidadian English was transcribed as such.
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Analysis of the Data
The focus group interviews were guided by the three main objectives of the study:
to identify reasons for male underrepresentation at post-secondary and tertiary
levels
to identify reasons for male underachievement in general
to identify reasons for male re-entry into post secondary and tertiary level
education programmes.
(See Appendix 4 for the Structured Interview Guide)

Findings
Factors Affecting Male Under-representation at Post-secondary and Tertiary
Education
Need for financial support
According to the participants from all the institutions, lack of financial resources was the major
reason that affected their ability to continue their education at the post-secondary level. For many
of these young men, the need for financial resources figured in every aspect of their lives. These
included their own primary needs for clothing, food and shelter, their relationship with family
members, as well as their romantic relationships. Lack of financial resources caused some of
them to drop out from as early as secondary school. This fact was also reported in the responses
to the questionnaire where respondents were asked to state how often they missed school at the
primary and at the secondary levels. Almost every male student admitted to missing school
every week at the secondary level, but hardly missed school at the primary level. As these male
students grew into adolescence, absence from school became more frequent. It would appear that
priority shifted from school and learning, to needing money in order to impress members of the
opposite sex, to buy brand names in shoes and clothes, and to help their single mothers. The
following comments came from the military led centre:
“marn, yuh ha‟ tuh have money tuh buy yuh bling an‟ de speshul bran‟. Yuh
know de gyurl an‟ dem does like boys wid money..to buy KFC an‟ ting, an‟ take
dem movie-town, yuh know..yuh ha‟ tuh have money tuh keep de woman…”
Another added that it was not only:
“tuh keep de woman, yes, but sometimes yuh have tuh support de chile, if she
make chile fuh yuh. Iz your responsibility.”
A third added:
“Iz real money yuh need fuh school.”
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However, it was not only at the secondary school where money was needed to support education.
Several respondents admitted to dropping out from programmes that they began at the tertiary
level for financial reasons. One young man who was interested in continuing school said:
“I started Servol buh de centre was real far from my home and I didn‟t have de
money fuh travel...an‟ ah eh askin‟ mih modder fuh money…yuh know..”
(Comments from a post- secondary institution)
Participants from the large tertiary institutions all stressed the fact that without the government
assistance for tertiary education, (GATE), none of them would have been able to further their
education. Another participant explained this need to have money as a value they learned from
young. He said that society expects the males to be the bread winner, “even in this day and age…
and what the older folks do not realize is that there is another kind of education going on out
there that teaching people how to make money fast!).
He went on to say that:
“The institutions don‟t understand their role… not just here in this country but
throughout the world…the Church is a big disappointment, the education system
is a big disappointment. Every institution that is supposed to inform the
transformation from youth to adulthood has failed….so, the youths, in an attempt
to feel empowered, see that that power can come from the barrel of a gun.”
(Comments from a religious institution).
The Absent Father and the Single Mother
Another participant, while agreeing that he and his friends dropped out of school because they
wanted money to please and attract the girls, introduced the role that he had to play in the family
because his “fadder wuz never dey”. With the absence of the father, boys are left to define what
manhood is on their own. For them, therefore, manhood means helping the mother and
supporting the family. Ironically, this also means leaving school to seek employment. One male
participant who re-entered a post secondary institution said:
“marn, it break my heart tuh watch my modder do all dat wuk tuh min‟ me an‟ my
siblings. I drop outta school an‟ went an‟ look for wuk tuh help she. But den,
wuz she self dat encourage me tuh go back tuh school. Da iz why I here today an‟
ah doing real good, too.”
Another re-entry student from the same post-secondary programme spoke of his mother in the
following way. He said:
Hear nuh, my mudder, does have to do all the wuk in de house. She is modder and
fadder. I had wuz tuh leave secondary school tuh wuk tuh help she…yuh know...
I had tuh be de marn in the house. In any case, it wuz betta dat he wuzn‟t
dey…cuz he ondly gi‟ we mo‟ trouble…
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Several of the respondents indicated what was interpreted by the researchers as an ability to
respond to their situation because of something that was “innately good” in them. One
participant said although he “never grow up wid a fadder” he had his mother and God. His belief
in God and his love for his mother were the motivating forces for him to pursue post secondary
education. He continued:
“ah wanted tuh be better dan mih fadder. Boy chirren does want to be better than
dey fadders. Iz like I doh want mih younger brodder to come to dis school. I want
him tuh do better than me. He cyar take de life here, like me, becuz if dem boys
here say anyting bout mih mudder, he will lash dem and want tuh fight fuh she.”
In circumstances when the participants had bills to pay to help the family, the temptation to go
“fuh easy cash” was strong and some admitted to doing “a lot ah sh…..in dose days”. Some
gambled, drank a lot of alcohol, played cards “rong de corner” and a lot of other “wildness”
which they considered “part of all teenagers‟ life”. “Yuh know, boys will be boys.”
However, not all participants were in homes where the father was absent. Students from middle
class backgrounds, who generally are the students to be found in many tertiary level academic
institutions, reported that it was their fathers who most encouraged them to continue their studies
at university level. These participants all attended engineering classes in a petroleum- based
industrial community. Therefore, it was easy for them to see the tangible results of having higher
levels of education and expertise. They all aspired to what they called “good jobs” like those
their fathers and other male relatives enjoyed. This tangible evidence of the value of furthering
their education was for them far more motivating that the illusionary hope of a possible job after
tertiary education.
According to one participant from a middle-class family, it was the homes, especially those
along the east west corridor that lacked the presence of the fathers. Nevertheless, it was generally
agreed that boys needed guidance if not from the father but from older males in the
neighbourhood or the community. As one participant said one reason that boys go astray was
because they have nothing to look forward to in life. So they resort to selling drugs to get money,
and they spend time on the block because that is where they find companionship.
Participants from the single religious institutions were all non-Trinidadians. They also spoke
with admiration of their mothers who guided and supported them. Their comments were serious
in tone, and revealed thoughtfulness and insight. Nevertheless, they all expressed the same
opinion regarding the need for financial support for schooling. They all agreed with one of the
group members who spoke of “an unwritten law in my country that when a young man leaves
high school, it is time to go and work” that their culture dictates the roles of males and females.
They also agreed that girls were a big distraction, that the flashy lifestyle was a temptation. That
is why young males need guidance, mentorship and religious direction “not only from parents
but from adults and other members in the community”.
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Geographic Location
Access to schools has been identified as one of the several barriers to enrolment in tertiary level
education institutions. Referring to them as a “space barrier”, Roberts, (2003), pointed to the fact
that geographical location can be a serious challenge and a deterrent to further education
throughout the Caribbean. This finding is in keeping with similar findings in Jamaica where:
There is a quick fall in enrolment, partly due to the lack of availability of post
secondary schools, where poorer students find it difficult to bear the costs
associated with continuing education in a school located far from home (Jamaica:
UNESCO Report on male underachievement).
Even if there was money to travel to and from school, the problem was not solved. As one
participant said:
“fuh me, I coulden afford tuh travel. De school was far from mih house. If I had
money ah could take taxi or bus….an‟ even if ah had money fuh travel, wha‟ ah
goin‟ tuh eat? How ah buying uniform an‟ ting?”

Factors Affecting Male Underachievement
The major findings that emerged from the responses to the questions in this section had to do
with peer pressure, general lack of concern for these male students by teaching and
administrative staff, poor pedagogic practices that led to ineffective teaching and teachers‟
inability to „manage‟ the students.
The temptation to go “fuh de easy cash” was not the only reason why boys drop out or do not
continue their education at post-secondary level. Peer pressure was also a powerful factor. The
comments that follow describe the type of peer pressure that causes them to drop out of school.
“well, boys don‟t go back to school because of… due to the environment dey in,
an‟ yuh peers pressuring yuh when dey tell yuh, „ boy, it doh make sense going
back to school, you could go and make a fas‟ money, yuh could go and do
something else, boy, this school ting nah wokin‟. An‟ you yuhself, you start to let
dong yuhself saying, yuh know, dis ting is really not fuh me or sometimes yuh
might not have…yuh you know… de tolerance level fuh school work… it just not
high. So yuh like…. you know…. I just can‟t take this anymore! Iz too much
pressure. (Comments from the skills centre).”
Together with the peer pressure was the fact that they did not really like the subjects that they
had to follow in the time table because there were “too much formulas and dat whole
environment ting, boys just doh like dat , we like we hands on ting…”
Getting easy cash, peer pressure, curriculum offerings that were not appropriate to their needs
and ability, were factors also identified in a report by the Commonwealth Secretariat that
recommended the importance to make learning more interesting to both girls and boys
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(Commonwealth Secretariat-Schools Keeping Boys out of Risk, May,2009). Convinced that
schools have an important part to play in keeping boys from underachieving, Jha, advisor to the
Commonwealth Secretariat, urged that:
“Teachers can also be encouraged to make the learning process more interesting
to both boys and girls and it is important that they believe in everyone‟s abilities,
with high expectations from, and encouragement, to all pupils.” ( Jha, 2009)
Teachers and Teaching
“Dem teachers an‟ dem is a waste ah time an‟ dey „fraid de students” (comments by one
student)
There was general agreement that another major reason that these participants did not continue to
further their education was because of negative experiences they had with their teachers whom
they described as lazy, irresponsible and uncaring. When asked to elaborate, one said:
“Dem not like teachers in de colleges. In dem colleges dem teachers does
be in school all de time. In we school we had ah set ah teachers who was a waste
of time. Dey never
come to school an‟ even if dey come to school dey doh
come to class, an‟ dey boastin‟ “dey getting pay ah de end of de mont.”
Another chirped in: “and some of dem fraid de male students.”
These comments about teachers were similar to those found in the Worrell & Noguera (2011)
study of Trinidadian black male students. The students in this study also spoke of frequent
absenteeism, lack of concern for the students and poor teaching.
Teachers‟ attitudes were not the only negative factors in their schooling. Some of the
participants alluded to the need for teachers to be trained to deal with students like them. They
spoke of about their classmates who began classes at an engineering facility but who dropped out
after two terms because they were lost in the class. They found that lecturers did not go over a
particular topic if someone was struggling. One participant described the teachers in this way:
“within de institutions we don‟t have teachers again. What we have is people
with five o‟levels wid ah teacher‟s diploma an‟ yuh put dem in front a class. In
other words to teach in de pas‟ you had to have a love for it, you had be identified
as a person with ah love fuh teaching.”
As a result, for many participants who come from lower income families, attending secondary
school was not beneficial so they dropped out and some re-entered when an adult intervened and
showed them the value of having a good education.
Recent studies have indicated that the effective teacher is not necessarily the teacher who has
mastery over the content area, but the teacher who is caring, respectful of all the students, and
who is concerned with the success of the students. In a study conducted in Trinidad by Thomas
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and Adeysiun (2010), the students in a large tertiary institution in which they worked rated
teacher dispositions as the characteristic they valued most.
Some older students with a better understanding of the system believed that although the
institutions generally catered for the “lower academic achiever” the required entrance
qualification was still too demanding. So they began post-secondary schooling but left because
they were able to get a job with the skills they already possessed. These institutions, in fact, do
place more emphasis on the academics. Many participants chose to attend tertiary and post
secondary institutions because they believed that more emphasis would have been placed on
developing skills that were marketable, only to find that, on entering the classroom the teachers
focused on theory and not on practice. Another reason that many dropped out was that they
came to the post secondary schools without the proper foundation and in spite of making the
efforts to complete the programme the teachers never supported them.
Older participants seemed to have a deeper understanding of the causes of failure. They did not
focus on the individual students but on the inequity of the school system. One shared this view:
“A student who performs poorly at the Common Entrance Examination is
sentenced for life versus the high achievers in secondary school or the schools of
the affluent. The low achieving schools tend to attract the less certified teachers
mainly because of the culture of the school. The culture of prestigious schools
propels students to continue their studies. This is not a part of the orientation of
the low achieving schools.”
While a few objected to the presence of under-qualified instructors at academic institutions, most
of their comments dealt with the inefficiencies of the administrative and student services.
Specifically, they felt that part-time students were treated like “second class citizens”. The
student service centres were inaccessible and when they had problems and needed advice on
courses there was no-one to offer help.
Gender Issues
A surprising finding in the study was the lack of any in-depth discussion about gender issues. It
must be noted that the participants who attended male-only institutions did not comment on
gender differences at those institutions. They generally referred to their past experiences at the
secondary school level. Their comments fell into two categories. The first was that their teachers
could not mange them. The second was that, with the exception of a few, most male teachers and
female teachers totally ignored them in class and saw them as trouble makers. Interestingly, they
did not perceive the treatment as having any effect on their academic under-performance.
At those institutions that were co-educational participants did state that for many male students
school is seen as a feminine activity– “If you were into books you would be considered
feminine”. Older participants were more analytic in their comments stating that the gender bias
starts in the homes „where girls go to school and boys go to find a job‟. They believed that it was
Caribbean cultural pattern that determined gender roles from infancy. This belief is similar to
Chevannes statement about the Jamaican male:
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“we socialize our male children to be independent, to be the source on which
others-spouse and children- depend. We socialize our female children to expect to
be dependent on males for personal support and support for the children”
(Chevannes, 2008 p. 87).
Chevannes‟ statement about the socialization of Jamaican male supports Figueroa‟s comments
on why gender differences may be a contributing factor to male underachievement:
“female gender identities have become more and more in tune with the ethos of
education (discipline, more adult supervision, more responsibility) and boys have
increasingly been alienated from inhabiting the space of academic aspiration”
(2000 p.140 ).
Surprisingly, gender issues were not mentioned in the institution where the focus was on labour
studies and where there was a predominant male presence. Most of the participants in this
programme were older than participants at the majority of the other institutions and already were
employed. They enrolled in labour studies to improve their professional careers. Maybe they did
not see the presence of women as a threat to their academic performance and achievement.
However, gender differences were noticed in another academic institution in the attitudes of
some teachers, both male and female, who treated the female students with more patience and
paid them more attention.
Factors that Discouraged or Facilitated Males Attending Post-secondary or Tertiary
Education
Qi. What were the factors that discouraged males from attending post-secondary
or tertiary education?
Qii. What were the factors that facilitated males attending post-secondary or
tertiary education?
These two questions were not separated in the interviews. They were put to the groups
simultaneously because they dealt with „factors that discouraged‟ and „factors that facilitated.”
Some students also found that similar questions were asked earlier in the questionnaire and chose
instead to give summaries of their responses to the items in the questionnaire. The most
frequently cited reason for not attending post-secondary or tertiary education had to do with
curriculum and instruction.
The Curriculum Disconnect
In stark contrast to the scarcity of comments and opinions made by the participants about gender
issues, the discussions about the limitations of the course content and instruction were generally
vociferous and animated. First of all, there was general consensus from all groups on the
statement from one participant that:
“men like to use their hands, to do practical things. Most of these courses tend to
be more academic and this can be a turn-off for some young men desiring to
pursue further education....In many tertiary institutions too much emphasis is
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placed on the mental and the academic and for young men this could be dull and
boring.” (Comments from a religious institution)
The preference for hands-on activities was a recurring theme at the lower academic skills centre
as well as at the more traditional universities. One participant saw no value to entering a tertiary
level institution where the course offerings were not aligned to their needs.
“I believe sometimes when yuh go back tuh do tertiary education it come like a
waste, yuh become over qualified. An if yuh had come and learn a trade yuh end
up making more money than de man who went back and do tertiary education.”
(Comments from a skills centre)
Other participants from the technical skills centre who also described themselves as “hands on”
stated that when they went to look for a job the employers frequently told them „to get hands on
experience‟ and then re-apply. This was a big motivator for them as they saw the tangible gains
for studying. This institution, they stated, also has good connections with industries across the
country and had the reputation of successfully placing their graduates in jobs after completion of
their studies. However, in the higher academic institutions there was little or no connection to
industries or businesses.
Another respondent made a more passionate criticism of the system:
“It ha‟ loop holes in de system, yuh understand? Too much ah book work and no
hands on training starting from de secondary school system. Then, yuh leave
there and yuh go an‟ learn ah trade where yuh expect dem tuh give yuh de basics,
to teach yuh de importance of everythin‟ an‟ yuh will get to put yuh hands on, an‟
ting, but everything is just bookwork on top ah book work, on top ah book work.
Dey give yuh a practical once in a blue moon! Yuh get tru for five years and yuh
get one practical. If yuh go an learn ah trade yuh get practical tree (3) days for
the week depending on what trade yuh doing, nah. Yuh understand? So yuh get to
see what yuh doing, nah. You know what it is to go through five years and yuh get
ondly one practical?” (Comments from a skills centre).
Some young men offered another reason for not furthering their education. They stated that they
were satisfied with their choice of not furthering their education because they believe “that they
have sufficient skills to get on in life”. They added that there were “some people who are
comfortable with their lifestyle, whatever it may be, and do not see the need to continue
studying.”
Participants also alluded to the belief that the damage took place in the primary school level
where they were moved from one standard to another standard whether they were ready or not.
One student came to the realization that „yuh won‟t be able to understand tertiary education if
you cyar do secondary so yuh radder go an‟ learn a trade.‟
A high rate of illiteracy also emerged as an explanation for not continuing their education. One
participant at a skills centre said:
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“Some of them (his classmates) doh like to read and write. If yuh kyah read an‟
write wha „sense yuh going back tuh school? It doh make sense. Because some
of dem cyah read, cyah write. It have someone up by me he will pass his name
and he doh even know dat, right in front him.” (Comments from a skills centre).
Another quipped:
“But then dat is de time yuh need tuh go back to school… if yuh doh know how tuh
read an‟ write.” (Comments from a skills centre)
Another participant said that the parent, especially the fathers, can also deliberately discourage
their sons‟ education since it was more important to have the son stay at home to help him.
“Say you growing up on a farm, yuh fadder not going an‟ encourage you tuh go
uh school. Yuh fadder goin‟ an‟ say „boy, yuh is a dunce‟, he goin‟ and bring yuh
dong for yuh to stay right on de farm an‟ help him work right dey. Because if yuh
go tuh school he hah less man power to do de work, so according to he, yuh have
no choice.” (Comments from a skills centre).
This comment was received with unanimous agreement, sharing of high fives and back slapping,
and a collective……YEAH!
Older participants saw the situation as more complex . A participant mentioned two factors that
had more to do with the individual‟s sense of self and personal ambition.
“One ( factor) is the young male who convinces himself that he is not good at
studies, as such then, he would not get back into it regardless of how much he is
advised by other people. And the other factor is when a young male who wants to
make the best of his life throws himself into his job so that he can do the best that
he can to most likely rise to the top.” (Comments from an academic institution).
Some voiced the opinion that the education system as a whole is not designed to deal with people
who have social issues. The system caters for students who come from upper-middle class, stable
families. If the father was an academic achiever he will automatically pass that value on to the
children. As one participant said:
“Unless a person can break the cycle where they come from, say ah family that is
underachievers, that young one must be able to break that cycle, else it is going to
repeat itself throughout the generations. Sometimes that can happen where one
would come from ah family of academic underachievers to overcome these
obstacles and they may rise, but again this is rare. So in other words the
education system must be designed to deal with these issues.” (Comments from
an academic institution)
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A participant from a religious institution introduced the topic of the influence of the mass media.
He pointed to all the images that bombard young people and lamented that most of it was all
about what is happening in the United States of America. He believed that the values that are
being transmitted from the United States are the cause of all the distractions. Young people
“spend more time on the Internet and they have no time for books to edify themselves to make it
better for them later on in life.”
Administrative Leadership
The cycle mentioned by the participant from an academic institution was further elaborated by
another student who pointed to the absence of intervention strategies at the secondary school
level to help students keep on track. He suggested that starting in the secondary schools a system
to track students‟ performance can be initiated. In that way, their performance records can be
examined for trends and patterns. Intervention, if required, can be put in place before it is too
late. He explained:
“many students at the secondary level are unable, on their own, to calculate the
level of involvement or the level of responsibility and commitment that are
required to stay in school and to be successful. In middle and upper class
families the parents are better equipped to advice their sons. For the males in
lower class families this advice must come from the schools if lower class students
are to achieve. So that later in life if these males want to go on to tertiary
education, they already have an idea of the discipline and hard work that are
needed to persevere at the tertiary level. Mentoring and counseling must start at
the early stages.” (Comments from an academic institution)
This same group of students also spoke of the administrative deficiencies in the system that make
re-entry into post-secondary institution difficult. The believed that there should be efficient
student advisors to walk them through the admission process and explain the hurdles that may
present themselves. In addition, administration must ensure that accessibility to certain services
when they do enter tertiary level institutions is guaranteed both for full time as well as part time
students, “because most of the students have full-time jobs and they frequently come to school
only to find offices closed because the staff works from eight to four.”
A final deterrent for this group of students was the high- fees that must be paid if a student fails a
module in the syllabus. Not only do they have to pay the high fees but they have to repeat the
course. This further complicates the completion of the programme. Apparently this
administrative practice was not unique to Trinidad and Tobago. Similar findings were reported in
other Caribbean countries (Widoff 1999; 2000). In both these studies on adult male
undergraduate student experiences, the male students also complained of scheduling difficulties
as well as needing financial aid.

The Value of Education as Enhancing the Quality of Life
Not all comments about their education experiences were negative. One group of older
participants offered comments that contrasted significantly different from those of younger
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males. They did not see education as mere schooling. They spoke of the value of education as
more that “going to school”. One spoke of:
“a certain kind of pride or prestige that comes with the accomplishment of
attending university. Sometimes, there is the unwritten pressure to fit into other
circles comfortably.” (Comments from a religious institution)
Another pointed to the belief that post-secondary education gives you a certain academic
authority/ status that comes from learning theories to support an argument:
“These days, the uncertified person has no authority. When you are making a
point, if you don‟t say Piaget says X or Y, you are not saying anything even if
your point is valid.” (Comments from an academic institution)
Another participant added further comments saying:
“good mentorship is extremely important and many young men are not receiving
it. It calls for persistence on the part of leaders to point the young men back to
their ideals. When education is viewed as access to the job market, it means that I
will only get a job. but we should instill in them that education goes beyond the
job market. It‟s not about placing education in the head. If we shape our young
men now, we will prepare them for a better tomorrow.” (Comments from the
Labour College)

Yet another agreed that education is a life enhancing experience:
“It‟s about using what you have learnt to impact your life….it‟s a value, that is, in
how I can use these principles to actually reach out to my brother …. It‟s about
making us better people.” (Comments from the Labour College)
These participants spoke of the importance of education to prepare citizens to be productive and
competitive for a global economy.
“When you enter the job arena without a degree, you begin to see everyone
getting ahead of you. This is the motivation to go on. However, it is a bit
discouraging for others because you pursue tertiary education here but what is
the point when you can‟t compete in a global economy.” (Comments from the
Labour College.

Supporting his classmate about the objective of education, another student repeated the belief
that education is simply not about schooling. He gave the example of the high level of education
in Cuba. In Cuba, he said:
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“the garbage collector has an undergraduate degree….. it was thought that the
average person can be equal to anyone in society. There must be the doctor in
society. There must be a plumber etc. Whatever we called to do, we must do our
best in the development of the entire person. That is what I consider to be
education.” (Comments from the religious institution)
Another concluded the interview by emphasizing that to truly educate the child that the family,
the church, and the school all have to be united.
It must be stated here that the majority of comments came from participants who not only were
more mature but also were attending either a religious or an academic institution. The religious
beliefs and convictions about the value of life and education were motivating factors for their reentry into tertiary education. Members of this group also spoke of the financial constraints that
affected their education, since some came from different Caribbean islands. However, when they
faced financial crises they dropped out from the programme, went to work to gain money and reentered to complete the programme.
Contributions from the Community Focus Group
This focus group was unique in its composition. The participants all lived in single parent homes.
There was no father presence in the house. All the participants had spent at least three years in a
senior secondary school. One left with five CXC passes. Three of them were expelled from
school for breaking school rules (gambling). The daily fights and “gang warfare” caused several
of them to drop out. One compared going to school to “liming on de block”. When asked to
explain what he meant he said:
“ there were daily fights, the boys gambled and played cards and being in school
was like being in a bar. It had teachers ducking class and coming to the back of
the school wid dey coffee cup…but it din have coffee…it had alcohol…all kinda
madness going on in school..drinking, drugs, sex and girls..and it was getting
worse…was like yuh frighten tuh go tuh school, frighten fuh yuh life….dat iz why
I drop out..”
Another participant agreed that life in school was dangerous. He said that the teachers in the
early forms went after the delinquent students, but as the students got older they gave up on them
and like the other staff members, became afraid of them. So teachers retreated to the safety of the
staff room. Participants in this group held different opinions about their teachers. While one said
that “dem teachers eh care” another said that all his teachers were strict but did not force them to
do work…”if yuh din want to learn that was your business”….Nevertheless, there were several
of the ten participants who opined that „‟only strick discipline could bring back de schools”.
Of significant contribution to the discussion on reasons for dropping out from secondary school
was the violence and gang related crimes in schools. Many of the participants spoke of their
involvement as members of a school gang. They dropped out of school because several of their
gang members were incarcerated or were killed. The diminishing numbers of the membership of
their gang made them more vulnerable to other gang attacks. They thought it more prudent to
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stay away from school to avoid physical injury. They did not return to school. Instead they tried
to re-enter post secondary programmes like SERVOL and MUST, but as one of them said:
“they put mih in a beginning class but I already did 3 years plumbing! So I was
too advanced for the beginning class and they didn‟t have an advanced class...”
Like the young male in the military-led academic training programme, these older participants
from the community centre were also from single-parent-low-income homes. Some of them also
dropped out from schools to help their mothers. “Ah had tuh step up” said one. The stipend that
they mentioned repeatedly was used not only for travel to and from the training centres, but also
to help their mother pay house and grocery bills. Therefore, when the stipend was two to three
months late, it not only affected their attendance in classes, it also affected the income that took
care of the home and family. Even when supplemented by the stipend, the low income that the
mother brought in was not enough to give the family a better quality of life. Hustling, therefore,
became a way of life for them.
Despite the disadvantages they experienced in schools, respondents did suggest that stricter
disciplinary measures should be put in place to solve school discipline problems. When asked
what can be done to help males stay in post-secondary programmes, they offered the following
suggestions:
secure jobs for students after they complete the programmes
design the courses to last no more than two years
provide more advising and mentoring on career choices
have successful past students return to give them pep talks
expand the programmes to include courses in the entertainment industry, like music,
performance, and sound engineering
create a needs assessment before they begin the programme so that they could be
placed in more appropriate levels
keep the stipend coming on time
Money was the only way out of their situation. It was the main motivator for all they did.
“When I left Servol I could read blue prints and ting…but when I went to work
they paying me a lil‟ two hundred and eighty dollars a week …and de big men
making thousands..Why I must stay in that wuk?”
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4. DISCUSSION
This study was designed to investigate male students‟ under-representation and underachievement at post-secondary and tertiary level education in Trinidad and Tobago. It also
investigated the factors that impacted male re-entry into those tertiary institutions. In this section
we will summarise the major findings from the study. We will also discuss the findings and
provide general and specific recommendations. In so doing we hope to address issues at the
district, regional and national levels.

Discussion Related to Quantitative Analyses in the Study
Academic Self-Concept, Academic Engagement & Achievement
Education researchers have found that motivation underpins achievement at all levels. In fact, it
can be said that motivation not only determines the extent to which students achieve but also the
level and depth of their learning. Academic self-concept is a critical factor of student motivation
and one that was measured in this study. The results of the participants revealed that those who
had lower academic self concept were also those from low-income homes. This finding is
critical because students from these homes show the greatest tendency to delay re-entry into post
secondary and tertiary level education. This is so because students develop academic selfconcept from actual classroom experiences. Academic self-concept develops as students make
cognitive assessments of their ability to do school work. They make these assessments through
social comparisons with their peers or the extent to which they perform better or worse than them
in each subject area. They also make personal cognitive assessment of their own ability from
their accomplishment of academic tasks in each specific subject area. In this study, the academic
self-concept factors were positively related to academic engagement, and educational
socialisation. These findings, though of a correlational nature suggest that students, like those
from low income homes, who have low academic self-concept would struggle to perform well in
the regular classroom context. This problem of low academic self-concept among students of
any income level but especially males of low income levels as revealed in this study must be
addressed in a meaningful way so that re-entry into post-secondary level education can be better
facilitated.
Academic Engagement & Vulnerability to Academic Stress
Academic motivation inspires the drive to achieve through intrinsic or extrinsic factors but what
is actually accomplished depends a great deal on the extent to which students are adaptively
engaged in the learning environment. Thus, academic engagement has been identified as one of
the most direct links to achievement outcomes at all levels of education. Another critical factor
that impinges on academic engagement is vulnerability to academic stress. These two factors
were measured in this study and it was found that they were negatively correlated and
unfortunately low-income students reported higher levels of vulnerability to academic stress. In
other words, for one reason or another, these students, as a group show the greatest tendency to
disengage easily in the learning context. Vulnerability to academic stress was positively related
to delayed re-entry into post-secondary or tertiary education. Again, students so disposed
present a critical challenge in the learning environment. It must, therefore, be suggested that
teachers work with such students in caring and cooperative ways in order to reorient them and
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build academic resilience which would promote the important goal of lifelong learning or at least
a willingness to enter post-secondary or tertiary level institutions.
Educational Socialisation Issues
Parents, siblings, the home environment and the community also play vital roles that are
antecedental to motivational and subsequently achievement factors. And while some students
are able to overcome difficult home and community environments and achieve in spite of the
odds, many fall by the way or through the „cracks‟ in the education system. As measured in this
study, these educational socialisation factors appeared to play a critical role in the lives of those
who chose to re-enter and those who did not. The former group seems to have good role models
and social support mechanisms and the latter did not. As such, achievement outcomes could be
easily linked to the factors measured by these socialisation contexts. Thus, attempts must be
made to reorient the individual, parent and community to facilitate the pursuit of post-secondary
education by students (especially males from challenged environments) who would not
otherwise choose to do so.
Achievement factors
In order to enter most tertiary level institutions, entry requirements pose a challenge to male
students. This research has shown the harsh reality of this fact. Males are struggling to master
O‟ level English and Mathematics. These subjects are foundational to all others. It is therefore
far from surprising that male students are struggling to find their way across most subject
domains when compared to their female counterparts. Even in vocational subjects that are male
dominated, male students are beginning to fall behind. The CSEC subject trends revealed in this
study, though daunting, can be used in diagnostic ways in order to reverse the situation. Male
students need not continue to underachieve in these areas if deliberate strategies are employed to
deal decisively with the problems being encountered here.
If we are to go by what has been revealed concerning students from the homes of lower income
levels, we must recognise that it is a social imperative that their education related issues must be
sorted out and resolved. This research is an initial step in that direction.

Discussion Related to Qualitative Analyses in the Study
Locations of Tertiary Institutions: Space Barriers
One of the criteria for the selection of the tertiary level institutions for this study was geographic
location. The institutions, therefore, give an excellent representation of the national picture. From
the maps of Trinidad and Tobago the following are clear:
the majority of schools are located in the capitals, Port-of-Spain and Scarborough,
and in Port of Spain most are located along the East-West corridor
there are few secondary and tertiary level institutions on the eastern side of
Trinidad
the other two densely populated areas in Trinidad are the Caroni District and the
Victoria District which are located on the western side of the island
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in the case of Tobago, the institutions run southwest to northeast along the centre
of the island, thereby making access to these institutions a serious challenge for
those who live in the rural areas.
Based on these findings, it is recommended that consideration be given to a national reexamination of locations where schools and institutions are constructed. Policy makers should
also consider the inequities that many young male students suffer because of difficult access to
these institutions. Decentralization of educational facilities is imperative if we hope to facilitate
access to tertiary level education to our young males.
Space barriers, which include geographic locations, have been found to be a major factor
preventing male students from pursuing tertiary level education in most Caribbean islands
(Roberts, 2003). Space barriers can occur between isolated rural and urban areas, as well as
between islands, as is the case in the twin island state of Trinidad and Tobago. However, this
study found a unique dimension to the space barrier. In a country where mountain ranges, swamp
land, marshy fields and rivers divide the landmass and make the terrain difficult to traverse, the
study found that local and regional differences often include ethnic and religious enclaves as well
as diverse income household levels of families that occupy the same geographic space. To
complicate the situation even more, the oil based economy of the island has, over the years,
created populations (employees and families) that live in close proximity to the oil camps.
Historically, the populations within these communities, that enjoy the spin-off advantages of the
wealth of the oil industry, place strong influences on the value of education especially in the
lives of their sons. These communities are located in rural areas but do not reflect typical rural
life styles.
The data gathered from one such research site in the study were very different from data gathered
from similar institutions in the north of the island that tended to attract young men from largely
urban areas and of one particular ethnic group. More in-depth research is needed to explain how
these differences impact on male entry into tertiary level education. For example, the major
finding that came from an analysis of the data from this oil industry based site dealt not with the
lack of financial support but with instructional and pedagogical practices. There was the
perception from the majority of these young men that the tertiary curriculum offered was not
what they expected. The students stated that they enrolled in this institution with the expectation
that there would be greater emphasis on “hands-on” activities. Instead the emphases were on
theories and success in exams. Although there were general complaints of teacher ineffectiveness
from the majority of participants in the study, for this group of young men the greatest
dissatisfaction was with the curriculum offerings and teacher incompetence. Therefore we
recommended an evaluation of the curriculum, and the creation of on-going professional
development workshops for the instructors with special focus on teaching methods.
Lack of Financial Resources
The study found that, by far, the most frequently stated reason for male under-representation at
post-secondary and tertiary institutions was the lack of financial resources. This was not a
surprising finding. Research conducted across the globe identifies the need for governments to
investigate how the lack of financial resources impacts on male education at several levels,
beginning at the primary level and continuing through secondary and tertiary levels. According
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to many participants in the study, as they entered adolescence they began to assume the role of
bread winner in the absence of a father or father figure. In homes where the mother was the sole
provider, many of the males chose to drop out of school to support the family. They saw this as
their responsibility as the man in the house. According to Chevannes “We socialize our male
children to be independent, to be the source on which others- spouse and children- depend”,
(2007 p.87).
Therefore, it is at this stage that a policy of intervention can be introduced. There are countries,
like the USA, that offer a voucher system in the hope of minimizing drop out rates. In Trinidad
and Tobago similar structures can be put in place. The Government Assisted Tertiary Education
programme (GATE) must be maintained but, in order to create sustainability of this and of other
financial programmes, there must be accompanying stringent measures. For example, students
receiving GATE approved funding for tertiary level education must be contracted to perform in
some type of national service for a specified period of time. Another recommendation is for the
Ministry of Science, Technology and Tertiary Education, with help from the banking system, to
make available student loans and other types of financial aid initiatives. However, financial aid
must be accompanied by some sort of reciprocal action on the part of those who receive it.
Creation of Residential Education Institutions
In one institution which was deliberately created to prepare young men to enter the protective
services, the participants spoke highly of the benefits that the programme offered them. They
mentioned the brotherhood, the cooperation, and the discipline that were part of the „inresidence‟ experience. The in-residence component to the programme helped them avoid the
daily distractions of their peers in the neighbourhoods. In addition, there was the motivation to
complete the programme because they knew that they would be incorporated into the protective
services after successful completion. Perhaps policy makers may also wish to consider the
creation of more military style boarding schools for males only. Such institutions will minimize
distractions, allow for character building through team work, and develop athletic abilities
through organized sports programmes. According to Chevannes, (2007) the inclusion of sports
activities should be a major component in designing a curriculum for males.
Teacher Deficiencies
The study found that dropping out from school begins at the secondary level. Therefore, any
intervention in the hope of stemming the flow of males out of the education system must begin at
this level. The main cause for dissatisfaction with the education system dealt with teacher
deficiencies. These deficiencies included: (i) the lack of pedagogical skills to create lessons and
learning activities that motivate male students; (ii) an inability of teachers to manage the
classrooms; (iii) the lack of knowledge and skills in developing curricular offerings that appeal to
male students (iii) and a lack of respect and caring for students in general, and male students, in
particular. Training programmes for educators who work at post-secondary and tertiary levels
should incorporate special workshops that focus on male students‟ needs. For example, as the
data indicated, many of these students if they are to succeed at post- secondary and tertiary level
would require extra tutoring and remedial classes to improve basic literacy and numeracy skills.
Workshops for teachers in these institutions should be innovative and ongoing and would require
paradigm shifts in their practices. Pedagogic approaches like IDEATE (identify, define, explore,
assess, try, evaluate) as used in tech-voc classes in Trinidad and Tobago may be more
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appropriate to the needs of these males for whom collaborative and “hands-on” activities are
more motivating. Administrators of similar technical institutions in which some of the
participants enrol must think of ways of forging relationships with industries in their community
where students can participate in internship programmes and find employment upon completion
of their programmes.
Life in these post-secondary institutions cannot be the same as “life on de block”, as an older
participant described. Post-secondary and tertiary level institutions need to understand that their
roles are not very different from those of teachers at primary and secondary schools. Schools
socialise our children from childhood through adulthood. Whatever is deficient in the preparation
of our young males for success at the post- secondary and tertiary levels must be rectified before
they enter these institutions. According to Jha and Kellher (2009), it is important for teachers to
make learning more interesting to both boys and girls.
As regards curriculum and instruction, participants described a disconnect between course
descriptions and the actual instruction they received. They found that there was overemphasis on
theory in their courses while the course descriptions gave the impression that there would be an
integration of theory and practice. They experienced great disappointment and frustration in
these classes where there was inadequate exposure to what they called “hands-on” experience.
Another recommendation, therefore, would be that a general programme evaluation be given of
course offerings to ensure that there is less emphasis on theory and more time devoted to the
practical aspects of the courses. In this way, students may be more motivated to complete the
courses and be more prepared to enter the work place when they exited the programme.
Administrative and Systemic Improvements
Participants also offered insights into the need for improvements to the administrative structure
and services at post-secondary and tertiary institutions. For example, a working schedule that
allows for longer hours can be created to support part-time and evening students who need
administrative help in getting advice and counsel. Rutter et al. (1979), thirty-two years ago,
found that school ethos was very effective in creating academic success. In his list of five factors
that create a positive school ethos, Rutter at al (1979) recommend that teaching strategies,
creating opportunities for student participation and responsibility, as well as an emphasis on
academic success have shown to build students‟ sense of independence and achievement.
Consequently, another recommendation from the findings of this study is to create in these
tertiary and post-secondary institutions a positive school ethos that will provide the supporting,
caring environment that are essential in promoting participants‟ success.
Finally, the overall findings from this study point to factors that are external to the institutions.
Social, financial, economic and cultural values and behaviours impact schooling world wide. The
role of the schools, like the role of the families, is being challenged globally. Once seen as a
direct road to gainful employment and access to a quality life, formal schooling/education is not
working for all. This is most glaring at the secondary school level where male drop out begins
and at the tertiary level where it increases. What is needed is more detailed information on what
happens to the males who drop out. Some students in this study suggested that school is not the
only path to a successful life. If success in life is judged by the money that is earned, then many
of these males may be seen as being successful. What educators need to learn is what happens to
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these young males after they drop out from school. What kinds of lives do they live? What
contributions do they make to society? Answers to these questions can be obtained through the
conduct of tracer studies that follow the males who drop out from schools.
The following diagram conceptualises the relationships among the key factors explored and
analysed in the study.

MSTTE Gender Study Report - June 13, 2011

108 | P a g e

Map of Factors Affecting Male Underachievement and Under-representation
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5. RECOMMENDATIONS
The following recommendations have implications for the formulation of a gender policy to
facilitate gender equity in educational participation and achievement at the post-secondary and
tertiary levels of the education system. Major constraints and critical success factors are also
included:
14. Establish a results-based performance management system for the education sector as a
whole.
15. Create a national database of student statistics to track student progress, retention, dropout and re-entry. As part of the results-based performance management system, this
measure would provide data for strategic decision-making for the sector.
16. Provide incentives for institutions to ensure student retention and success. Develop
performance indicators as part of a result-based performance management system for the
post-secondary and tertiary education sector. These measures should be used to
encourage institutions to maintain established performance standards for male
participation and achievement.
CONSTRAINT: Current lack of adequate administrative arrangements for linkages between the
Ministry of Science, Technology and Tertiary Education (MSTTE) and the Ministry of
Education (MOE).
CRITICAL SUCCESS FACTOR: Stronger links between MSTTE and MOE to ensure smooth
transition of students from the secondary to the post-secondary and tertiary levels.
17. Generate research-driven strategies aimed at improving male achievement in critical
areas such as CSEC Mathematics and English and vocational subject areas.
CONSTRAINT: Lack of relevant research.
CRITICAL SUCCESS FACTOR: Commitment to education sector decision-making based on
empirical research.
18. Re-evaluate curriculum offerings to suit the needs of young men. Androgogy must
include synergistic teaching strategies that facilitate the learning styles of young men.
19. Improve curriculum delivery in post-secondary institutions by providing professional
development for instructors/lecturers, providing more hands-on learning experiences, and
greater use of technology. Attention should also be paid to the introduction of
competency-based teaching strategies using industry-based content.
CONSTRAINT: Lack of sufficient training programmes to service these needs.
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CRITICAL SUCCESS FACTOR: training and professional development for faculty at all
levels in the education sector.
20. Encourage training providers to offer various levels of certification to enable students to
pursue higher level qualifications especially in the Technical Vocational area. This
should create avenues for innovation and entrepreneurial activity in areas where male
enrolment tends to be higher.
21. Expand the provision of post-secondary residential training programmes to facilitate
opportunities for young men to enter the work force more easily.
CONSTRAINT: Lack of sufficient teaching and other resources to service these needs.
CRITICAL SUCCESS FACTOR: Commitment to the expansion of technical vocational
education and training up to the tertiary level.
22. Provide career-oriented and academic support services for students during the upper
secondary school years. Special attention should be given to low and middle SES
students on issues related to valuing and engaging adaptively in academic achievement.

CONSTRAINT: Lack of staff and administrative resources.
CRITICAL SUCCESS FACTOR: Commitment of the MOE to the provision of requisite
support for at-risk males to enhance their employability.
23. Establish linkages with industries to provide employment opportunities at the end of
training programmes.
CONSTRAINT: Lack of strategic linkages with industry to facilitate this need although
prevailing economic conditions may not be favourable.
CRITICAL SUCCESS FACTOR: State and business community commitment to economic
sustainability through human capital development.
24. Ensure that tertiary institutions become more student-friendly in areas such as academic
and non-academic student support services particularly for part-time and evening
students.
CONSTRAINT: The availability of staff and administrative resources.
CRITICAL SUCCESS FACTOR: Commitment to providing a supportive environment for a
diverse clientele.
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25. Develop public awareness education programmes to sensitise parents and students to the
benefits of higher education. This outreach programme should be aimed at creating an
understanding of the value of tertiary education for males. It should also seek to change
the negative perception of technical/vocational education.
CONSTRAINT: The magnitude of a project of this nature.
CRITICAL SUCCESS FACTOR: Long-term executive commitment to these aims.
26. Maintain a variety of measures to facilitate greater financial assistance to young men
pursuing tertiary education. These measures should include:
- GATE
- Student loans
- Stipends
- Educational grants
CONSTRAINT: Greater financial commitment by the state.
CRITICAL SUCCESS FACTOR: Effective management of these programmes.
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6. CONCLUSION

Much of the research conducted in schools in the Caribbean has focused on primary and
secondary levels. However, not enough is known about what happens at post-secondary and
tertiary levels. This study attempted to fill that gap by employing a mixed method design to
gather primary and secondary data on male academic performance and on factors influencing reentry into post-secondary and tertiary levels. While the design of this study proved useful, we
can add to this existing body of knowledge by initiating a series of on-going longitudinal in-situ
research projects that document the academic experiences of male students. Qualitative research
that uses ethnographic approaches, observations and face to face interviews can provide more indepth data that reveal more accurate information.
In a country that is as diverse in its geographic characteristics as in its demographic
compositions, we need to re-consider what academic success means for all our students.
Focusing specifically on those males whom we classify as not successful may provide us with
useful but skewed perspectives. Furthermore, while it may be useful to provide tertiary
education for all, perhaps the greater challenge is to provide the types of educational
opportunities that cater to the multiple needs of our citizens at all levels of the system. Tertiary
education is still under the planning of those who have been deemed academically successful.
To ensure effective curriculum development and implementation, we must include the voices of
the many stakeholders in our society including those whom the system of education has failed.
Only when we are prepared to learn about our failures as educators from the mouths of those
whom we have failed, will we have authentic input to guide our actions in creating an education
system that is fair and equitable for all. While a step in the right direction, this study has only
touched the tip of the proverbial iceberg.
The findings from this study suggest that the economic factor is a crucial variable in the retention
and re-entry of males into the post-secondary and tertiary education system. Any policy must
focus on providing the financial means for young males to continue their education as well as
satisfy their career aspirations. The results of the study, therefore, should inform strategies to
reduce and reverse the under-representation and underachievement of males in the education
system of Trinidad and Tobago.
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Appendix 1

Gender Study On The Factors Affecting Male Re-Entry Into The Post-secondary and Tertiary
Education system
Data Methodology Map

OBJECTIVES
1) Collect and analyse data on
progression trends between males
and females from the primary
schooling level to the secondary
schooling level;

INSTRUMENT

SAMPLE
All male and female SEA students
2000 to 2010
All male and female O’level students
2005 to 2010
27 selected post-secondary and
tertiary institutions

2) Collect and analyse data on male
participation (enrolment) rates
within the post-secondary and
tertiary education sector using
existing and available data sets
over a five year time series (2005 –
2010);
3) Collect and analyse data on male
achievement (graduation) rates
within the post secondary and
tertiary education sector using
existing and available data sets
over a five year time series (2005 –
2010);

27 selected post-secondary and
tertiary institutions

4) Collect and analyse data on male
students re-entering the postsecondary and tertiary system
through the mature entry route
and existing institutional policies
within the post-secondary and
tertiary education institutions;
5) Indentify and analyse the factors
affecting male re-entry into the
education system from the
secondary level to the postsecondary and tertiary education
levels;

27 selected post-secondary and
tertiary institutions

Adjustments may be made after

CONTENT
SEA data from the Ministry of Education for both
males and females for the years 2000 to 2010.
O’level graduate data from the Ministry of
Education for both males and females for the
years 2005 to 2010.
For the period 2000 to 2010 (where available):
Application data for males and females
(standard entry)
Application data for males and females
(mature entry)
Admission data for males and females
Data on males and females not admitted
For the period 2000 to 2010 (where available):
Successful completion data for males and
females
Unsuccessful completion data for males and
females
Not completed (dropped-out) data for males
and females
For the period 2000 to 2010 (where available):
Application data for males and females
(mature entry)
Admission policy information

Questionnaire

Equal to or less than 10% of
students (determined by size of
institution) currently enrolled in the
27 selected post-secondary and
tertiary institutions whose last
formal schooling was at the
secondary level

Personal factors – self determination and
commitment, career goals and life goals
Socialisation – family, community
Education experiences
Situational factors - Availability of employment
options
Belief about the value of education
Future career orientation
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data from pilot questionnaire are
analysed
6) Identify and analyse the factors
affecting male re-entry into the
tertiary education system from
within the post-secondary and
tertiary education levels;
Adjustments may be made after
data from pilot questionnaire are
analysed
7) Identify and map the factors
impacting on males in the wider
educational system in Trinidad and
Tobago;

Questionnaire
and Focus
groups

Equal to or less than 10% of
students (determined by size of
institution) currently enrolled in the
27 selected post-secondary and
tertiary institutions who were
admitted to a post-secondary or
tertiary institution and dropped out
and/or were unsuccessful

Personal factors – self determination and
commitment, career goals and life goals
Socialisation – family, community
Education experiences
Situational factors - Availability of employment
options
Belief about the value of education
Future career orientation

Questionnaire
and focus
group
interviews

10% of Form 5 students currently
enrolled in at least 10 selected
secondary schools

Questionnaire

Students currently enrolled in the
MYLAT/MYPART Programme

Follow-up
focus group
interviews

Students currently enrolled in the
MYLAT/MYPART Programme

Personal factors – socio-economic status,
academic self-concept, educational social
perception, academic engagement
Socialisation – family, community
Education experiences – primary and secondary
school
Situational factors
Belief about the value of education
Personal factors – socio-economic status,
academic self-concept, educational social
perception, academic engagement
Socialisation – family, community
Education experiences – primary and secondary
school
Situational factors
Belief about the value of education
Data from the Central Statistical Office:

Community Group
8) Forecast the potential socioeconomic impacts associated with
the under-representation,
underachievement and re-entry of
males into the post-secondary and
tertiary levels;

Labour market statistics according to gender
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Appendix 2

Gender Study on the Factors Affecting Male Re-Entry into the Postsecondary and Tertiary Education System
Post-secondary and Tertiary Institutions used in the Survey
1. Cipriani College of Labour & Co-operative Studies (CCLCS)
2. College of Science Technology and Applied Arts of Trinidad and Tobago (COSTAATT)
3. Institute of Law and Academic Studies Limited
4. Institute of Tertiary Tutors
5. Metal Industries Company (MIC)
6. National Energy Skills Company (NESC)
7. Omardeen School of Accountancy Limited
8. Open Bible Institute of Theology
9. SERVOL
10. SITAL College of Tertiary Education
11. The Trinidad and Tobago Hospitality Institute
12. The University of Trinidad and Tobago
13. The University of the West Indies
14. Tobago Hospitality Institute
15. Trinizuela Technical and Vocational College
16. University of the Southern Caribbean

The following institutions provided secondary data for the Study:
1. Academy of Tertiary Studies
2. Caribbean College of the Bible
3. College of Science Technology and Applied Arts of Trinidad and Tobago (COSTAATT)
4. Institute of Law and Academic Studies Limited
5. Institute of Tertiary Tutors
6. National Energy Skills Company (NESC)
7. Open Bible Institute of Theology
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8. SERVOL
9. Technical Institute for Learning
10. Tobago Hospitality Institute
11. The Trinidad and Tobago Hospitality Institute
12. The University of Trinidad and Tobago
13. Trinidad and Tobago Civil Aviation Authority
14. Trinizuela Technical and Vocational College
15. University of the Southern Caribbean
16. Business and Technology Development Centre Limited
17. Trinidad Institute of Medical Technology
18. West Indies Theological College
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Appendix 3a

Bio Data
1. Gender:

Male [ ]

Female [ ]

2. Age:

15-17 [ ]

18-20 [ ]

21 and above [ ]

3. Ethnicity: _______________________________________________________________
4. In what area of Trinidad and Tobago do you live? --------------------------------5. Do you

i.
ii.
iii.
iv.

live on your own? [ ]
live with spouse/significant other? [ ]
live with parents/guardians? [ ]
live with room-mates (including siblings)/ [ ]

6. Type of residence: own [ ] rent [ ] free accommodation [ ]?
7. Do you have children? Yes [ ] How many -------------------8. Does any of your children attend school?
Yes, Private School [ ]
No [ ]

No [ ] go to Q9

Yes, Public School [ ]

9. a. Current Monthly household income: Less Than $3000 [ ]
$7001 - $12,000 [ ]
Greater than $12,000 [ ]
b. Current monthly expenditure: ------------------------------

$3000- $7000 [ ]
savings -------------------

10. How many persons contribute to the household income in Q. 9.
__________________________________
11. What was your monthly household income just prior to entering your current programme?
Same as in Q9[ ] Less Than $3000 [ ] $3000- $7000 [ ]
$7001 - $12,000 [ ]
Greater than
$12,000 [ ]
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12. How many persons contributed to the monthly income on Q 11? ............................
13. What is/was your father’s main occupation? Business owner [ ] Professional [ ]
Technical [ ]
Government Services(non-teaching) [ ] Service Industry [ ]
Homemaker [ ] Unemployed [ ] Other [ ]
14. What is/was your mother’s main occupation? Business owner [ ] Professional [ ]
Technical [ ]
Government Services(non-teaching) [ ] Service Industry [ ]
Homemaker [ ] Unemployed [ ] Other [ ]
15. Year you left Secondary School: ………………………………………………..…………..…
16. Secondary School attended: ............................................. From

to

(years)

17. Current School programme? Institution------------------------------------------------------------

Degree/Certificate/Diploma: ............................

Major Area of Study: ---------------------

18. Did you participate in another Post-secondary or Tertiary programme before your
current programme?
Yes [ ] Type: .......................... Area of study: ---------------------------- No [ ] Go to Q20
19. Did you complete the programme? Yes [ ] Year: .................. No [ ] Year: .................
20. How many years have passed between your high school graduation and entrance into
your current programme? <2 years [ ]Go to Q 22 2- 4 [ ] 5 – 7 [ ] > 7 Years [ ]

21. On a scale of 1 to 5, with 1 being the least important and 5 the highest, please score
the importance of the following factors in your decision to delay entry into Postsecondary or Tertiary institutions for 2 or more years. Please add any other specific
factors (and indicate their importance) in the blank rows. N.A. is not applicable.
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Least
Factors Influencing Delayed Entry
i

I needed money to live

ii

I couldn’t afford programme fees

iii

I couldn’t find a programme that matched your
interests

iv

I was not aware of all available programme options
at the time

v

There was no school close enough to my home

vi

Too difficult for me to get to and from school

vii

I had no family support

viii

I didn‟t have all the prerequisites needed

1

Highest
2

3

4

5

N.A.

ix
x
22. Were you employed at any time between graduation from secondary school and
entering your current programme?
Yes, Wage employed [ ]
Yes, self-employed [ ]
No [ ] Go to Q 33
23. How long were you employed in your most recent job before entering your current
programme? Specify ---------------24. In what type of business/industry did you work? Specify ……………………………………………………

25. Were you a permanent employee [ ] OR on temporary contract [ ]?
26. Did you receive any promotions during your time in that job? Yes [ ]

No [ ]

27. Was there the possibility for your promotion in that job? Yes [ ] No [ ]
28. Was there any on- the -job training in that job? Yes [ ] No [ ] go to Q32
29. Was the on- the -job training in Trinidad and Tobago [ ] abroad [ ]

both [ ]?

30. Could on- the- job training lead to promotion in that business? Yes [ ]

No [ ]

31. Did you receive any on- the- job training in your job?

No [ ]

Yes [ ]

MSTTE Gender Study Report - June 13, 2011

125 | P a g e

32. Did your job have
i.
ii.
iii.
iv.
v.
vi.

Health insurance coverage?
Yes [ ]
Paid sick leave?
Yes [ ] how long?---------------Paid vacation leave?
Yes [ ] how long? --------------A pension plan?
Yes [ ]
A mobile telephone allowance? Yes [ ]
A travel allowance
Yes [ ]

No [ ]
No [ ]
No [ ]
No [ ]
No [ ]
No [ ]

33. On a scale of 1 to 5, with 1 being the least important and 5 the highest, please indicate
the importance of the following reasons in influencing your decision to enter your
current programme. Please use the blank rows at the end to put in your own reasons
and score their importance. N.A. is not applicable.

i

Reasons
Influencing
Entry/Re-Entry
A desire for a career/profession

ii

To gain formal credentials

iii

I need particular skills

iv

I want a better job after
graduation because of
---a.
Better salary
b.
Better
opportunity
promotion
c.

v

vi
vii

1

2

Least
3

-

-

-

---

---

4

Highest
5 N.A.

-

-

---

---

----

for

Better benefits

I need to support dependents
Reasons Influencing Entry/ReEntry
To
gain
respect
from
family/peers/ co-workers
I have the encouragement from
family/spouse/significant other

1

2

3

4

5 N.A.
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viii
ix

x
xi
xii

I had the encouragement from
previous employer
The
introduction
of
a
previously
unavailable
programme of study.
I became aware of information
about available programmes
I became aware of necessary
entry requirements
I want to realize my full
potential

xiii
xiv
xv
xvi

34. Now that you are in a programme, do you believe all the reasons for entry still hold?
Yes [ ]
No [ ]. Use the numbers in Q 33 to indicate those reasons that do not
still hold.
.........................................................................................................................................
35. On a scale of 1 to 5, with 1 being the least important and 5 the highest, please indicate
the importance of the following features in your current programme which you feel will
be an advantage to you when you graduate. Use blank rows to indicate additional
selections and score their importance. N.A. is not applicable
Least
Feature
i
ii
iii
iv

1

2

3

4

Highest
5 N.A.

Courses that match
industry demands
Industry internships
Access to experts
with needed skills
Degrees are well
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recognized
Guarantee of a job
by the programme

v
vi
vii
viii
ix

36. In what type of business/industry do you plan to work after graduation from your current
programme? Specify ………………………………………………………………………………………………………………

37. What do you expect to be doing in

i.
ii.
iii.

the next 3 years? …………………………………………………………………..
the next 5 years? …………………………………………………………………
the next 10 years?……………………………………………………….
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Appendix 3b

Bio Data
SECTION A
1. Gender:

2. Age:

[ ] 15-17

[ ] Male

[ ] Female

[ ] 18-20

[ ] 21 and above

3. In what area do you live? ……………………………………………………………………..
4. Number of adults in household? ……………………………………………………………..
5. Number of children in household? …………………………………………………………..
6. Year left School: ………………………………………………………………………………………
7. Primary School attended: ……………………From (Year) ………………. To (Year) ………
8. Secondary School attending: .................From (Year)…………To (Year)………………
9. Monthly household income:
Less Than $3000 [ ]

$3000- $7000 [ ]

$7001 - $12,000 [ ]

More than $12,000 [ ]

10. How many persons contribute to the household income in question 9?
……………………………
11. Educational level of Parents
Mother : Primary [ ]

Secondary [ ] Post-secondary [ ]

University [ ]

Father : Primary [ ]

Secondary [ ]

University [ ]

Post-secondary [ ]

12. How many of your brothers and sisters attained their highest level of education in the
following categories? If you have no siblings, indicate N.A. (not applicable)
Primary ……… Secondary ………

Post-secondary ………. University ………

N.A. [ ]
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*Page2*
SECTION B
Please read each statement carefully and think how it relates to your studies at the present time or
the recent past. Indicate on a scale of 1 to 7, with 1 being the least agreement and 7 the most
agreement, how much you agree with each statement below. Shade the bubble of your choice
completely.
Example:

I really like ice-cream.

1

2

0

3

0

4

0

5

0

6

0

7

0

0

Least agreement
agreement

Choose your agreement from least to most

13

I do better than most of my peers at school work

14

I feel good about my ability to do school work

15

I am better at practical subjects than academic ones

16

I do academic subjects better than practical ones

17

Most of my peers do better than I do at school work

18

20

I enjoy doing academic subjects more than practical
ones
I prefer to do hands on subjects rather than
bookwork
I do schoolwork, but I am not really into it

21

I am quite good at school work

22

My peers would rate me as a very good student

23

I am a very focussed student

24

I do not take school work too seriously

25

Schoolwork feels like a heavy burden

26

By the end of the morning period, I wish I could leave
school
I feel frustrated trying to focus on school work

19

27
28

I get frustrated whenever I have to do serious
academic work

most

1
0
0
0
0
0
0

2
0
0
0
0
0
0

3
0
0
0
0
0
0

4
0
0
0
0
0
0

5
0
0
0
0
0
0

6
0
0
0
0
0
0

7
0
0
0
0
0
0

0

0

0

0

0

0

0

0
0
0
0

0
0
0
0

0
0
0
0

0
0
0
0

0
0
0
0

0
0
0
0

0
0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0
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*Page3*
Choose your agreement from least to most

29

I find that I feel pressured by doing school work

30

Doing schoolwork at home is enjoyable

31

Home can be a frustrating place to get school work
done
Doing schoolwork is very important to my family

32

1

2

3

4

5

6

7

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

33

Earning money is much more important than going to
school

34

My parents have high expectations of me

35

Getting schoolbooks every term is very important

36

Going to school daily is very important to my family

37

My parents show interest in my school work

38

My siblings are serious about education

39

My friends in the community prefer to lime than to
study

0

0

0

0

0

0

0

40

The use of alcohol by anyone at my home affects my
school work

0

0

0

0

0

0

0

41

I have close friends who did not finish school

42

Education is not very important in my community

43

Drug abuse is a problem where I live

44

Finishing school is not as important as getting a job

45

In my community being good at sports is more important
than being good at school work.

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

0
0
0
0
0

46

Abuse of alcohol or other drugs affects me
personally

0

0

0

0

0

0

0

47

Many times a lack of funds causes me to miss
school

0

0

0

0

0

0

0

48

I work very hard in class

49

I study regularly at home

50

I give up easily when school work is too hard

51

I am easily distracted in class

52

I put my best foot forward in class

53

I find it difficult to remain focused on school work

54

I put a lot of effort into my school work

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0
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*Page4*
55. Fill in the marks that you got on the last set of exams that you did. Fill in your specific
subjects on the blank lines.

Subject Performance Data (Use scores from last examinations)
SUBJECTS
ENGLISH LANGUAGE
MATHEMATICS

1-15
100

16-30

0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0

31-45

0
0
0
0
0
0
0
0
0
0

46-60

61-75

76-90

0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0
0

91-

0
0
0
0
0
0
0
0
0
0
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*Page5*
Immediate Post-school Plans
56.What are your plans after leaving school?
[]

Work full time

[]

Work part time

[]

Continue studies

[]

Other

……………………………………………………………..

57. Is it likely that you may pursue further education/training within the next year?
[ ] Extremely Likely
Q59

[ ] Likely

[ ] Unlikely

[ ] Extremely Unlikely, go to

58. What programme do you intend to pursue?
Computer related[ ]
related[ ]

Trade/Vocational[ ]

Defence Force[ ]

Food Preparation[ ]

Finance[ ]

Business[ ]

Music Industry[ ]

Science

Office Related[ ]

Other______________________
58.a How long do you want to study for?
Six months[ ]

One year[ ]

Two Years[ ]

Three Years[ ]

Four Years[ ]

59. What main things would influence your decision to continue school or look for a job?
Please show on a scale of 1 to 7, with 1 being the least important and 7 being the most,
how important each factor would be to your decision.

Please shade in the bubble to show your choice.
Add any additional factors you wish and indicate their importance.
Least

Most
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Factors

1

2

3

4

5

6

7

Financial – Need of money to live

0

0

0

0

0

0

0

Financial – can’t afford fees for the programme

0

0

0

0

0

0

0

Interests – I cannot find a programme that I
really want to do
Geography – can’t find a school close enough to
your home
Transportation – It is too difficult get to and
from the school
Qualification – I do not have the requirements to
get into the course

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

Please indicate on a scale of 1 to 7, with 1 being the least agreement and 7 being the
most agreement, how much you agree with the following statements:

Please shade in the bubble to show your choice.
Least
Most
Statements

1

2

3

4

5

6

7

a. It doesn't really matter if I take a class or not because I won't 0
get a good job after I graduate anyway.

0

0

0

0

0

0

b. Attending school can provide me with skills I might need to get 0
a job after I graduate.

0

0

0

0

0

0

c. Attending school should prepare me to pursue career options 0
at the post-secondary level.

0

0

0

0

0

0
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d. Attending school should prepare me for total life including
work and family responsibilities.

0 0 0 0 0 0 0

e. I see education as a way to make a better life for me after I
leave home

0 0 0 0 0 0 0

PRIMARY SCHOOL EXPERIENCES
61 a. Which was/were your favourite subject/s at primary school?
Mathematics [ ]
Language Arts [ ]
Social Studies [ ]
Science [ ]
HFLE [ ]
Literacy [ ]

P.E. [ ]

Art & Craft [ ] Music [ ]

Agri. Science [

Spanish [ ]

]

Computer

61 b. Please give reasons. Check all that apply.
Liked teacher [ ]
Subject [ ]
Did well on tests [ ] Subject interesting [ ]
Other ……………………………………………….……
62. In which subject/s did you perform best?
………………………………………………………………………………………….……………………………………………
63a . Which was/were your least liked subject/s at primary school?
Mathematics [ ]
Science [ ]
HFLE [ ]
Literacy [ ]

Language Arts [ ]

P.E. [ ]

Social Studies [ ]

Art & Craft [ ] Music [ ]

Agri. Science [

Spanish [ ]

]

Computer

63b. Please give reasons. Check all that apply.
Did not like teacher [ ]
Subject too difficult [ ]
Did not do well on tests [ ]
Subject boring [ ]
Other ……………………………………………………
64. Did you enjoy your primary school days?
YES [ ]
NO [ ]
If “No”, please give reasons why not:
Licks/punishment [ ]

Did not like teacher/s [ ] Was bullied [ ]

65. How often were you absent from primary school?
YES [ ]
Never [ ]
Once per term [ ]
Once per month [ ]

Performed poorly [ ]
NO [ ]
Once per week [ ]

66 . Did you take part in any extra-curricular activities in primary school? YES [ ]
Please specify

NO [ ]
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Sports [ ]

Drama & Dance [ ]

Scouts [ ]

Chess/Scrabble [ ] Music [ ]

Other________________________
67. Did you represent your school at any activity in primary school?
YES [ ]
Please specify:
Sports [ ]
Drama & Dance [ ]
Quiz competitions [ ]
Chess/Scrabble [ ]
Music [ ]
Other………………………………………………..

NO [ ]

68. Did your parents attend primary school PTA meetings?

YES [ ]

SOMETIMES [ ] NO [ ]

69 . Were your parents active in primary school events?

YES [ ]

SOMETIMES [ ] NO [ ]

SECONDARY SCHOOL EXPERIENCES
70. .Which is/are your favourite subject/s at secondary school?
…………………………………………………………………………………………………………………………….……………………
Please give reasons.
Liked teacher [ ]
Subject [ ]
Did well on tests [ ] Subject interesting [ ]
Other ……………………………………………….……
71. .In which subject/s do you perform best?
…………………………………………………………………………………………………….………………………………………………

72 . Which is/are your least liked subject/s at secondary school?
………………………………………………………………………………………………………………………………………………....
73. Which subject does your favourite teacher teach in secondary school?
…………………………………………………………………………………………………………………………………………………….
74.Which subject does your least liked teacher teach in secondary school?
………………………………………………………………………………………………………………………………………………….
75.How often are you absent from secondary school?
Never [ ]
Once per term [ ]
Once per month [ ]

Once per week [ ]

76. Are you enjoying your secondary school days?
YES [ ]
NO [ ]
Please give reasons:
……………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………
77 .Do you take part in any extra-curricular activities?

YES [ ]

NO [ ]

MSTTE Gender Study Report - June 13, 2011

136 | P a g e

Please give reasons
……………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………….
78. .Do you represent your school at any activity?

YES [ ]

NO [ ]

79. .Do your parents attend PTA meetings?

YES [ ]

NO [ ]

80. .Are your parents active in school events?

YES [ ]

SOMETIMES [ ]

NO [ ]

EMPLOYMENT AFTER SCHOOL
81. Does your school organize “career days” to help students decide on a career?
YES [ ]
82.Did you attend any career day?

NO [ ]
YES [ ]

NO [ ]

NOT APPLICABLE [ ]

83. Does your school organize internships to introduce you to the world of work?
YES [ ]

NO [ ]

84. .Did you participate in any internship programme?
APPLICABLE [ ]

YES [ ]

NO [ ] NOT

Please give reasons
……………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………….
85. .Did your school invite speakers to speak about job opportunities?
86.Did you attend any sessions by an invited speaker?
APPLICABLE [ ]

YES [ ]

YES [ ]

NO [ ]

NO [ ] NOT

87.Do you feel that you are prepared to enter the world of work?
YES [ ]

NO [ ]

SOMEWHAT [ ]

Please explain
………….…………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………
88.Did your parents help introduce you to the world of work? YES[ ] NO [ ]

SOMEWHAT [ ]
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89.Did your school prepare you for the world of work?

YES [ ]

NO [ ]

SOMEWHAT [ ]

90. .Are there any other comments you would like to make?
……………………………………………………………………………………………………………………………………………………
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Appendix 3c

Gender Study
Please tell us about yourself
SECTION A: Gender: [ ] Male
1. Age:

[ ] 15-17

[ ] 18-20

[ ] 21 and above

2. In what area do you live? ……………………………………………………………………..
3. Number of adults in your household: ……………………………………………………………..
4. Number of children in your household INCLUDING YOU: --------------------5. Primary School attended: ……………………From (Year) ………………. To (Year) ………
6. Secondary School attending: .................From (Year)…………To (Year)…………
7. Monthly household income:
Less than $3000 [ ]

$3000- $7000 [ ]

$7001 - $12,000 [ ]

More than $12,000 []

8. How many persons contribute to the household income in Question 7?
……………………………
9. Highest level of schooling:
Mother : Primary [ ] Secondary [ ] Post-secondary [ ]
Father : Primary [ ] Secondary [ ] Post-secondary [ ]
10. Highest level of schooling:
Brothers:
Sisters:

University [ ]
University [ ]

Primary ……Secondary ………Post-secondary ……….University ……… N.A. [ ]
Primary ……Secondary ………Post-secondary ……….University ……… N.A. [ ]
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SECTION B
PRIMARY SCHOOL EXPERIENCES
11a. Which were your favourite subjects at primary school?
Mathematics [ ] Language Arts [ ]
Social Studies [ ]
Agri.
Science
[
]
Science [ ]
HFLE [ ] P.E. [ ] Art & Craft [ ] Music [ ]
Spanish [ ]
Computer Literacy [ ]
11b. Please give reasons. Check all that apply.
Liked teacher [ ] Subject [ ]
Did well on tests [ ] Subject interesting [ ]
Other ----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------12. In which subjects did you perform best? ---------------------------------------------------------13 a. Which subjects did you like least at primary school?
Mathematics [ ] Language Arts [ ]
Social Studies [ ]
Agri.
Science
[
]
Science [ ]
HFLE [ ] P.E. [ ]
Art & Craft [ ] Music [ ]
Spanish [ ]
Computer Literacy [ ]
13 b. Please give reasons. Check all that apply.
Did not like teacher [ ]Subject too difficult [ ]Did not do well on tests [ ]
Subject boring [ ]
Other -------------------------------------------------------------------------------------------------------14. Did you enjoy your primary school days?
YES [ ]
NO [ ]
If “No”, please give reasons why not:
Licks/punishment [ ] Did not like teacher/s [ ] Was bullied [ ] Performed poorly [ ]
Any other reason: --------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------15. How often were you absent from primary school?
Never [ ]
Once per term [ ]
Once per month [ ]
Once per week [ ]
16. Did you take part in any extra-curricular activities in primary school? YES [ ]
NO [ ]
Please specify: Sports [ ]
Drama & Dance [ ] Scouts [ ]
Chess/Scrabble [ ]
Music [ ]
Other………………………………………………..
18. Did you represent your primary school at any activity? YES [ ]
NO [ ]
Please specify: Sports [ ]
Drama & Dance [ ] Quiz
competitions
[
]
Chess/Scrabble [ ]
Music [ ]
Other………………………………………………..
19. Did your parents attend primary school PTA meetings? YES [ ] SOMETIMES [ ]
NO [ ]
20. Were your parents active in primary school events? YES [ ] SOMETIMES [ ] NO []
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SECONDARY SCHOOL EXPERIENCES
21. Which were your favourite subjects at secondary school?
…………………………………………………………………………………………………………………………………….………………
……………………………………………………………………………………………………………………………………………………
Please give reasons.
……………………………………………………………………………………………………………………………………….……………
……………………………………………………………………………………………………………………………………………………
22. In which subjects did you perform best?
………………………………………………………………………………………………………….…………………………………………
23. Which subjects did you like LEAST at secondary school?
…………………………………………………………………………………………………………………………………………………….
24. Which subject did your favourite teacher teach in secondary school?
……………………………………………………………………………………………………………………………………………………
25. Which subject did your least liked teacher teach in secondary school?
…………………………………………………………………………………………………………………………………………………….
26. How often were you absent from secondary school?
Never [ ]
Once per term [ ]
Once per month [ ]

Once per week [ ]

27. Do you take part in any extra-curricular activities?
YES [ ]
NO [ ]
Please give reasons
……………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………….
28. Did you represent your school at any activity?
29. Did your parents attend PTA meetings?
30. Were your parents active in school events? YES [ ]

YES [ ]
NO [ ]
YES [ ]
NO [ ]
NO [ ]
SOMETIMES [ ]

31. Did your school organize “career days” to help you decide on a career? YES [ ] NO [ ]
32. Did you attend any career day activity?

YES [ ]

NO [ ]

NOT APPLICABLE [ ]

33. Did your school organize internships to introduce you to the world of work? YES [ ] NO [ ]
34. Did you participate in any internship programme? YES [ ]

NO [ ] NOT APPLICABLE [ ]

Please give reasons
……………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………
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35. Did your school invite speakers to speak about job opportunities?

YES [ ]

NO [ ]

36. Did you attend any sessions by an invited speaker? YES [ ] NO [ ] NOT APPLICABLE [ ]
37. Did your parents help introduce you to the world of work? YES[ ] NO [ ] SOMEWHAT [ ]
38. Did your school prepare you for the world of work?

YES [ ]

NO[] SOMEWHAT [ ]

39. What are your plans after leaving this school/facility?
[]

Work full time

[]

Work part time

[]

Continue studies

[]

Other

……………………………………………………………..

40. Why did you choose to come to this facility for training?
Please explain: ---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------41. Do you think you will complete the training in this present school/facility?
Definitely [ ] Not sure [ ]

No [ ]

42. What programme do you intend to pursue after this?
…………………………………………………………………………………………………………………………………………………….
43. What factors would impact on your decision to continue school or seek employment?
Please indicate on a scale of 1 to 7, with 1 being the least important and 7 being the most, how
important each factor would be to your decision. Add any additional factors you wish and
indicate their importance.
Least
Factors

1

Most
2

3

4

5

6

7

Financial – I need money to live
Financial – I can’t afford the programme
interests – I can’t find a programme that
matches my interests
Geography – I can’t find a school close enough to
my home
Transportation –It is too difficult to travel to a
school/ facility
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Qualification – I don’t know if I have the
necessary requirements to enter the programme

44. Please indicate on a scale of 1 to 7, with 1 being the least agreement and 7 being the most,
how much you agree with the following statements:
Least
1

Statements

Most

2

3

4

5

6

7

f. It doesn't really matter if I go to school or not because I won't
get a good job after I graduate anyway.
g. Attending school can provide me with skills I might need to get
a job after I graduate.
h. Attending school should prepare me to pursue career options
at the post-secondary level.
i. Attending school should prepare me for total life including
work and family responsibilities.
j. I see education as a way to make a better life for me after I
leave my parents’ home.
45. Are you enjoying school now?

YES [ ]

NO [ ]

Plesae explain:

46. What do you like most about your present schooling/training?
_____________________________________________________________________________________
_____________________________________________________________________________________
47. Do you feel prepared for the world of work?
Please explain

YES [ ]

NO [ ]

SOMEWHAT [ ]
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………….…………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………
48. Are there any other comments you would like to make?
……………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………

Thank you for completing the questionnaire.
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Appendix 4

Focus Group Interview Guide
1. provide name tags for the participants to write their names or any moniker of their choice
2. refer to each participant by name before asking questions
3. make sure that all participants have the opportunity to participate in the entire discussion
4. the moderator and the scribe should take notes on the mood of the discussion and nonverbal communication
5. introduce the session with the following:
Thank you for your participation in this study. Let us first remind you of the purpose of the
study - YTEPP is conducting a gender study on the factors affecting male re-entry into the postsecondary and tertiary education system.
The objective of the study is to collect and analyse data on male participation in the postsecondary and tertiary education system.
We have prepared some questions for you to discuss. This interview is meant to find a shared
understanding of these factors. So, feel free to share your opinions honestly. Your responses
will not be linked to any information you provide about yourself. The questions/statements will
be posed to you, you will be allowed a few seconds to think about them and then you will all be
allowed a chance to respond. This same procedure will obtain for all the questions.
6. the first question “tell me something about yourself”, the response should include:
a. secondary school attended
b. programme currently pursuing
7. the questions provided are lead questions, follow-up questions may need to be presented
to fully explore the area
8. at the end of the each of the three sections – male underrepresentation, male
underachievement and male re-entry – the moderator should summarise the responses for
consensus
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Section 1: male under-representation:
1. Why do you think that many young male students do not go on to further their education?
2. What are some distractions that get in the way of young men continuing their education?

Section 2: male underachievement:
1. Why do some male students start and not finish education and other types of training
programmes?

2. Do you think that young men‟s experiences in school affected their outlook on future
education and training?

Section 3: male re-entry into the post secondary and tertiary education system.
1. What do you think are the factors that would prevent males from attending postsecondary or tertiary education?

2. What do you think are the factors that would encourage males to attend post-secondary or
tertiary education?
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Appendix 5

Gender Study On The Factors Affecting Male Re-Entry Into The
Post-secondary and Tertiary Education System
Secondary Schools used in the Survey
1. Aranguez Secondary

21. Moruga Secondary

2. ASJA Boys‟ High School

22. Pleasantville Senior Secondary

3. Barataria North Secondary

23. Preysal High School

4. Barataria South Secondary

24. Princes Town Secondary

5. Carapichaima East Secondary

25. Rio Claro East Secondary

6. Carapichaima West Secondary

26. Rio Claro Secondary

7. Cedros Composite

27. Roxborough Composite

8. Chaguanas North Secondary

28. San Fernando East Secondary

9. Chaguanas South Secondary

29. San Fernando Secondary

10. Couva Secondary

30. Shiva Boys Secondary

11. Cunupia High School

31. Signal Hill Secondary

12. Debe High School

32. Siparia West Secondary

13. Diego Martin Central Secondary

33. St. Benedict‟s College

14. Diego Martin North Secondary

34. St. Augustine Secondary

15. Holy Cross College

35. St. Joseph Secondary

16. La Romain High School

36. Ste. Madeleine Secondary

17. Malabar Secondary

37. Tableland High School

18. Manzanilla High School

38. Tunapuna Government Secondary

19. Marabella South Secondary

39. Waterloo High School

20. Mayaro Secondary
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Appendix 6

Post-secondary and Tertiary Institutions’ Profiles
1. Academy of Tertiary Studies
The institution is designed for any professional who desires a top-class education. It provides a
teaching process within the legal and business environment of the society of Trinidad and
Tobago. Programmes offered are LLB and Diploma in Law and BSc in Geography and
Environment.

2. Caribbean College of the Bible International
An academic institution designed to train believers for more effective ministry both in and out of
the church. Programmes offered are Master Degree, Doctoral Degree, Undergrad Programmes
and Associate Degrees.

3. Cipriani College of Labour and Co-operative Studies
It is a tertiary/community college offering full and part time programmes. Programmes offered
are BSc Programmes, Associate of Arts Programmes, Associate of Science Programmes,
Diplomas and Certificates. The Institution caters for Secondary school graduates, persons 17 yrs
and older who have graduated from elementary or secondary school and have completed a
relevant programme or course at the college as well as mature persons 25yrs and older with
experience in the relevant field.

4. College of Science, Technology and Applied Arts of Trinidad and Tobago (COSTAATT)
The institution is committed to developing technically and academically competent students who
are equipped for meaningful professional, social and civic engagement. Programmes offered are
Associate and Bachelors Degrees. The institution caters for practicing professionals, secondary
school graduates, adult learners and those seeking to strengthen their academic foundations can
all access opportunities to pursue their particular educational and career goals.

5. Institute of Law and Academic Studies
The school specializes on law only thereby allowing students a greater opportunity to attain a
high class of Degree as well as a practical understanding of the law. It caters for Secondary
school graduates and mature persons interested in studying the law. The Programme offered is
Bachelors of Law Degree LLB.

6. Metal Industries Company (MIC)
This institution is a multi-functional commercial and training institution with training facilities
strategically located throughout Trinidad and Tobago. MIC is a major skills training provider and
a regional centre for the manufacture of press tools, moulds and high quality precision parts.
Some Programmes offered are: Hype Building Construction, Industrial Craft Programme,
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Certified Welding Inspector, Engineers in Training, Master Craftsman Programme and
Journeyman Programme.

7. National Energy Skills Company (NESC)
NESC specializes in the training and development of national for the energy and industrial
sectors of Trinidad and Tobago. The Trinidad and Tobago Institute of Technology is a division
of the NESC with responsibility for the delivery of 2-21/2 yrs. Diploma in Technology and 4 yr
Bachelor of Applied Technology Programmes in all the industrial engineering areas and in the
information technologies. The institute also offers 1 yr Certificate Programme in specialized
areas as well. Some programmes offered are: Petroleum Engineering Technology, Chemical
Engineering Technology, Industrial Instrumentation Technology, Mechanical Engineering
Technology, Computer Engineering Technology and a certificate in process operations.

8. Omardeen School of Accountancy Limited
The school is committed to the highest standards of quality education. The mission is to be the
definitive provider of Accountancy Education in Trinidad and Tobago.

9. Open Bible Institute of Theology
This is a distance learning college offering a range of flexible courses to those wishing to learn
more about the Bible and those wishing to equip themselves for Christian ministry.
The institution provides short courses and certificate courses in the field of bible studies.

10. Trinizuela Technical and Vocational College
This institution is accredited with the City and Guilds Examinations which are highly acclaimed
and offered throughout 100 countries internationally. Certificates, diplomas and advanced
diplomas awarded by City and Guilds are recognized throughout the world as evidence of skills
and knowledge certified to UK standards. Some training Programmes are: Welding, Air
Conditioning, Electrical Engineering, Food Preparation and Culinary Arts and Mechanical
Technician .

11. Trinidad and Tobago Civil Aviation Authority
The role of the Civil Aviation Training Centre is to provide training in the field of Air Traffic
Services and other areas within the Civil Aviation industry in Trinidad and Tobago and the
Caribbean. Some courses offered are: Apron Control, Instructor Training Technique, Radio
Telecommunication Procedures and Radar in Air Traffic Control.

12. Tobago Hospitality & Tourism Institute. (THTI)
The programmes offered at THTI have been designed to ensure that students are fully prepared
both theoretically and practically for the world of tourism and hospitality. Programmes offered
are Associate Degree, Certificate and Module courses. The institution caters for Secondary
graduates.
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13. The University of the West Indies
The University offers undergraduate and post graduate courses with the purpose of enhancing
academic learning. Persons are required to have a secondary education upon entry.

14. The Trinidad and Tobago Hospitality and Tourism Institute
TTHTI is developed for the Hospitality and Tourism Industry, human resources capable of
delivering quality products and services at international standards of Excellence. Programmes
offered are: Diploma Programmes, short courses, Associate Degree Programmes and Bachelor
Degree. Caters for Secondary graduates.

15. PAL Institute of Health Safety & Environmental Services Limited
This institution offers a unique and in-depth knowledge of all aspects of Health, Safety and
Environmental matters so as to provide organizations with services that meet their own
individual requirements. PAL institute offers value for money training courses either in-house or
at our training centres. PAL is designed to provide a relaxed, professional environment in which
to aid learning. Some services provided by PAL are: Occupational Health, Absence control
policies, Health Surveillance, Occupational Hygiene and Laboratory Management.

16. SERVOL
The main activity at SERVOL is to provide Life Skills development. The scope of work is to
empower, counsel, teach and give leadership development. Programmes offered are: Asdolescent
Development Programme, Junior Life Centre, Parent Outreach Centre, Special School and Early
Childhood. The skill courses are: Advance Skill Training Centre, Skills Training and Hi-Tech
Centre.

17. Technical Institute for Learning
This institution is committed to provide advance quality education and training to meet the
Academic and Technical needs of the Corporate and Industrial Sector. Courses offered are
certificates in: Quality Control Management, Supervisory Management, Human Resource
Management. Other courses offered are: Quality Customer Service, Introduction to Supervisory
Management and Quality Control Management.

18. The University of Trinidad and Tobago (UTT)
UTT initially focuses on programmes in engineering and technology. However, today‟s
programmes go far beyond engineering and technology to a fuller spectrum of educational
opportunities where experiential learning programmes are incorporated into the traditional
learning environment. Persons must possess a secondary education to pursue courses at the
University.
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19. West Indies Theological College
The institution provides a wealth of experiences that challenges every dimension of the human
existence-the intellectual, physical, social, emotional and spiritual. Programmes offered are
Diplomas and BA‟s in Theology and Christian Education. The school also offers BA in
Psychology, Counseling and Social Work.

20. University of the Southern Caribbean USC
The University offers a package of values-based education that not only focuses on academic but
has a holistic emphasis-an education experience that attends to the mind, heart, soul and bodythat prepares students for lives of significance and service to the world. The University caters for
Secondary graduates and mature persons who wish to enhance their professional lives.
Programmes offered are: Graduate and Undergraduate Programmes, Associate Degrees,
Certificate/Diplomas.

21. Institute of Tertiary Tutors
This school is committed to providing Total Quality Education to furnish society with
academically competent and well-rounded individuals. Programmes offered are: LLB. Diplomas
and BSc.

22. SITAL College of Tertiary Education
SITAL provides a flexible and relevant education service that is responsive to industry needs in a
student. Offers academic Programmes in: Business, Information Technology, Travel, Tourism,
Hospitality and Accounting. Persons who study at SITAL are Business professionals, Career
Seekers, High School graduates, Corporate Clients.

23. Tobago Technical School
It is the first institution of this nature that provides education and training at the tertiary level in
Tobago. Currently, it is still the leading institution in its focus area of study. The school has
produced some of Tobago‟s most competent and skilled technical and vocational persons in the
areas of electrical, construction, civil and mechanical engineering. The school has played an
important role by ensuring that every student that come through its doors was given opportunities
to develop his/her potential without regard to race, colour creed, nationality, gender and
economic status. This model institute has being able to provide opportunities for its
students/trainees to acquire contemporary workplace skills such as communicating, organising
and analysing information, problems solving, creating technology, initiating and completing
assignments, acting ethically and professionally, understanding the structure and dynamics of
organisations, and take responsibility for career and life choices..
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Appendix 7

Post-secondary and Tertiary Institutions Admissions Policies
Post-secondary and tertiary institutions establish entry requirements for their programmes that
seek to ensure individual academic readiness with a view to promoting individual academic
success. These matriculation requirements vary based on the resultant level of certification. An
examination of the admissions policies for programmes in different institutions has yielded the
following data.

Certificate level
The identified programmes run for a period of three (3) months to one (1) year. The minimum
age falls between sixteen (16) and eighteen (18) years old and applicants are expected to present
between three (3) to five (5) ordinary level subjects which include mathematics and English. It
is also expected that is qualification will be at the general level with grades one (1) or two (2).
For the mature entry route, applicants are expected to possess experience in the field of study or
life or working experience in general.

Diploma level
Diploma programmes generally run for one (1) to three (3) years depending on the programme
and the institution. It is expected that applicants will present three (3) to five (5) ordinary level
passes which include mathematics and English. The minimum age is eighteen (18) years, and
programmes can cost between $7000.00 and $28,000.00. Further requirements that were
mentioned were – computer literacy, communication skills and success in a pre-qualification
programme.
For the mature entry route, the minimum age was eighteen (18) years and the educational
requirements centred on four (4) ordinary level passes, failing which, for technical programmes,
craft level certificates were requested, or at least one (1) year experience in the field. Some
programmes also asked for the possession of communication skills.

Associate degree
Programmes at the associate degree at the identified institutions generally run for a period of one
(1) to two (2) years. Applicants are generally no younger than seventeen (17) to twenty-one (21)
years. Applicants are generally asked to present at least five (5) ordinary level passes which
included mathematics and English, or, for entrance to technical programmes, evidence of
completion of one (1) year in a technical vocational programme. These programmes can cost up
to $25,000. depending on the programme. Candidates may also be subjected to an interview for
standard entry.
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Mature applicants are required to be no less than eighteen (18) years of age and may need to
undergo challenge examinations or participate in access programmes or pre-qualifier courses to
gain entry. Some programmes may require four (4) ordinary level passes along with one (1) year
experience and the candidate may be subjected to an interview.

Degree level
Many of the degree programmes identified are conducted over a three (3) to four (4) year period.
These programmes can cost between $3000.00, where GATE funding is provided, to $30,000.00.
The minimum age for entry to a degree programme through the standard entry route is 17 years.
Academic requirements were stated as, at the minimum, a full ordinary level certificate or a high
school completion certificate. Some programmes also accepted four (4) ordinary level passes
along with two (2) advanced level passes or six (6) CAPE units.
For the mature applicant, institutions require completion of a diploma or access course, or
evidence of an associate degree qualification. Candidates may also be subjected to an interview.

Postgraduate level
The identified programmes run for a period of at least three (3) years. Applicants are expected to
present at least high school equivalency qualifications or a full ordinary level certificate.
For the mature entry route, applicants are expected to present evidence of extensive experience
in the field of study.

Among the identified institutions, there was only one institution which catered for the needs of:
disadvantaged persons
secondary school drop-outs or push-outs and
individuals who live in the vicinity of the facility.
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Appendix 8

ANALYSIS OF POST SECONDARY & TERTIARY LEVEL INSTITUTIONAL ENROLMENT DATA 2000-2010
FIGURE 1.
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FIGURE 5.

INSTITUTE OF LAW & ACADEMIC STUDIES MALE-FEMALE INSTITUTIONAL
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FIGURE 9.
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FIGURE 10.
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FIGURE 11.
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FIGURE 13.
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FIGURE 14
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Appendix 9a

Director
Division of Educational Research and Evaluation
Ministry of Education
18 Alexandra Street
St Clair
Port of Spain
Dear Sir,
The Youth Training and Employment Partnership Programme (YTEPP) Limited is conducting a
Gender Study on the factors affecting male re-entry into the post-secondary and tertiary
education system. This Study is being executed on behalf of the Ministry of Science,
Technology and Tertiary Education and we are asking for your assistance to successfully
complete this project.
The objective of the Gender Study is to collate and analyse data on male under-representation,
male underachievement and male re-entry into the post-secondary and tertiary education system
in Trinidad and Tobago. To complete this Study it is also necessary to collect and analyse data
on progression trends between males and females from the primary schooling level to the
secondary schooling level.
As a result, we are requesting from your organisation:
1. SEA data for both males and females for the years 2000 to 2010.
2. O‟level graduate data for both males and females for the years 2005 to 2010.
We will appreciate the opportunity to meet with you to facilitate this exercise. Your cooperation will be greatly appreciated as the results of the Study will allow for an analysis of the
responsiveness of the national post-secondary and tertiary education system to male participation
and achievement and this will ultimately provide the opportunity to identify and address
weaknesses in the education system.
Should you need any further information, you may contact Ava Billy-Jackman, Manager
Research and Curriculum Development, Youth Training and Employment Partnership
Programme (YTEPP) Limited at 640-6408/2708/7924/1950.
YTEPP Limited thanks you for your support.
Respectfully,
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Appendix 9b

Principal
………………………………………………………….…….
……………………………………………………….……….
…………………………………………………….………….

Dear Sir/Madam,
The Youth Training and Employment Partnership Programme (YTEPP) Limited is conducting a
Gender Study on the factors affecting male re-entry into the post-secondary and tertiary
education system. This Study is being executed on behalf of the Ministry of Science,
Technology and Tertiary Education and we are asking for your assistance to successfully
complete this project.
The objective of the Gender Study is to collate and analyse data on male under-representation,
male underachievement and male re-entry into the post-secondary and tertiary education system
in Trinidad and Tobago. It is also necessary to identify the factors that are affecting males in the
wider education system. In an effort to determine these factors, we are conducting a survey of
Form 5 students enrolled in secondary schools in Trinidad and Tobago.
To facilitate the collection of this data, the required approvals have been sought from the
Ministry of Education. A Research Assistant will be visiting your school to make arrangements
for the conduct the data collection exercise. These individuals will be identified by their
University of Trinidad and Tobago identification and they will provide documentation for
distribution to the parents of the students who participate in the Study.
Your co-operation will be greatly appreciated as the results of the study will allow for an analysis
of the responsiveness of the national post-secondary and tertiary education system to male
participation and achievement and this will ultimately provide the opportunity to identify and
address weaknesses in the education system.
Should you need any further information, you may contact Ava Billy-Jackman, Manager
Research and Curriculum Development, Youth Training and Employment Partnership
Programme (YTEPP) Limited at:
Research and Curriculum Development Department
Youth Training and Employment Partnership Programme (YTEPP) Limited
11 Label Boulevard
Trincity Industrial Estate
Trincity
640-6408/2708/7924/1950
YTEPP Limited thanks you for your support.
Respectfully,
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Appendix 9d

Major David Benjamin
Programme Director
MILAT/MYPART Programme
Mausica Teachers‟ Training College
Mausica
Trinidad
Dear Sir,
The Youth Training and Employment Partnership Programme (YTEPP) Limited is conducting a
Gender Study on the factors affecting male re-entry into the post-secondary and tertiary
education system. This Study is being executed on behalf of the Ministry of Science,
Technology and Tertiary Education and we are asking for your assistance to successfully
complete this project.
The objective of the Gender Study is to collate and analyse data on male under-representation,
male underachievement and male re-entry into the post-secondary and tertiary education system
in Trinidad and Tobago. It is also necessary to identify the factors that are affecting males in the
wider education system. In an effort to determine these factors, we are requesting permission to
conduct a survey of individuals enrolled in the MILAT and MYPART Programmes.
The data collection exercise will be two fold. Initially, the students will be asked to complete a
questionnaire. Subsequently, participants will be asked to participate in focus group interviews
to clarify the data collected in the first phase. Research personnel will be identified by their
University of Trinidad and Tobago or YTEPP identification and they will provide documentation
to the participants on the Gender Study that can be given to the parents of the respondents who
participate in the Study.
Your co-operation will be greatly appreciated as the results of the Study will allow for an
analysis of the responsiveness of the national post-secondary and tertiary education system to
male participation and achievement and this will ultimately provide the opportunity to identify
and address weaknesses in the education system.
Should you need any further information, you may contact Ava Billy-Jackman, Manager
Research and Curriculum Development, Youth Training and Employment Partnership
Programme (YTEPP) Limited at:
Research and Curriculum Development Department
Youth Training and Employment Partnership Programme (YTEPP) Limited
11 Label Boulevard
Trincity Industrial Estate
Trincity
640-6408/2708/7924/1950
YTEPP Limited thanks you for your support.
Respectfully,
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Appendix 9e

Director
Central Statistical Office
National Statistics Building
80 Independence Square
Port of Spain
Dear Sir,
The Youth Training and Employment Partnership Programme (YTEPP) Limited is conducting a
Gender Study on the factors affecting male re-entry into the post-secondary and tertiary
education system. This Study is being executed on behalf of the Ministry of Science,
Technology and Tertiary Education and we are asking for your assistance to successfully
complete this project.
The objective of the Gender Study is to collate and analyse data on male under-representation,
male underachievement and male re-entry into the post-secondary and tertiary education system
in Trinidad and Tobago. To complete this Study it is also necessary to forecast the potential
socio-economic impacts associated with the under-representation, underachievement and reentry of males into the post-secondary and tertiary levels.
As a result, we are requesting from your organisation labour market statistics on Trinidad and
Tobago according to gender. We will also be appreciative of the opportunity to explore the
availability of any additional statistical reports that may serve the purpose of this Study.
We will appreciate the opportunity to meet with you to facilitate this exercise. Your cooperation will be greatly appreciated as the results of the Study will allow for an analysis of the
responsiveness of the national post-secondary and tertiary education system to male participation
and achievement and this will ultimately provide the opportunity to identify and address
weaknesses in the education system.
Should you need any further information, you may contact Ava Billy-Jackman, Manager
Research and Curriculum Development, Youth Training and Employment Partnership
Programme (YTEPP) Limited at 640-6408/2708/7924/1950.
YTEPP Limited thanks you for your support.
Respectfully,
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Appendix 10

Gender Study on the factors affecting male re-entry into the tertiary education system
Field Research Assistants Training
MODULE

OBJECTIVES
Participants should be able to:

1. Overview of the
Gender Study

 Outline the goals and
objectives of the Gender Study
Participants should be able to:

2. The Data Collection
Instruments

 Accurately record the required
data

TOPICS
i. Goals and Objectives of the
Gender Study on the factors
affecting male re-entry into
the tertiary education system
i. Data collection methods
ii. Detailed review of the
Questionnaire for use in the
Secondary Schools
iii. Introduction of items for
secondary data collection
exercise

METHODOLO
GY

FACILITATOR

Presentation

Presentation/Disc
ussion

Participants should be able to:
3. Conducting
Telephone Interviews

 Exhibit consistent performance
in the conduct of telephone
interviews
 Accurately record the required
information

i. Telephone interviewing
ii. Introduction of the telephone
script

Discussions

Participants should be able to:
3. Survey
administration issues

 Effectively produce results in
the collection of primary and
secondary data.
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Appendix 11

Measures
The questionnaire administered to secondary school students in the study included six (6) selfreport measures that were developed exclusively for the study. The five measures included the
Academic Self-Concept Scale (ASCS), the Measure of Vulnerability to Academic Stress
(MVAS), the Educational Socialisation Scale, the Measure of Academic Engagement (TMAE),
the Delay Re-entry Factors and the Value for Education Measure (TVEM). All factors were
designed to explore specific issues related to students‟ academic motivation, engagement,
behaviour and achievement, and the extent to which these factors are likely to affect re-entry to
post-secondary or tertiary education. Participants were asked to rate their agreement to each
item of each scale from 1 (least agreement) to 7 (most agreement). The details about each
measure and its reliability analyses are explicated below.

The Academic Self-Concept Scale (ASCS)
The Academic Self-Concept Scale (ASCS) included twelve (12) statements representing
different ways that students assess themselves academically. Education research has established
academic self-concept as a precursor to engagement and achievement in the classroom (Eggen &
Kauchak, 2010). The ASCS was comprised of three (3) subscales. The first subscale which
measured the Social Comparison aspect of academic self-concept had three (3) statements. An
example of one of the statements used in this subscale is “I do better than most of my peers at
school work.” The second subscale which measured the Personal Assessment aspect of academic
self-concept had five (5) statements. An example of one of the statements used in this subscale
is “I am quite good at school work.” The third subscale which measured the Subject specific
Assessment aspect of academic self-concept had four (4) statements. An example of one of the
statements used in this subscale is “I am better at practical subjects than academic ones.” There
were items in each subscale that had to be reverse-scored before any analysis was conducted.
The complete ASCS is shown below:
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School Related Perception Questionnaire
Please read each statement carefully and think how it relates to your studies at the present time or the recent past,
then fill in a bubble truthfully based on the following guide: (there are no right or wrong answers)

1 = Strongly disagree
2 -3 = Disagree
5 - 6= Agree 7= Strongly Agree

4= Neither Agree nor disagree

1

2

3

4

5

6

7

The Academic Self-Concept Scale

(ASCS)
1.
2.
3.
4.
5.
6.
7.
8.
9.

I do better than most of my peers at
schoolwork
I feel good about my ability to do school
work
I am better at practical subjects than
academic ones
I do academic subjects better than
practical ones
Most of my peers do better than me at
schoolwork
I enjoy doing academic subjects more
than practical ones
I prefer to do hands on subjects rather
than bookwork
I do schoolwork, but I am not really into
it
I am quite good at bookwork

1.

0

0

0

0

0

0

0

2.

0

0

0

0

0

0

0

3.

0

0

0

0

0

0

0

4.

0

0

0

0

0

0

0

5.

0

0

0

0

0

0

0

6.

0

0

0

0

0

0

0

7.

0

0

0

0

0

0

0

8.

0

0

0

0

0

0

0

9.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

10. My peers would rate me as a very good

10.

student
11. I am a very focussed student

11.

12. I do not take school work too seriously

12.

The Educational Socialisation Scale (TESS)
The TESS initially included eighteen (18) items and was designed to assess the impact of the
home, community and parental influences on the educational beliefs and behaviour of the
participants. The TESS was subsequently reduced to fifteen (15) items as three items were
culled to improve its reliability. The final version of the TESS included three subscales. The
first subscale had six (6) items and measured Family Influences on educational socialization. An
example of one of the statements on this scale is, “my parents have high expectations of me.”
The second subscale had four (4) items and measured Community Influences on educational
socialization. An example of one of the statements on this scale is, “In my community being
good at sports is more important than being good at schoolwork.” The third subscale had five (5)
items and measured Debilitating Influences (like alcohol and substance abuse) on educational
socialization. An example of one of the statements on this scale is, “drug abuse is a problem
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where I live.” This scale also included items that had to be reverse scored before any analysis
was performed. The complete TESS is shown below:
The Educational Socialisation Scale (TESS)
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

30.
31.

Doing schoolwork at home is enjoyable
Home can be a frustrating place to get
school work done
Schoolwork is very important at home
Earning money is way more important than
going to school
My parents have high expectations of me
Each term getting schoolbooks is very
important
In my home, going to school daily is very
important
My parents show interest in my school work
My siblings are serious about education
My friends in the community prefer to lime
than to study
Reading has been a problem for me
The use of alcohol does affect my
schoolwork
I have close friends who did not finish
school
Education is not very important in my
community
Drug abuse is a problem where I live
Finishing school is not as important is not
as important as getting a job
In my community being good at sports is
more important than being good at school
work.
Abuse of alcohol or other drugs affect me
personally
Many times a lack of funds causes me to be
miss school

13.
14.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

15.
16.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

17.
18.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

19.

0

0

0

0

0

0

0

20.
21.
22.

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

23.
24.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

25.

0

0

0

0

0

0

0

26.

0

0

0

0

0

0

0

27.
28.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

29.

0

0

0

0

0

0

0

30.

0

0

0

0

0

0

0

31.

0

0

0

0

0

0

0

The Measure of Academic Engagement (TMAE)
The TMAE is a six (6) item scale that measures the extent to which students engage with
academic tasks in the classroom or at home. Most studies of school achievement have identified
academic engagement as the most proximal factor to achievement outcomes in the classroom
(Eggen & Kauchak, 2010). Three of its items were reverse scored. An example of a statement
on this scale that was reverse scored is “I give up easily when the school work is too hard.” An
example of a normally scored item is “I put a lot of effort into my school work.” This scale was
subjected to a reliability analysis and revealed a satisfactory cronbach alpha of .70. The
complete TMAE is shown below:
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The Measure of Academic Engagement (TMAE)
48

I work very hard in class

49

I study regularly at home

50

I give up easily when school work is too hard

51

I am easily distracted in class

52

I put my best foot forward in class

53

I find it difficult to remain focused on school work

54

I put a lot of effort into my school work

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

0
0
0
0
0
0
0

The Measure of Vulnerability to Academic Stress (MVAS)
The MVAS is a five (5) item scale that measures the extent to which students feel stressed or
vulnerable to academic pressure on a day to day basis. No item on this scale had to be reverse
scored. Examples of statements included in this scale are “schoolwork feels like a heavy burden
and “by the end of the morning period, I wish I could leave school.” The complete MVAS is
shown below:
The Measure of Vulnerability to Academic Stress (MVAS)
32. Schoolwork feels like a heavy burden to learn
32.
0

0

0
0

0
0

0
0

0
0

0
0

0
0

35.

0
0

0
0

0
0

0
0

0
0

0
0

0
0

36.

0

0

0

0

0

0

0

37.

0

0

0

0

0

0

0

38.

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

0
0
0

33. By the end of the morning period, I wish I could

33.

leave school
34. I feel frustrated trying to focus on schoolwork

34.

35. Sometimes just thinking about schoolwork gives
me stress

36. Lots of schoolwork does not really bother me
that much
37. I get frustrated whenever I have to do serious
academic work
38. I find that I feel pressured by schoolwork

39. Many times I just give up easily

39.

40. School work often leaves me feeling drained

40.

Value for Education Measure (TVEM)
The TVEM is a five (5) item scale that measured the extent to which students valued postsecondary or tertiary level education in terms of its ability to adequately prepare them for a
career or a prospective job acquisition at the end of a programme. This scale was included
because researchers have found that students‟ value for what they are learning plays a critical
role in their efforts and engagement in the classroom. No item on this scale had to be reverse-
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scored. Examples of statements included in this scale are “attending school might provide me
with skills I might need to get a job when I graduate” and “it really doesn‟t matter if I take a
class or not because I won‟t get a job after I graduate.” This scale was also subjected to a
reliability analysis and revealed a satisfactory cronbach alpha of .75. The complete TVEM is
shown below:
Value for Education Measure (TVEM) Statements

1

2

3

4

5

6

7

k. It doesn't really matter if I go to school or not because I won't
get a good job after I graduate anyway.
l. Attending school can provide me with skills I might need to get
a job after I graduate.
m. Attending school should prepare me to pursue career options
at the post-secondary level.
n. Attending school should prepare me for total life including
work and family responsibilities.
o. I see education as a way to make a better life for me after I
leave my parents’ home.

Potential Delay Re-entry Factors (PDEF)
The PDEF is a six factor measure that was used to identify factors that had the potential to hinder
current secondary school students from moving on to post-secondary or tertiary level education.
Participants were asked to rate the extent to which each item might impede their progress to postsecondary education. While the scale provided an average score across the six factors each
factor in and of itself was relatively independent. Examples of statements included in this scale
are “Financial- Need money to live” and “I cannot find a programme that I really want to do.”
This scale was also subjected to a reliability analysis and revealed a satisfactory cronbach alpha
of .67. The complete PDEF is shown below:

MSTTE Gender Study Report - June 8, 2011

179

Potential Delay Re-entry Factors (PDEF)

1

2

3

4

5

6

7

Factors
Financial – I need money to live
Financial – I can’t afford the programme
interests – I can’t find a programme that
matches my interests
Geography – I can’t find a school close enough to
my home
Transportation –It is too difficult to travel to a
school/ facility
Qualification – I don’t know if I have the
necessary requirements to enter the programme

Delayed Re-entry Factors Measure (DRFM)
The DRFM is an eight (8) factor scale that was used to identify factors that had hindered
participants from enrolling in post-secondary or tertiary level education. Participants were asked
to rate the extent to which each item impeded their progress to post-secondary or tertiary
education. While the scale provided an average score across the eight factors, each factor in and
of itself was relatively independent. Responses on each item ranged from 1 – 5 in terms of least
to highest importance. Examples of statements included in this scale are “Financial- Needed
money to live” and “I could not find a programme that matched my interests.” The complete
DRFM is shown below:
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Delayed Re-entry Factors Measure (DRFM)
i

I needed money to live

ii

I couldn’t afford programme fees

iii

I couldn’t find a programme that matched your
interests

iv

I was not aware of all available programme options
at the time

v

There was no school close enough to my home

vi

Too difficult for me to get to and from school

vii

I had no family support

viii

I didn‟t have all the prerequisites needed

1

2

3

4

5

N.A.

ix
x

Measure of Factors Encouraging Re-entry (MFER)
The MFER is a fourteen (14) factor measure that was used to identify factors that encouraged
currently enrolled tertiary level students to enter post-secondary or tertiary level education.
Participants were asked to rate the extent to which each item encouraged their progress to postsecondary or tertiary education. While the scale provided an average score across the fourteen
(14) factors, each factor in and of itself was relatively independent. Responses on each item
ranged from 1 – 5 in terms of least to highest importance agreement. Examples of statements
included in this scale are “A desire for a career or occupation” and “I wanted a better salary.”
The complete MFER is shown below:
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i

Reasons
Influencing
Entry/Re-Entry
A desire for a career/profession

ii

To gain formal credentials

iii

I need particular skills

iv

I want a better job after graduation
because of
a. Better salary
b.
Better
for promotion
c.

v

1

2

3

4

5 N.A.

1

2

3

4

5 N.A.

opportunity

Better benefits

I need to support dependents
Reasons Influencing Entry/Re-Entry

vi

To gain respect from family/peers/
co-workers
vii I have the encouragement from
family/spouse/significant other
viii I had the encouragement from
previous employer
ix
The introduction of a previously
unavailable programme of study.
x
xi
xii

I became aware of information
about available programmes
I became aware of necessary entry
requirements
I want to realize my full potential

xiii
xiv
xv
xvi
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Measure of Factors Sustaining Re-entry (MFSR)
The MFSR is a six factor measure that was used to identify factors that influenced participants to
stay in a programme once enrolled. Participants were asked to rate the extent to which each item
might impede their progress to post-secondary education. While the scale provided an average
score across the six factors, each factor in and of itself was relatively independent. Responses
on each item ranged from 1 – 5 in terms of least to highest importance. Examples of statements
included in this scale are “courses that match industry standard” and “guarantee of a job by the
programme.” The complete MFSR is shown below:
Measure of Factors
Sustaining Re-entry (MFSR)

i
ii
iii
iv
v

1

2

3

4

5 N.A.

Courses that
match
industry demands
Industry internships
Access to experts with
needed skills
Degrees
are
well
recognized
Guarantee of a job by the
programme

vi
vii
viii
ix
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Appendix 12

Raw Data
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